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ABSTRACT

EDUCATION, NATIONALISM AND GENDER IN THE YOUNG TURK ERA
(1908-1918)

Enacar, Ekin
M.A., Department of History
Supervisor: Prof. Dr. Ozer Ergeng

September 2007

The aim of this thesis is to analyze the education of Ottoman girls during the
Second Constitutional Era, and to examine the “ideal female citizen” model, which was
described in the primary and secondary school textbooks. When the Second Constitution
was inaugurated, Young Turks targeted to inculcate the new generations with the
principles of the Constitutional Monarchy and destruct the symbols of the Hamidian
Regime, for the purpose of securing the continuity of the new system. After the Balkan
Wars, the success of the Balkan nations in the wars was explained with the nationalist
education they received in their schools, and Turkish nationalism became the dominant
educational doctrine, surpassing Ottomanism. The concepts of motherhood and
womanhood were re-defined in this nationalist atmosphere, and the female citizens were

given the duty of constructing the nationalist generations of the future.

Key Words: Citizen Education, Ottoman women, Young Turks, Nationalism, Second

Constitutional Era, Balkan Wars, Female education.
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OZET

JON TURK DEVRINDE EGIiTiM, MIiLLIYETCIiLiK VE TOPLUMSAL
CINSIYET (1908-1918)

Enacar, Ekin
Yiiksek Lisans, Tarih pdlﬁmﬁ
Tez Yoneticisi: Prof. Dr. Ozer Ergeng

Eyliil 2007

Bu tezin amaci II. Mesrutiyet Donemi’nde Osmanli kiz ¢ocuklarinin egitimini,
ve ders kitaplarinda tarif edilen “ideal kadin vatandas” modelini incelemektir. II.
Megsrutiyet’in ilanindan sonra, Jon Tiirkler yeni sistemin devamini giivenceye almak
amaciyla yeni nesilleri Mesrutiyet ilkelerine gore yetistirmeye ve Abdiilhamit doneminin
siyasi sembollerini yok etmeyi amaclamislardir. Balkan Savaslarinin sonrasinda, Balkan
milletlerinin savaslardaki basarilar1 okullarinda aldiklar1 milliyet¢i egitime baglanmis ve
Tirk milliyet¢iligi zamanla Osmanlicilik ilkesinin Oniine gecerek egitimde baskin
doktrin haline gelmistir. Bu milliyet¢i atmosfer i¢inde annelik ve kadinlik kavramlari

yeniden tanimlanmis, kadin vatandaslara milliyetci nesiller insa etme gorevi verilmistir.

Anahtar Kelimeler: Vatandas egitimi, Osmanl kadinlari, Jon Tiirkler, Milliyetcilik, II.

Mesrutiyet Donemi, Balkan Savaslari, Kadin egitimi.

iv



ACKNOWLEDGEMENTS

First and foremost, I would like to thank late Professor Stanford J. Shaw, who
had been a great source of inspiration for me through years. He was the one who
supported me to write a thesis on Ottoman women, and always encouraged me with
valuable comments and a big, shiny smile whenever I visited him to ask for help. I
consider myself very lucky to have the honor and privilege of being one of his students.

During my thesis study, I have benefited from the guidance and generosity of a
number of individuals, whom I would like to thank wholeheartedly. First, I would like to
thank Dr. Berrak Burcak, for spending her valuable time for my thesis, and broadening
my horizon with her valuable comments and advices. This thesis would never have been
completed without her guidance, encouragement and moral support. I am also very
grateful to Prof. Dr. Ozer Ergeng for his advices and continuous support during my
study.

I am also indebted to Dr. Eugenia Kermeli and Dr. Oktay Ozel not only for
their kind help, constructive criticism and support, but also everything they taught me
during these three years. I would also like to thank Dr. Evgeni Radushev, Dr. Paul
Latimer, Dr. Cadoc Leighton, and Dr. Timothy Roberts.

I also wish to thank some friends on a more personal level. My warm thanks go

to Elif Boyacioglu, Nihan Altinbas, Ashihan Giirbiizel, and Aysegiil Keskin. My



gratitude to Mustafa Ismail Kaya for his companionship and encouragement is beyond
words.

Needless to say, I owe the most to my beloved family. I am indebted to my
mother Dr. Zerrin Enacar and my sister Eren Enacar not only for their endless love and
support which helped me all throughout my life, but also their patience and help during
the arduous process of collecting primary sources in Istanbul. Last, but not least, I would
like to thank two very special women, my dear grandmothers Prof. Dr. Nezihe Enacar
and Ziilfiye Kiic¢iik for the love, support, encouragement and inspiration they gave to me

all throughout my life.

vi



TABLE OF CONTENTS

ABSTRACT ...ttt ettt ettt et e st s b e s iii
OZET ...ttt sttt s iv
ACKNOWLEDGEMENTS ...ttt sttt st v
CHAPTER I :INTRODUCTION .......ooiiiiiiiiiiiteteetete ettt sttt 1
CHAPTER 11 : THE EMERGENCE OF THE “WOMAN QUESTION” AND STATUS
OF MUSLIM WOMEN IN THE NINETEENTH CENTURY .....ccccccceoviininiininiinienens 9
II.1 The “Woman Question”: Women at the Center of the Political Debate............... 10
TE LT PrESS ettt sttt sttt st e 11
I1.1.2 Novels and Theatre Plays: ........ccccoooriiiiiiiiiieeiieeeeee et 18
I1.2. Education of Women during the Nineteenth Century ...........ccccceeevvveerveeeneeennnee. 27
IL.2.1 Primary EdUCAtION .........eiiiiiiiiiiiiiiieeeiieeete ettt 29
I1.2.2. Secondary EAUCAtION .......c.eeiiiiiiiiiiiiiiieeciieeiteeeeeee e 32
I1.2.3 Occupational Education for WOomen ............ccccueeeieieniiienciieeniie e 36
I1.2.3.1. School of MIAWIEIY ...cceeveiiiiieiiieeiiecieeeee e 36
I1.2.3.2. Industrial Schools for Girls: Sandyi-i Nefise Mektebi................................ 36
I1.2.3.3. Dariilmualliméat: The School for Training Female Teachers...................... 39
I1.3. Women'’s Position in the Ottoman Legal System in the Nineteenth Century......42
I1.3.1. Landownership Rights of Women...........ccccoecvieiiiiiiniiieiieeiie e, 43
I1.3.2. AbOlition Of SIAVETY .....ooiiiiiiiiiiiiiieeee e 45
I1.3.3 State Intervention in the Family Law during the Nineteenth Century ........... 47
I1.4.Laws and Regulations Regarding the Social Life of Ottoman Women ................ 51
IL4.1.PUDLiC VISIDIIIEY .coueiiiiiiiiieiieiie et 51
ILA. 2 WOMENS ATHIE ....eeeiiieiiieiieiie ettt ettt sttt 54
ILS. WOMEN'S PIESS ....eeeniiiiiiiiieiieeteeee et 58

vii



CHAPTER III : DISCOURSES ON WOMEN AND THE STATUS OF ELITE

MUSLIM WOMEN IN THE YOUNG TURK ERA .......cociiiiiiiiinieeeeececceeciee 61
III.1. The Ideas of Ottoman Intellectuals on Women’s Emancipation ........................ 62
TIL T T WESERITISES ettt ettt sttt e e st e e e sane s 62
TIL 1.2, TUTKISES ...eeniieeiteeiie ettt st s e e 65
TIL 1,30 TSIAIMIISES ettt s 68
II1.2. Feminist Discourse and Women’s Press.........ccoceeriiiiiiniiiiieniciicnicceeseeee 70
II1.2.1 Mahasin (BEAUTIES) .....cccouvvvvieiieiiiiiiiiieeieee et e e e e eeaaaaeeeeees 71
I1.2.2. Kadin SalONICa .....eoveeriiieiiiiiiiieeiieeieeete ettt 72
TIL2.3. DEIMET ...ttt ettt st st 73
I1.2.4. Kadinlar DUNYaSI.......cc.eeeiiieeiiieeiiieeieeeiee et e e e 74
II1.3. Education of Women in the Young Turk Era .........cccccovviiiiinniiiiiiiieiieeeeee, 74
I1.3.1. ibtidis and RESAIYES........oeveveveeeeeeeeeeeeeeeeeee e s e 76
TIL3.2. TAAGI covovieriii ettt 78
I1.3.3. Sultani (High SChoOl)........coiiiiiiiiiiieeee e 78
I11.3.4. Inas Dariilfiintinu (University for GirlS) ..........cococevvveviveeeeeeeeeeeeeeenns 79
II1.3.5. Occupational Education for Girls ..........ccccevveeeniieiniieiniieiieeeieeeeeeeeeenn 80
III.4. Social Life of Ottoman Women during the Second Constitutional Period......... 82
IIL.4.1. Women and WOrK .......ccocuiiiiiiiiiiiiiiiceeeceee e 82
II1.4.2. Women’s OrganiZations............ecueeerueeeerireessieeenireenaeeesseeesseesssseessssessssneens 85
CHAPTER 1V : CITIZEN EDUCATION AND RISE OF NATONALISM IN THE
SECOND CONSTITUTIONAL PERIOD.......ccccooimiiiiniinieienieeeeseeieee e 87
IV.1. The creation of the “CIIZEN ..........cooeiiiiiiiiiiiieiiee e 88
IV2. Educational Debates and Reforms during the Second Constitutional Period......90
IV.2.1.Education Between 1909-1014 .......cociiiiiiiiiieeeeeeee e 90
IV.2.2. Education Between 1914 and 1918 ........ccociiiiiiiiiiiicecceecee 93
IV.3. TeXtbOOK CONENL.....ccueiiiiiiiieiieiieeieesit ettt 104
IV.3.1. Mesrutiyet (Constitutional Monarchy) and Mutlakiyet (Autocracy)......... 106
IV.3.2. The Concepts of Homeland (Vatan) and Nation (Millet)...............c.......... 110
IV.3.3. Economic Life and the Duties of Future Citizens............cccoceeevvieenineennne. 117

viil



IV.3.4. The Importance of Education, Work, Economic Independence and

IMPEIIALISII .ttt et 118
IV.3.5. The “Idea of Initiative” (Fikr-i Tesebbiis) and Idealized Jobs................... 119
IV.3.6. Religious Knowledge and Moral Qualities of a Perfect Citizen............... 122
CHAPTER V : THE EDUCATION OF THE “MOTHER CITIZENS” .......ccccccveueen. 127
V.1 Motherhood and Women’s ReSponsibilities ..........ccocueeerieeeniiernieenniieeniieenineen. 128
V.11 EQUCALION. ...ttt et sttt st sneas 128
V.1.2. Responsibilities for the Homeland.............ccccceeeeiiiieniiiieniiieiieeiee e, 136
V130 HEAIN Lo 138
V14 HOUSEWOTK ...ooniiiiiiiiiiiiieieeee ettt s 141

V.2  FaMILy LAT@ ..ottt s 144
V.2.1. Marriage and Gender Hierarchy............cccceeeviiieiiiiieniiicciieeieeeee e 144
V.2.2. Finding the Ideal Companion of Life: Partner Selection ..............cc....c....... 147
V.2.3. Women’s Rights in Marriage .........ccevvveeriiieiniieeniieenieeerieeeiiee e 150

V.3, Fashion and LUXUTIY ......cc.eeeiiiiiiiieeiieeieecieeeeiee e svee e e e veeeiaeeeaaee e 152
CHAPTER VI : CONCLUSION ....cotiiiiieiieieseee ettt s 156
BIBLIOGRAPHY ...ttt sttt s 159

X



CHAPTER I

INTRODUCTION

i) Subject:

Schools are important institutions of education and indoctrination, which often
incorporate legitimization and conveyance of common ideological formulas and
judgments of a society. Public education is also a way of inculcating the children with the
existing gender roles, either through the curricula and textbook content, or extra-
curricular activities. In other words, “the school simultaneously engages in constructing
and transmitting a hierarchy of knowledge that legitimizes and forms the cultural and
social environment in which gender socialization takes place.”"

Another important function of public education is to inculcate the children with
the principles and values of the political regime, for the purpose of including them into
the system. The examination of intentions or the philosophy of education can be carried

out by analyzing the curricula within the context of the political, social and intellectual

! Feride Acar and Ayse Ayata “Discipline, Success and Stability: The Reproduction of Gender and Class
in Turkish Secondary Education” in Fragments of Culture: The Everyday of Modern Turkey Ed. Deniz
Kandiyoti and Ayse Saktanber (London: I.B. Tauris, 2002), 90-111, 90-91.



climate of the time, since the ideas of the decision-makers and the ruling elite play an
important role in the formation of educational policies.

The curricular content, therefore the targets of the education system are
reflected in the textbooks to a considerable extend, and textbooks ‘“transmit culture,
reflect values, and serve as springboards for the intellectual development of individuals
and the nation.” For that reason, political regimes intend to legitimize themselves and
strengthen their power through textbooks.

This study attempts to examine the education policies of the Young Turks for
the socialization of Ottoman children as gendered individuals, through a study of the
curricula and textbook content in the Second Constitutional Era. I will try to explain the
impact of the changing political climate and rising nationalism on the process of creating
citizens between the years 1908 and 1919. Since Young Turks targeted to legitimize
themselves and construct generations inculcated with the necessary political doctrines
and values through education, numerous textbooks for both boys and girls were printed
during that period. I will also concentrate on the differences between the textbooks
written for boys and girls, in order to find out the descriptions of the “ideal Ottoman
women and men” which the Young Turks aimed to create. My main goal in writing this
thesis is to analyze the perceptions of womanhood, motherhood and citizenship of the
Young Turks and display their relation with the rising Turkish nationalism, in order to

show whether education during the Second Constitutional Period was an instrument of

2 Felicity Hunt, Gender and Policy in English Education: Schooling for Girls (1902-44) (London:
Harvester Wheatsheaf, 1991), 18.

3 Selguk Aksin Somel, The Modernization of Public Education in the Ottoman Empire 1839-1908:
Islamization, Autocracy and Discipline (Leiden: Brill, 2001), 187.



emancipating women, or just a reinforcement of the traditional gender hierarchy in the
Ottoman society.

For this purpose, I will examine a group of textbooks prepared for the primary
and secondary schools, together with the curriculum and laws and regulations regarding
educational policies. On the other hand, I will refer to the works of intellectuals of the
time regarding the emancipation of women and the necessary policies and methods of
citizen formation. For the purpose of making a comparison between the legal and social
acquisitions of women in the Second Constitutional Period and the governmental policies
of female education, I will briefly explain the developments in the status of women in
Ottoman Empire at the time.

Since an analysis of a particular historical period makes sense only when it is
carried out within the historical and social context, I will explain the status of women
during the nineteenth century by giving particular emphasis on the Tanzimat period and
the Hamidian Era, in the light of fermans, newspapers, periodicals, books and novels of
the time, as well.

The significance of this study lies in the fact that one of the most guaranteed
ways to understand the gender policies of a certain government is to analyze its education
policies. Although there is a huge literature on Ottoman women in the Second
Constitutional Era, most of the scholars chose to concentrate on the feminist discourse,
which they analyzed mostly through women’s periodicals, newspapers and novels of the
period. The flaw of such studies is their inability to explain the mentality of the Young
Turks, who were the decision makers of the time. The articles of the feminist authors,
who were extraordinarily educated and self-confident when compared to the other

women in the society, or the novels produced by the intellectuals, provide only the



normative guidelines set by a very small portion of the educated elite. On the other hand,
studying the ideas of the Young Turks through a survey of newspapers and periodicals
like Tiirk Yurdu, Sebiliirresad, Tanin, and magazines on education does not show the full
picture, since Second Constitutional Era was a period of clashing ideologies. Besides,
utilizing all the periodicals and publications in such a prolific period is definitely beyond
the scope of a single academic study.

The only way to understand the real pedagogical doctrines of the Young Turks
is to analyze the curricula and textbook content, since they provide us the “ideal citizen
model” defined according to the dominant ideology of the government. The policy of the
government regarding women’s emancipation can also be traced by examining the

textbooks.

ii) Literature and Sources:

There are only two scholarly works, which make use of a large number of
textbooks written during the Second Constitutional Era, in order to understand the
educational policies of the government. The first one is “Ders Kitaplar1 ve Sosyallesme™,
written by Nuri Dogan, which compared the Hamidian Era textbooks with the Second
Constitutional Period textbooks. Although very comprehensive, his work does not
provide necessary information on the education of girls and the gender policies of the
Young Turks, since Dogan made use of only five books for this purpose, most of which
were Home Economics Books. Since he did not see any Moral and Civic Knowledge
books written for female students and did not compare the textbooks written for boys and

girls, he does not provide any information regarding the citizenship status, social duties

* Nuri Dogan, Ders Kitaplari ve Sosyallesme (1876-1918) (istanbul: Baglam, 1994)



and responsibilities of women. Therefore, although being a valuable source that explains
the education of Ottoman boys in detail, it has a deficiency in providing information
about the gender policies of the government.

The other work is “Makbul Vatandasin Pesinde”, written by Fiisun Ustel for the
purpose of comparing the citizen education in the Ottoman Empire and Republican
Turkey. Like Dogan, Ustel does not give detailed information on the inculcation of girls,
since she made use of only two books prepared for the female students. Her book also
does not elucidate the relationship between the rise of Turkish nationalism and the
importance attached to motherhood during the Second Constitutional Era.

There are also some articles and monographs, concentrating on some specific
textbooks. In his article, Faruk Oztiirk, after making a brief comparison of moral and
religious education policies in the Hamidian Era and the Second Constitutional Period,
concentrates on Baha Tevfik’s book “Yeni Ahlak”, which was prepared as a textbook.’
Similarly, Zafer Toprak analyzes a Moral and Civic Knowledge book, which was written
in 1908, for the purpose of inculcating Ottoman children with the basic principles of
citizenship.®

Therefore, an analysis of the Second Constitutional Era textbooks through the
gender lens is still necessary in order to discover the impact of nationalism on the
changing concepts of motherhood, womanhood and the state’s gender policies.

There are some valuable academic works regarding the impact of nationalism

on the gender policies of some Middle Eastern states, at the turn of the century. Omnia

> Faruk Oztiirk, “II. Mesrutiyet Déneminde Ahlak Ogretimi ve Baha Tevfik’in Yeni Ahlak’t” Milli Egitim
Dergisi 145 (2000) [yayim.meb.gov.tr/dergiler/145/ozturk.htm]

® Zafer Toprak, “80. Y1ldoniimiinde “Hiirriyetin ilan1” (1908) ve Rehber-i ittihad” Toplum ve Bilim 42
(1988): 157-173.



Shakry explains in her article that Egyptian mothers came to be responsible for the
“physical, moral and intellectual development” of their children, within the context of a
nationalist discourse. She claims that motherhood was accepted as the fundamental of an
anti-colonial national identity, and women were positioned as markers of national
backwardness. According to her article, since Egyptian mothers were defined as
“ignorant”, their capability to construct the new generations was questioned, and an
“ideal mother” was modeled, within this nationalist context.’

Similarly, Afsaneh Najmabadi compares the pre-modern and modern concepts
of motherhood in Iran, by comparing the pre-modern texts on women with the ones
written during the first decades of the twentieth century. She tells that although women
were not regarded as the educators of the nation in the eighteenth and nineteenth
centuries, in the twentieth century, the low intellectual development of women came to
be associated with the nation’s underdevelopment. She explains how girls’ education
became the dominant subject of discussion, as the concept of “citizenship” gained
importance.®

On the other hand, there are some scholarly works regarding the rise of
“girlhood” and female education in the twentieth century England. Felicity Hunt analyses
the curricula and textbooks of the English girls’ schools, in order to explain how the

pupils were “created to meet a variety of economic and social imperatives”. She explains

" Omnia Shakry, “Schooled Mothers and Structured Play: Child Rearing in Turn-of-the-Century Egypt” in
Remaking Women: Feminism and Modernity in the Middle East ed. Lila Abu- Lughod (Princeton:
Princeton University Press, 1998), 126-170.

¥ Asfaneh Najmabadi, “Crafting and Educated Housewife in Iran” in Remaking Women.: Feminism and
Modernity in the Middle East ed. Lila Abu- Lughod (Princeton: Princeton University Press, 1998), 91-
125.



the importance given to motherhood with the rise of “eugenic feminism”, which focused
on the health and intellectual development of the mothers.’

In her book “The New Girl: Girls’ Culture in England 1880-1915”, Sally
Mitchell claims that the proliferation of the periodicals and books for girls, together with
the compulsory schooling, created a girl’s culture in England at the turn of the century.
Mitchell describes this new girlhood as a separate social category distinguished from the
adults and children, and claims that the new girls’ culture “suggested new ways of being,
new modes of behavior, and new attitudes that were not yet acceptable for adult women”.
She also mentioned the impact of schools by categorizing girls according to their ages
and giving them the opportunity to share their experiences and create new fashions in

language. 10

iii) Overview of the Thesis:

Chapter II is a summary of the legal, educational and social reforms regarding
women in the Tanzimat Period and Hamidian Era. In the first section, I explain the
emergence of the woman question by analyzing the novels, books and periodicals of the
time, for the purpose of providing the historical setting of the problem. In the second
section, I summarize the changes in the status of Ottoman women by analyzing some
laws, regulations and fermans regarding the lives of Ottoman women. Chapter III is an
overview of the Second Constitutional period. In the first section, I analyze the Islamist,

Westernist and Turkist approaches to the emancipation of women, and show that the

? Felicity Hunt, Gender and Policy in English Education: Schooling for Girls 1902-1944 (London:
Harvester Wheatsheaf, 1991)

' Sally Mitchell, The New Girl:Girls’ Culture in England 1880-1915 (New York: Columbia University
Press, 1995), 1-3, 74.



intellectuals of the time perceived women as constructive social agents, necessary for the
realization of their social projects. In the second section, I explain the development of the
feminist discourse by examining some women’s periodicals. In the last section, I
summarize the educational and social reforms regarding women.

In Chapter VI, I clarify how the child-centered pedagogical methods of the
Mesrutiyet teachers developed, by referring to the major internal political events of the
time, and the changes in the educational views of intellectuals as a result of those events.
I also explain how Turkish Nationalism became the dominant educational doctrine,
surpassing Ottomanism through time. Then, I analyze the contents of the textbooks,
which is crucial to understand how the primary and secondary school students, who
were accepted as the future citizens of the Empire, were indoctrinated in order to
become the protectors of their country and the Constitutional Monarchy.

In the fifth chapter, I undertake an analysis of the primary and secondary school
textbooks for the purpose of outlining the differences between the education and
socialization of Ottoman boys and girls. By studying various topics from the textbooks, I
comment on the newly constructed concepts of motherhood, citizenship and housewifery;
and their relation to Turkish nationalism. I also analyze those concepts in order to show
whether female education in the Second Constitutional Era was an instrument in
modernizing and emancipating women, or just a reinforcement of the traditional gender

hierarchy, by over-exalting the classical gender roles.



CHAPTER I

THE EMERGENCE OF THE “WOMAN QUESTION” AND STATUS
OF MUSLIM WOMEN IN THE NINETEENTH CENTURY

“When change starts in a society, this change spreads through the unexpected
areas.”'! This was true for the Ottoman Empire, which experienced a long process of
change during the nineteenth century. Looking for the “mysterious source” that provided
military and economic superiority to the Western world, the Ottomans began with the
visible sources of power and prosperity, like the weaponry and scientific innovations.'
However, this was also the beginning of the social, institutional and cultural
transformations related to the increased exposure to the Western world and the
developing opportunities of communication.

One of the most important institutions which experienced cultural transformation
was the family. As the process of modernization accelerated, a new concept of
modernity started to transform and reshape the traditional family values. The status of
women was closely related to this transformation, since women were considered as the

protectors of the traditional values of the society.

"lber Ortayl, Imparatorlugun En Uzun Yiizyil (Istanbul: Alkim, 2005), 244.
12 Bernard Lewis, What Went Wrong: The Clash Between Islam and Modernity in the Middle East (New
York: Harper Perennial, 2003), 64.



The aim of this chapter is to explain the emergence of the “woman question” which
appeared as a result of the modernization process, as well as to explain the changes in
the educational, social and legal rights of women. In the first section, I will tell that both
the modernists and the conservatives concentrated on the woman question while
searching for solutions to the problems of the state and the society. Given this context, I
will show how the concepts of “woman” and “family” were used interchangeably in
order to emphasize the problems and degeneration in the society. I will further claim that
“woman” was also used as a metaphor of the “state”, in order to criticize the undesired
economical, political and social conditions of the time; and tell that this was a result of
the political climate of the nineteenth century, especially the Hamidian Era. I will argue
that family was seen as the nucleus of the state while women were seen as the main
sources of its degeneration or development. I will give particular attention to the ideas of
the members of Ottoman intelligentsia focusing on women’s emancipation and its
necessity for the future of the state.

Then, I will analyze the changes in Ottoman women’s lives by explaining the

educational, legal and social reforms, which affected the status of women in society.

II.1 The “Woman Question’’: Women at the Center of the Political Debate

In this part, I will analyze the ideas of the Ottoman intellectuals by giving
examples from their essays, books, novels and theatre plays related to the issue of

women’s modernization.

10



I1.1.1 Press

At the beginning of the century, instruments of western-style communication,
like newspapers, books and the telegraph were mostly used by the Ottoman ruling class.
Although their use spread through the other layers of the society through time, the most
radical changes were recognized in the lives and minds of the upper class men and
women."? Therefore, communication played a crucial role in the cultural and social
transformations in the society, by providing a platform for Ottoman intellectuals to
discuss the problems of the society and propose solutions for them by publishing essays,
translated works, books and novels. The primary concern of these publications was the
moral and social decay in the Ottoman society that resulted in the inferiority and
backwardness of the empire when compared to its European contemporaries.

These publications present us the approaches of the Ottoman intellectuals
towards modernization and change, as well as depicting the condition and living style of
the upper class Ottoman people who lived at the time they were written.'* The male
authors used the plight of women as an instrument to express their concerns about social
conventions, which they found “stultifying and archaic”. They often criticized the
traditional patriarchal structures when commenting on the emancipation of women.

Although having a conservative attitude towards Islam, the Young Ottomans, especially

13 Serif Mardjn, “Tapzimat’tap Sonra Asir1 Batililasma” in Tiirk Modernlesmesi Eds. Miimtaz’er Tiirkone
and Tuncay Onder (Istanbul: Iletisim, 2006) 21-79.
" Ibid., 32-33.

11



Namik Kemal and Sinasi can be defined as the earliest advocates of women’s
emancipation, paving the way for later discussions."’

One of the intellectual trends imported from Europe was ‘“‘social Darwinism”,
which can be defined as “selective Westernization”. Writers and reformers commonly
used the West as an example for social change by emphasizing its status as a modern
and civilized society. Nevertheless, cautions against women becoming “too free”, “too
ambitious”, and “too visible” in the pursuit of alafranga, were equally common. Writers
attempted to draw the boundaries of Westernization, by constantly warning their readers,
“this far, and no farther”.'®

The “woman question” became the dominant subject of discussion when the
Ottoman intellectuals explained the social, cultural, moral, and even economical
problems of the empire with the supposedly inferior status of women. Ismail Dogan
explains this situation with reference to the theories of some sociologists like Frederic
Le Play and Durkheim, who were important sources of inspiration for many authors in
the nineteenth and early twentieth centuries. Le Play, who explained the social problems
with the negative effects of industrialization, claimed that industrialization gave the
greatest damage women and family. He further claimed that the problems of the society
could be solved by improving the conditions of the family, which was a small prototype

of the society. In other words, according to LePlay, a powerful and stabilized society

could only be achieved by united, empowered families.'’

' Deniz Kandiyoti, “End of Empire: Islam, Nationalism and Women in Turkey” in Women, Islam and the
State, ed. Deniz Kandiyoti (Philedelphia: Temple University Press,1991), 26.

16 Elizabeth Brown Frierson, “Unimagined Communities: State, Press and Gender in the Hamidian Era”,
Unpublished PhD Dissertation, Princeton University, 1996, 171.

"7 fsmail Dogan, “Tiirk Ailesinin Tarih ve Gelenek Etkisinde Belirlenen Sosyolojik Yapist.” In XIV. Tiirk
Tarih Kongresi: Kongreye Sunulan Bildiriler II. Cilt I. Kisutm (Ankara: Tiirk Tarih Kurumu, 2005) 639-
663, 654.
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Namik Kemal was the first Ottoman intellectual to emphasize the relation
between the state and the family, by saying: “The houses of a country are like the rooms

of a home. Is it possible to achieve comfort, prosperity and happiness in a home whose

rooms are filled with a constant hatred and numerous quarrels?”'®

He also connected the happiness of a family to the status of women. Therefore,
we can see one of the earliest examples stressing the interrelations between woman,
family and the state and placing women at the center of discussion, in Namik Kemal’s
article. In another article published in Tasvir-i Efkdr in 1867, he strongly advocated
women’s rights and claimed that the source of the inferior status of women was their
ignorance. He claimed that women should be educated for the prosperity of the society:

Our women are now seen as serving no useful purpose to mankind
other than having children; they are considered simply as serving for
pleasure, like musical instruments or jewels. But they constitute half
and perhaps more than half of our species. Preventing them from
contributing to the sustenance and improvement of others by means
of their efforts infringes the basic rules of public cooperation to such
a degree that our national society is stricken like a human body that
is paralyzed on one side. Yet women are not inferior to men in their
intellectual and physical capacities.... The reason why women among
us are thus deprived is the perception that they are totally ignorant
and know nothing of right and duty, benefit and harm. Many evil
consequences result from this position of women, the first being that
it leads to bad upbringing for their children."’

As can be seen, the greatest problem concerning women was explained as

education, and ignorance of women was perceived as the source of the troubles in a

18 Namik Kemal, “Aile”, Ibret. 56. (Ramazan 1289/ Tesrin-i sani 1288), 1-2, in Osmanh
Modernlesmesinin Meseleleri Eds. Nergiz Yilmaz Aydogdu and Ismail Kara (Ankara: Dergah, 2005)274-
278.

" Bernard Lewis, What Went Wrong, 70.
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society. Women were given the duty to protect the social order by upbringing well-
educated men, who will work for the prosperity of their country.

The same argument is repeated in detail in Semseddin Sami’s book Kadinlar. In
the book, he tells that women are the sources of the human society, and the morality of
the public depends on them; because they are the ones who keep the family together. He
continues by telling that while the moral behaviors of a woman is capable of protecting
and increasing the morality of the whole society, her immorality and tendency towards
pleasure and entertainment can totally degenerate it.>> Women need to be literate and
must learn Arithmetic, Accounting, Economics, Medicine, Physics, Chemistry and other
sciences to a certain level in order to fulfill their duties.*’

Semseddin Sami stresses the benefits of educating women and claims that this is
a way of enlightening the whole society:

The education given to a man is useful for himself only, and is

totally destroyed when he dies. However, the education provided to a

woman is transferred to her children and grandchildren. If educating

men is like planting a tree which will provide shade, educating

women is like planting a tree which will give fruits, as well as

providing shade.*

Semseddin Sami’s approach to women’s education and emancipation is clearly
very similar to LePlay’s:

A woman is the center of the family. The other members of the

family are dependent to her, and stay together because of her

existence, just like the planets depending on the Sun [....] Family

means the woman. Since the society is composed of families, the
education of women is crucial for the happiness of the society.23

20 Semseddin Sami, Kadinlar Ed. Ismail Dogan, (Ankara: Giindogan, 1996) 13-17.
! Ibid., 30.

2 Ibid., 47.

# Ibid., 25-26.
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While claiming that a woman must improve herself in order to up bring her
children properly and to be a good wife to her husband, Semseddin Sami also advocated
that women should have occupations that are suitable to their delicate nature, and claimed
that they can work as tailors, doctors, shopkeepers and pharmacists, as well as looking
after their children.**

Ahmed Midhad Efendi also commented on the education of women by telling
that the upbringing of children was a religious duty of mothers; and the education of sons
up until the age of seven and of daughters up until the age of nine had been assigned to
mothers.”*

Women’s emancipation started to be discussed also by female intellectuals in
the second half of the nineteenth century, especially during the Hamidian Era. With the
gradual increase in the rate of literacy, Ottoman women found the opportunity to express
themselves in regular newspapers and magazines in the nineteenth century. The
newspapers and magazines for women created a platform in which educated young
women could discuss various issues like education of women, polygamy, marriage and
divorce, legal advantages and disadvantages of women. Many famous authors like Fatma
Aliye Hanim, Emine Semiye Hanim, Nigar Hanim, Giilistan Ismet and other prolific
authors found the chance to enlighten Ottoman women with their articles. Education of

women and the problems of young girls who wanted to continue their education were

among the most frequently debated issues in these periodicals. For example, it was stated

** Semseddin Sami, Kadinlar, 32-35.

* Ahmed Mithad, Ana ve Babanin Eviad Uzerindeki Hukuk ve Vezaifi (istanbul: 1317), 38-39 cited from
Berrak Burcak, The Status of Elite Muslim Women in Istanbul Under the Reign of Abdiilhamit I,
Unpublished M.A. Thesis, Bilkent University, 1997, 58.
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that some families preferred to marry their daughters at a very young age and therefore
ruined their education:

A woman does not have the ability to prepare her mind and body for

education for all her life. After having children, her capability to

learn diminishes so that she can only read one or two issues of our

newspaper in a week. For that reason, it is necessary not to be late

for the education of young girls. [....] A girl should start her

education at the age of five. She should go to school until the age 15.

However, there are girls who are married at the age of 13 or 14. This

has various evil consequences as well as leaving education..”®

A letter in the newspaper Terakki in 1868, which was written by an old woman
whose daughters learned how to read and write, shows the changing perceptions of
Ottoman women towards education:

In old days, when we were young, men used to say that it’s improper

for women to be literate. Now I understand that it was to prevent us

from being human, and to make us stay like animals.”’

In women’s periodicals which flourished especially in the Hamidian Era, the
legal and educational opportunities of Ottoman women were compared with those of
European and American women®, and women’s duties of being good housewives and
mothers are discussed.”’ When reading these periodicals, one can easily observe the
gradually increasing self-confidence and enthusiasm of the female writers. Also, the pen
names used by women changed through time. With the increasing educational

opportunities and the importance given to female education, being a student or graduate

of girls’ schools providing secondary degree or higher was perceived as a prestige and

26 «“Kizlarin Zaman-1 Tahsili” , Hamumlara Mahsus Gazete.4. (Rebiiilevvel 1313/ 13 Agustos 1313) 1-2.
2 Aytung Altindal, Tiirkiye’de Kadin: Marksist Bir Yaklagim (fstanbul: Havas, 1977), 126.

*8 Zeyneb Siinbiil, ” Hamimlara Mahsus Gazete.2. (4 Rebiiilahir 1313/ 11 Eyliil 1311) 2-4.

» For examples, see Fatma Rasiha, “Hanimlarimiz ve Ev Idaresi” Hamimlara Mahsus Gazete.6. (30
Rebitilahir 1313/ 7 Eyliil 1311) 5, “kadinlarin Thasili Hakinda Bir Miitalaa I, Hanumlara Mahsus
Gazete.20. (19 Cemaziyelevvel 1313/ 26 Tesrinievvel 1311) 1-2.
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29 ¢

honor by women. We often come across signatures like “two educated ladies”, “a school
girl”, “Cemaliye and Fahriye, graduates of Dariilmuallimat”, used in order to emphasize
the privileged condition of the authors.

Although there was a common negotiation on the necessity of women’s
education and women’s role in upbringing children, “woman question” had other
dimensions. Various other issues about women were also being discussed in press.
Fatma Aliye, the earliest female opponent of women’s emancipation and the daughter of
Cevdet Pasa, engaged in a debate with Mahmud Esat Efendi, a member of the ulema,
about his articles on feaddiit-i zevcat (polygamy). In these articles, Mahmut Esat told
that imitators of the Europeans wrongly believed that polygamy was the weak side of
Islam and added that polygamy was not a practice originated with Islam, but rather in
human nature. He claimed this naturally polygamous instinct should be allowed for
socially beneficial results to accrue. Fatma Aliye responded his article by saying that the
practice of polygamy could no longer be defended, and biological and physiological
justifications had nothing to do with this issue.’® She also said that:

If we believe that Islam has universally valid principles, we ought
to declare that the monogamous marriage is the one enjoyed by
Islam and that the verse of the Quran enjoining men to remain with
one wife is in accordance with civilization. It is only then that we
can justify our position. *'
After Fatma Aliye’s response, Mahmud Esat responded to her claims by writing

another article, and admitted that polygamous marriage was only permitted under certain

30 Niyazi Berkes, The Development of Secularism in Turkey (New York: Routledge, 1998), 286-288.
31 .
Ibid.
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conditions. Yet, he made a distinction among the material and non-material moral aspects
of Western civilization and claimed that borrowing the former is desirable.*?

Fatma Aliye also wrote a book called Nisvan-i Islam™ (women of Islam) which
was published in the newspaper Terciimdn-i Hakikat, and wrote at length about various
issues related to women such as cariyelik (female slaves), polygamy, marriage , divorce,
tesettiir (Islamic norms of female attire) and women’s status in Islam.** Her book can be
defined as a defense of the traditional Ottoman culture and religious values against the

critical and biased attitudes of the European travelers.

I1.1.2 Novels and Theatre Plays:

In analyzing the nineteenth century novels and theatre plays, it is vitally
important to know the realities of the time and the writers’ attitudes towards
modernization. When we study the intellectuals of the late Ottoman period, we realize
that they were the first generation of novelists, who had a message to give to the society.
Therefore, the first Turkish novels can be defined as pedagogically driven, written in
order to give a lesson to the society, to teach right from wrong by constructing a

microcosm (family) upon which the macrocosm (Ottoman Empire) could be presented to

32 Ibid. For full transcriptions of the essays of both Fatma Aliye and Mahmud Esad, see Cokeslilik:
Taadiid-i Zevcat, Fatma Aliye- Mahmud Esad Ed.Firdevs Canbaz (Ankara: Hece, 2007).

3 When Fatma Aliye started to publish essays in Terciiman-i Hakikat with her own name, most people did
not believe that they could have been written by a woman. Her famous translation of Volonté was believed
to be traslated by her brother Ali Sedat Efendi, and Nisvan-i Islam was believed to be written by her father
Ahmed Cevdet Pasa. Also, since she was the protégé of Ahmed Mithad Efendi and was highly influenced
by his literary style, many people believed that her novels were written by him. (Ahmed Mithad Efendi,
Bir Osmanl Kadin Yazarin Dogusu (Istanbul: Sel, 1994, 82-83).)

3* Miibeccel Kiziltan, Fatma Aliye Hamim: Yasami, Sanati, Yapitlari ve Nisvan-i Islam (Istanbul: Mutlu,
1993), 55.
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debate.® In other words, the writers of the nineteenth century were primarily concerned
with the enlightening function of literature. Their aim was to reach as large an audience
as possible, in order to spread their ideas on various issues like modernity, abolition of
polygamy and the advantages of marriages between consenting partners.’® The authors
of the novels and theatres of the post-Tanzimat period focused in two main issues: the
status of women in the society and the modernization of the upper-class men.”’

In this section, I will explore the evolution of the woman question in Ottoman
literature by analyzing the most common themes such as “the evil consequences of
arranged marriages”, “the problematic results of polygamy” and “the benefits of female
education”, in order to show how these innocent and romantic-looking themes were used
to give political messages and criticize the existing rule. Especially in the Hamidian Era,
in which direct criticism of the Sultan and his regime was almost impossible due to the
strict censorship, political criticisms were disguised as stories of desperate young
women and men who were trapped by the traditional values of the society.

A very commonly used theme was the troubles and pain caused by arranged
marriages. In Ottoman society, the introduction of the idea that a man and a woman
should get married with their own will and only if they loved each other created great
intellectual and emotional turmoil. During the second half of the nineteenth century, the
ideas of the French Revolution, particularly liberté (liberty) started to influence the

literate circles in Ottoman society. At the same time, amour (love) began to represent so

much more than just an intense personal relationship; and was associated with a political

% Elif Bilgin, “An Analysis of Turkish Modernity Through Discourses of Masculinities”, Unpublished
Phd Dissertation, (Ankara:Middle East Technical University, 2004), 85.

36 Suraiya Faroqhi, Subjects of the Sultan: Culture and Daily Life in the Ottoman Empire (London: 1.B.
Tauris, 2005), 252.

37 Serif Mardin, Tanzimat’tan Sonra Asir1 Batililasma, 33.
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passion of the time. “The state was equated with the father, and autocratic, backward
political arrangements with patriarchalism and restrictive marriages.” Then, amour and
libert¢ were used interchangeably in a wave of intellectual liberalism during the
politically oppressive decades.’® Especially during the Hamidian Era, many authors were
claiming that declaration of love was not possible without the declaration of
Liberation.” “Woman™ and “marriage” were being used metaphorically for the state in
the political climate of the time.*’

Sinasi’s satirical play Sair Evlenmesi (The Marriage of a Poet), which was
written in 1860 and referred as the first Turkish play in the western mode, can be
defined as one of the prominent criticisms of the traditional arranged marriage system.
The hero, Miistak Bey, a young and modern-minded man, falls in love, and wants to
have a “love marriage” with his beloved. However, he discovers that her bride-to-be was
replaced by her elder- and uglier- sister, as a result of an arrangement according to the
traditional values. However, Miistak Bey manages to substitute his rightful bride for her
sister, and the play ends happily.*' Another satirical play, Acikbas (Uncovered Head),
was written by Ahmed Midhad Efendi in order to criticize many aspects of nineteenth
century upper-class Ottoman life. In the play, the father Hiisnii Bey is an old man, who
imitates the material aspects of western culture, literally living alafranga, but still
having old fashioned patriarchal values. He forces his sixteen year old daughter Yekta
Hanim, who is in love with a young man called Fettan Efendi, to marry one of his old

friends. Hiisnii’s nineteen year old wife Hesna, who got married with Hiisnii Bey without

3% Alan Duben and Cem Behar, Istanbul Households: Marriage, Family and Fertility 1880- 1940
(Cambridge: Cambridge University Press, 1991), 87-88.

* Tlan-1 Hiirriyet olmadan ilan-1 ask olmaz.

% Alan Duben, Kent, Aile, Tarih (istanbul: iletisim, 2002),154.

*'bid., 89.
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loving him, probably because of his money, supports him because she wants to live in
the same house and have an affair with the groom-to-be’s young son. At the end, Yekta
and Fertan marry as a result of a trick planned by Fettan. This play is a humiliation of
the alafranga-behaving but traditionally-thinking people, as well as a condemnation of
the arranged, loveless marriages.42 Semseddin Sami’s Taassuk-i Talat ve Fitnat (The
Falling in Love of Talat and Fitnat) is a romantic tragedy again with a subtext of social
criticism. An eighteen year old boy called Talat falls in love with Fitnat, the
stepdaughter of a tobacconist, after seeing her at the window. Fitnat loves Talat as well,
but since she is not allowed to leave the house, the boy, still beardless, disguises himself
as a girl in order to visit his lover. However, Fitnat’s father marries her to a rich old
man, who, to make matters worse, turns out to be her real father. The lovers commit
suicide and the father loses his mind.* In this novel, the young lovers are presented as
the victims of the patriarchal values which prevented them from becoming happy by
choosing to unite freely. Another example is Namik Kemal’s Zavalli Cocuk (Poor
Child), in which the author criticizes the traditional norms of marriage, and parents who
abuse their authority for their own benefit.**

As can be seen, according to the novels and plays of the late nineteenth
century, one of the greatest problems which the young girls had to cope with was the
intolerant evil fathers who forced their daughters to marry for their own benefit. We can
see the “intolerant father-state” and “backward political applications-forced marriages”

metaphors better, after a detailed analysis of such literary products. During the years of

2 «Acikbas” in Ahmed Mithad Efendi Biitiin Oyunlar: Ed. Inci Enginiin (istanbul: Dergah, 1998)

* Faroghi, 266.

* Bernard Caporal, Kemalizimde ve Kemalizm Sonrasinda Tiirk Kadini (Ankara: Tiirkiye Is Bankast,
1982), 66.
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Hamidian censorship, love was used as an euphemism for liberty. In Ahmed Mithad’s
novel Teehhiil (Marriage), the hero Mazlum Bey asks: “when there are still no individual
liberties (hiirriyet-i sahsiye) in our country, how can a man choose a girl he wants, or a
girl the man she desires?” * Similarly, in his story Karnaval, a character says:

“Sir, this alafranga is really something. Liberté! Freedom! That’s

what it’s all about! A man needs a woman; a woman a man. Why

nowadays should parents demand that this natural freedom (hiirriyet-

i tabiiye) be restricted?”"*°

Another very common and hotly debated theme in early Turkish novel was
polygamy. As well as the intellectuals who wrote essays and newspaper articles on the
social problems caused by polygamy, the novelists and the writers of theatre plays
devoted a great deal of their energy to prove that polygamy was a great problem on the
society’s way to transform into a modern and civilized one. Nevertheless, Alan Duben
and Cem Behar’s study on the nineteenth and early twentieth century Ottoman
population shows that polygamy was very infrequent, and only 2 percent of marriages in
Istanbul were polygalmous.47 They claim that “the outcry against polygamy during the
nineteenth and early twentieth centuries was part of a larger ideological battle for
egalitarian gender relations and a modern western way of life, and polygamy had a great
symbolic value both for the Ottomans and for many foreign observers of the
Ottomans.”*®

Although being very infrequent, it is easy to assume that polygamous

marriages created serious psychological tension among the members of the families.

4 Duben and Behar, 92.

6 From Ahmed Midhad, Karnaval, quoted in Duben and Behar, 92.
4 Duben and Behar, 148.

* Ibid., 158.
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Contrary to the ideas of Mahmud Esad and many others who advocated that polygamy
was a normal aspect of family life because of physiological reasons, we can see that
polygamy was perceived as a great family tragedy, by analyzing the memoirs. In her
autobiography, Halide Edip Adivar tells that her family was separated into two after his
father got married with her second wife. We can understand that women were not
accepting the fellow wives as a normal part of their lives, because Halide Edip tells that
her father got married with his second wife secretly, after sending her first wife on a
vacation. She explains at length how these two women end up being enemies of each
other, becoming paranoid and believing that their rival has cast a spell on them, and
treating little Halide as a spy of the other. She tells that her father had to divorce his
second wife after some problematic years of continuous intrigues, jealousy and hysteria,
which made life unbearable for the members of the household.*

Such problems caused by polygamy were continually used in the novels and
plays in order to emphasize the inferior, desperate status of Ottoman women. A
prominent example in this regard is Ahmed Mithad’s famous play Eyvah, which tells the
tragedy of a man named Meftun with two wives, Sdbire and Leyld, both of whom are
uninformed about the existence of the other. Since he loves both of them very much and
is unable to make a selection, he suffers a lot. At the end of the play, Meftun has to
divorce her first wife Sdbire as a result of the pressure of her family. Sdbire becomes 1ill,
and forces Meftun to divorce Leyld with talak-i seldse (an irrevocable divorce) before
she dies.”® The importance of this play lies in the fact that it focuses on the

impossibilities of polygamy, although the husband loves both of his wives very much. A

* Halide Edip Adivar, Mor Salkimli Ev (istanbul: Ozgiir, 2005).
0 “Byvah” in Ahmed Mithad Efendi Biitiin Oyunlar: Ed. inci Enginiin (istanbul: Dergah, 1998)
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famous novel which tells the mutual enmity of the fellow wives is Nabizade Nazim’s
Zehra, which is considered as the first psychological novel in Turkish literature. This
time, the hero named Subhi gets married with his slave, Sirri Cemdl, and a wild rivalry
starts between Sirri Cemadl the first wife, Zehra.”' The novel depicts the jealousy and
hatred of the fellow wives perfectly.

Deniz Kandiyoti claims that emancipation of women was considered from an

2

“instrumentalist framework™ in the literature, suggesting that changes in women’s

condition would benefit the society as a whole.”> Especially female education
constituted an important part of this instrumentalist framework, and many authors used
educated, modern-minded, and therefore empowered and confident female characters in
their novels and plays. Hiiseyin Rahmi Giirpinar, in his novel Mutalldka (The Divorced
Woman), describes a well educated and self confident woman named Akile (meaning
clever woman), who is interested in reading books in her spare time, and able to discuss
various issues with her husband. Giirpinar depicts the ideal “empowered Ottoman
woman”, and shows the cultural differences between two generations of women, by
telling us the quarrels between Akile and her mother-in-law:

“What is that again? Are you reading a book?! Just look at the
situation of this room. Does it look like a room of a lady? One can
think that it is a kiraathane. All the books and newspapers of
Istanbul are here... In our times, girls had their spinning wheels and
looms. Nowadays they have libraries, inkwells and pens. We used to
weave. You read novels... What was that thing which happened last
night? You were discussing something with your husband...You said
the spelling of a word, and your husband said it was not true...Then
you made a bet for two liras. Then you looked it up from, what you
call ‘dictionary’ or whatever, and found out that you were right...
Girl, that night I felt frightened of your mischievousness. Why did
you get married if you were so good in writing? You should have

3! Nabizade Nazim, Zehra (Ankara: Akcag, 2005).
>* Kadiyoti, End of Empire, 26.
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entered in a clerical office... Ah, my friends have warned me before

taking you! They said ‘do not take a literate girl to your son; she will

twist you around her little finger.” I don’t know why, but I lost my

foresight and did not listen to them... They were right! I do not know

what kind of a spell you are casting on my son? He has become

silent since you have stepped into this house...”

Ahmed Mithad Efendi also wrote many books on modernization, family
interrelations and social problems. In his short stories Felsefe-i Zendn (Philosophy of
Women) and Diplomali Kiz (The Girl with a Diploma), he depicted independent women
who were able to work and earn their own living. In most of his novels and short stories,
Muslim women received private education, learned embroidery, cooking, housekeeping,
as well as reading and writing Ottoman Turkish and French, and playing the piano.
However, except the two short stories mentioned above, they did not have the
opportunity to practice their talents and their knowledge in the outside world and the
labor market.”* Fatma Aliye, in her novel Refet, tells the story of an orphan girl who
works hard to complete her education as a teacher, in order to earn her living.”

In general, nineteenth century authors condemned the patriarchal arrangements
and intolerant families, which were the main reasons for women to suffer. They claimed
that the most important reason for women’s inferior status was their ignorance, and
stressed the crucial role of female education. However, one can easily recognize that the

changes that are considered necessary in women’s status in family and society were not

related to their personal rights and instincts to improve themselves. These changes were

33 Hiiseyin Rahmi Giirpinar, Mutalldka, (Istanbul: Oya, 1971), 12-13.

> Bahar Colak, Portraits of Women in the Late Nineteenth Century Ottoman Empire from the Pen of
Ahmed Midhad Efendi, Unpublished M.A. Thesis, Bilkent University, 2002.

35 Miibeccel Kiziltan, 24.
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necessary for the health and benefit of the society, not for the individual evolutions and
emancipations of women.®

Up until this point, I explained the reactions of the Ottoman elite towards
modernization and change, and analyzed the nineteenth century novels from the
perspective of politics. I showed the disguised messages under the common themes such
as arranged marriages and polygamy, and claimed that women and their problems were
used for the purpose of criticizing the existing political order and the old, traditional
patriarchal arrangements in the society. This section was important to show that the
woman question was placed at the center of the political debates of the post-Tanziméat
Ottoman society. I also showed that women’s emancipation was considered a social
necessity, without which modernization and civilization could not be achieved. The
authors of these articles, books, novels and theatre plays were highly educated, modern-
minded and mostly male. Therefore, these sources only help us to understand the ideas of
the upper-class Ottomans, who generally had a direct contact with the Western culture.

In the following section, I propose to undertake an analysis of the state’s
policies regarding women and their emancipation, in order to make a comparison
between the normative ideals and the realities concerning women. I will explain the
educational, legal and social changes in the lives of Muslim Ottoman women and the
transformation of the traditional Ottoman family by analyzing the ferméans, regulations

and laws issued during the nineteenth century.

%% Bernard Caporal, 75-76.
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I1.2. Education of Women during the Nineteenth Century

Before the Tanzimat, the official education of girls was limited to the sibyan
mektebi, or the children’s school, the purpose of which was to give Muslim Ottoman
children the necessary elementary religious education. These schools were generally
established as vakifs and located in a kiilliye or near a mosque or medrese.”’ The boys
and girls studied at the same classes and memorized verses from the Kur’an, learned
how to pray, and how to read and write from instructors of whom were imams of the
mosques.58 Reading and writing was only limited to Arabic Script, therefore the
graduates of sibydn mektebi were not able to read newspapers or books other than the
Kur’an. They also never had courses necessary for their daily lives and intellectual

development such as Calculation, Geography or History.59

Girls had the opportunity to continue their official education only up until the
age of nine, which was considered the age of puberty for women. After that age, girls
were not able to continue their education, since they were not allowed to intermingle
with boys.® Although there were no rules or regulations preventing women from having
higher education in Islam, education of girls after the sibyan mektebi was evaluated as

unnecessary by the ulemd and common people, due to the limited public presence of

7 Bayram Kodaman and Abdullah Saydam, “Tanzimat Devri Egitim Sistemi”, In 150. Yilinda Tanzimat,
475.

%% There were very rare examples of sibyan schools for girls which were directed by the Ministry of
Waqfs. The teachers of these schools were women who have memorized the Kur’an. However, it was
more common for religiously knowledgeable women to give lessons to both girls and boys at the mosques
or at their own houses, rather than in schools. (Yahya Akyiiz, “Ogretmenlik Meslegi ve Osmanli’da
Kadin Ogretmen Yetistirilmesi”, Tarih ve Toplum 195 (2000): 54-60, 31).

% Osman Nuri Ergin, Tiirk Maarif Tarihi Vols I-II (Istanbul: Eser, 1977), 82-86.

% Yahya Akyiiz, “Osmanl’da Kadin Ogretmen Yetistirilmesi”, 31.
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women in society and the lack of suitable job opportunities for them.®' Although there
were medreses which provided secondary and higher education in the empire, girls did

not have the chance to be admitted to these institutions.®?

After sibyan mektebi, the education of an ordinary girl continued at home,
where she learned cooking, sewing, cleaning and childcare from their mothers and the
older women in the family. The basic purpose of such education was to up bring them as
good wives and mothers for the future. Some conservative families used to send their
daughters to the skilled women’s houses as apprentices for the purpose of teaching them
various types of handcrafts such as tailoring and needlepoint embroidery. This kind of
education had an important role in creating a qualified female work force and providing
the young girls an occupation.”” On the other hand, the daughters of rich and broad-
minded families had the privilege of getting further education from special tutors and
nannies.”* They learned foreign languages, and even took private lessons on Philosophy,
History, Literature and Mathematics to a certain level.” Another way to have further
education for a woman was to join a religious order (especially a mevlevi order) and to

learn poetry and music.*®

During the Tanzimat Era, the role of women in Ottoman society gradually

increased and women’s education became an important aspect of Ottoman

o' Selguk Aksin Somel, “Osmanli Modernlesme Donemi’nde Kiz Egitimi”, Kebike¢ 10 (2000): 223-
238,223.

%2 Mustafa Sanal, “Osmanli imparatorlugu’nda Kiz Ogretmen Okulunda Gérev Yapan Kadin idareci ve
Ogretmenler ile Okuttuklar1 Dersler”, Belleten, 231 (2004), 1.

% Bkrem Isin, “Tanzimat, Kadin ve Giindelik Hayat”, Tarih ve Toplum 51(1988):22-27, 22.

% Berrak Burcak, The Status of Elite Muslim Women in Istanbul Under the Reign of Abdiilhamit II, 12.
% A good example for an educated woman intellectual who acquired most of her cultural background and
knowledge from special tutors is the famous novelist Fatma Aliye Hanim (1862-1936). Also her sister
Emine Semiye, poet Nigar bint-i Osman, poet Leyla (Saz), Giilistan Ismet and Makbule Leman were the
daughters of notable families who received modern education at home and later became opinion leaders
for Ottoman women by writing on women’s rights in various newspapers.

% Selguk Aksin Somel, Osmanli Modernlesme Donemi’nde Kiz Egitimi,224.
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modernization. Especially after 1850s, the idea that women’s education was as important
as men’s education became widespread especially among the intellectuals and

bureaucrats of the time.

Despite the growing public opinion about the education of women, the literacy
rate of the female population of the empire was still very low. At the end of the
nineteenth century, there were nearly 5000 public primary schools enrolling over

650,000 students. However, only less than 10 percent of these students were girls.®’

In this part, will analyze the development of different stages of education for
women during the nineteenth century and explain how educational and occupational

opportunities evolved from the Tanzimat Era to the reign of Abdiilhamit II.

I1.2.1 Primary Education

Probably the most important achievement regarding the primary education of
girls in the Ottoman Empire was the Regulation of Public Education (Ma’arif-i
Umumiye Nizamndmesi), which was issued in 1869.%® Article 9 of this regulation stated
that primary education was to be compulsory between ages 6-10 for girls and 7-11 for
boys.” The names of the children who are at the age of starting primary school, and

their parents or other relatives who are responsible to look after them were to be

% Donald Quataert, The Ottoman Empire, 1700-1922 (Cambridge: Cambridge University Press, 2003),
167.

%A copy of Ma’arif-i Umumiye Nizamndmesi can be found in Meclis-i Tanzimdt Defterleri, defter no: 2,
p-221-254, and a printed copy at: BOA YEE 112/6.

6 e . . A . .
® Ma’arif-i Umumiye Nizamndmesi, article 9.
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recorded in registers in all villages and districts.”’ The schoolteachers were to check the
list at the first day of the school and inform the muhtar (the head of the village or
neighborhood) if there were any children who were absent.”' This was a very crucial
step for the emancipation of Ottoman women; since the education of girls became
compulsory at least at the primary level, rather than being dependent on the parents’ own
initiative. Another important article of the regulation was the one, which stated that if
there were two primary schools in a village or neighborhood belonging to the same
religious community, one of them had to be a girls’ school. If there is only one primary
school belonging to a religious community, the girls of that religious community had to
be accepted to the schools for boys until a separate primary school for girls was

inaugurated.”

Although the term sibydn mektebi was used in order to define the primary
schools in the Regulation of Public Education, the curricula of these schools were not
the same as the curricula of the old sibyan schools which only included religious
training, Arabic Script and the memorization of verses from the Kur’an. The
modernized primary school curriculum included more worldly-oriented courses like
Mathematics, Elementary History, Elementary Geography and Mathematics.” There had
to be separate primary schools for girls as well as the mixed schools, and their curricula

. . . . 74
were to be included special courses like sewing.

" Ma’arif-i Umumiye Nizamndmesi, article 10.
" Ma’arif-i Umumiye Nizamndmesi, article 11.
> Ma’arif-i Umumiye Nizamndmesi, article 15.
" Ma’arif-i Umumiye Nizamndmesi, article 6.

™ Ma’arif-i Umumiye Nizamndmesi, article 16.
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During the reign of Abdiilhamit II, the primary schools were defined by the
term ibtidai.”” Kanfin-i Esasi, which was the first constitution of the Ottoman Empire,
included an article which stated that “the primary stage of education of all Ottoman
people is going to be compulsory.”’® This was another important improvement because
the principle of compulsory primary education for women was included in the Ottoman

constitution and equal educational opportunities for boys and girls were guaranteed.

Before 1876, the total number of ibtiddi schools all around the empire was less
than 200. This was partly because the Tanzimat statesmen preferred riisdiyes over the
iptidai schools.”” However, Abiilhamit II employed a more intensive and serious policy
on the iptidai schools and targeted to spread them all around the empire. One of the main
reasons for that was his ideal to save the Muslims of the Empire from their ignorance
towards education and enlighten them in order to compete with the missionary activities

of the special schools established by foreigners.”® According to the statistics in the

> 1In spite of the attempts to reform the existing traditional Kur’an schools throughout the 1860s, the lack
of success in introducing worldly-oriented courses into these schools along with an emphasis on natural
scientific subjects resulted in the foundation of the first government primary schools. The first model of
such institutions was set up in Istanbul in 1872, and it was given the name ‘ibtidai mektebi’. When goods
results were achieved from the students of these schools, the Regulation of Public Education managed to
increase their number and transform the old sibyan schools into ibtidat schools. (Selcuk Aksin Somel, The
Modernization of Public Education in the Ottoman Empire, 108-109.)

Although the Regulation of Public education targeted to make a reform in the primary schools, sibyan
schools which were following the old curricula and educating students in the old way (usil-i atika)
continued to operate. New primary schools, namely the iptiddis were inaugurated in order to educate
students according to the new system (us{il-i cedid). Therefore, primary schools in the Ottoman Empire
were divided into two different types: sibyan schools which were directed by the Ministry of Waqfs, and
ibtidai schools which were directed by the Ministry of Public Education. (Yasemin Tiimer, “Tanzimat’tan
Sonra Osmanlilarda Kizlarin Egitimi”, M. A. thesis, Marmara University, 1999.) Also see Yahya Akyiiz,
Tiirk Egitim Tarihi (fstanbul: Alfa, 1999), 142-144.

76 Bayram Kodaman, Abdiilhamit Devri Egitim Sistemi (Ankara: Tiirk Tarih Kurumu, 1999),67.

77 Bayram Kodaman, 77.

"8 For a more comprehensive study about the ways Abdiilhamit competed with the missionary schools
established by the western countries, see: Benjamin Fortna, Mekteb-i Hiimayin: Osmanlt
Imparatorlugu’nun Son Doneminde Islam, Devlet ve Egitim(Istanbul: Iletisim, 2005)
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yearbook of 1906-1907, the number of ibtidai schools was 4659 for boys and 349 for

girls.”

I1.2.2. Secondary Education

I1.2.2.1. Riigdiyes for Girls

One of the most important improvements in women’s education which paved
the way for other reforms was the establishment of riisdiyes for girls. The official report
of Ministry of Education in November 1858, stated that education was an important
aspect of the state’s development, and proposed the establishment of riisdiyes for girls.*
The first riigdiye for girls was opened in 1858 in the district of Sultanahmet. ®' The
necessity of secondary education for girls is explained in the official newspaper Takvim-

1 Vakai, as follows:

It is necessary that parents pay attention to the acquisition of good
manners and education of their daughters since the order and welfare
of the marriage, which is an arduous and toilsome business requiring
endurance on the side of the husband in order to earn a living, will
depend on those women who know worldly as well as religious
affairs, who are obedient and contented and who preserve their
honor. ¥

79Seﬁka Kurnaz, Cumhuriyet Oncesinde Tiirk Kadini, 1839-1923 (Istanbul: Milli Egitim Bakanligi, 1992),
9.

80 Sefika Kurnaz, Cumhuriyet Oncesinde Tiirk kadini, 9.

81 Ergin, 457.

82 Burcak, 24.
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Conspicuously, further education for women was seen as a necessity to craft
better wives and mothers, rather than educating them for an occupation or broadening

their horizons by increasing their intellectual ability.

Unfortunately, we do not have access to the curriculum of the first riisdiye for
girls opened in 1858.% The salnames (yearbooks) from the following years show that
the curricula of the girls’ riisdiyes included courses like Embroidery, Tailoring and
Religious Education, which targeted equipping the students with the necessary
knowledge to be good housewives in the future. Nevertheless, courses like History,
Geography, Orthography and Mathematics, which were oriented towards increasing the
students’ intellectual background, were included as well. The curriculum of the girls’

riigdiyes according to the yearbook of 1877 was as follows:

First Year: Religious Training, Morals, Civics, Ottoman language,

Mathematics, Siiliis and Rik’a (forms of Arabic script)

Second Year: Religious Training, Arabic, Persian, Mathematics, History,
Siiliis, Rik’a, Tailoring.

Third Year: Arabic, Persian. Ottoman Language, Orthography, Mathematics,

Geography, Religious Training, Reading, History, Siiliis, Rik’a, Embroidery.

Fourth Year: Religious Training, Reading, Arabic, Persian, Ottoman Language,
Orthography, Mathematics, Geography, Introductory Law, History, Siiliis, Rik’a,

Embroidery.84

% Somel, Kiz Egitimi, 226.
84 Kurnaz, 10.
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The Regulation of Public Education (1869) also included important articles
concerning the girls’ riisdiyes. In big cities, there was to be at least one girls’ riigdiye if
the city is composed of a religiously homogeneous population. If the population is
composed of both Muslim and non-Muslim subjects, then each religious community was
going to have a separate riisdiye for girls.*> The instructors of these schools were to be
women, however, until learned and qualified female teachers were trained, old and
morally upright men were to be employed.*® Girls with a primary school diploma were
to be admitted to riisdiyes without an examination while the others were to have an exam

as a proof of their eligibility to go to riisdiyes.®’

There were important achievements in women’s education under the reign of
Abdiilhamid II. Although Abiilhamid was notorious of his authoritarian and Islamist
policies®™, he did not take the negative attitudes of the ulemd towards women’s
education seriously. When he wanted to make a reform in the public schools which were
under the governance of the Ministry of Public Education, he assigned a commission to
prepare a report about the current situation of the public schools. The commission, under
the guidance of Ahmed Esad Efendi, the seyhiilislam of the time, proposed that the girls’
stbyan and riigdiye schools should be abolished and new girls’ schools for four years
should be inaugurated. According to the report of the commission, girls from 6 to 9

years old would be accepted to those schools, since the age of 9 was the age of puberty

% Ma’arif-i Umumiye Nizamndmesi, article 27.

% Ma’arif-i Umumiye Nizamndmesi, article 28.

% Ma’arif-i Umumiye Nizamndmesi, article 30.

% There is a widespread prejudice against Abdiilhamit II, especially about his attitudes towards the female
subjects of the empire. For example, Bernard Caporal states that Abdiilhamid II was not supporting the
emancipation of Ottoman women at all. He also states that although he “could not” hinder the process of
women’s modernization; he tried to keep their education within the limits of Islamic education. Bernard
Caporal, Kemalizmde ve Kemalizm Sonrasinda Tiirk Kadini, (Yenigiin Haber Ajansi, 1999), 108.
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(miisteha olmak) for girls.* Since these advices were clearly targeting to restrict the
education of women with basic religious training and literacy, none of them were
accepted by the sultan. On the contrary, the number of riisdiyes for girls increased
dramatically during the reign of Abdiilhamid II. In year 1877, which was only one year
after the beginning of his reign, there were only nine riigdiyes for girls in Istanbul. There
were a total of 309 girls studying at these schools. According to the statistics of the years
[H. 1323/1324- M. 1906/1907], the total number of riigdiyes for girls was 79 in the
Ottoman Empire.”” As can be seen, many girls’ riisdiyes were inaugurated in both

Istanbul and the provincial areas during the Hamidian Era.

11.2.2.2. Idadi for Girls:

During the reign of Abdiilhamid II, a school which was to give an education
higher than the girls’ riisdiyes was founded on 18 March 1880. The school started its
first year of education with only three students. The curriculum included courses like
Ottoman Turkish, History, Geography and Mathematics, Home Economics, Writing, as
well as French and other elective foreign languages. The boarding students had to pay a
yearly tuition of 33 liras, while the day students that had their lunch at school paid 18
liras, and day students that brought their lunch from home paid 6 liras. However, this
school had to be closed after two years because it was not in demand. This situation can

be explained by the tendency of the families to give more importance to their daughters’

% Somel,Kiz Egitimi, 229.
% Burcak, 67.
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marriage than their education.”’ The compulsory tuition also can be a negative aspect of

this school which discouraged parents from sending their daughters.

I1.2.3 Occupational Education for Women

I1.2.3.1. School of Midwifery

Probably the first opportunity for the Ottoman women to engage in public
service was the establishment of a school of midwifery in the School of Medicine in
1842. This was also the first attempt of the state to educate women in order to provide
them an occupation. The first graduates were ten Muslim and twenty six Non-Muslim
girls who received their diplomas in 1845. The students were trained on dummies and
there were to be no men around during the training.”® There were no prerequisites when
applying for the school of midwifery; women were not even expected to be literate to

attend the classes.”

I1.2.3.2. Industrial Schools for Girls: Sandyi-i Nefise Mektebi

The first Industrial School for girls was established in 1865 in Ruscuk by
Midhat Pasa, the governor of the Danube at the time. The basic target of the school was

to meet the needs of the army such as clothes, underwear and bandages, as well as

! Yasemin Tiimer, Tanzimat’tan Sonra Osmanlilarda Kizlarin Egitimi, 92.
%2 Ergin, 541-542, Somel,Kiz Egitimi 225, Burcak, 23
% Ergin, 542-43.
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employing orphan girls and providing them a regular salary. When Midhat Pasa returned
to Istanbul, he established an industrial school for girls in 1870 with a similar purpose.
The orphan girls were trained and gained expertise in this school and were to work in a
factory in Yedikule in order to sew the necessary things for the army.”* The student
profile of the school was composed of girls from different religious communities, who
were older than ten years old and had no parents or whose parents had obstacles in

working and earning money.”

Besides providing the orphan or poor girls an occupation, these industrial
schools had another important function. Most of the girls who were trained did not know
how to read and write prior to entering these schools. The girls were not only learning
how to read and write, but also having courses on grammar, literary composition and
even Arabic and Persian. Since there was a multi-ethnic student scale in these schools,
girls who did not know how to speak Turkish were having Turkish and pronunciation

lessons up to 15 hours a week. *°

Although it was targeted to increase the number of the industrial schools for
girls as well as the riisdiyes during the Hamidian Era, the attempts were fruitless. The
reason for this can be explained by the expensive tools that were used in these schools
and the financial difficulties of the time.”’ However, despite all these difficulties, three
industrial schools were established in Istanbul during that period. The first one was
opened in 1878 by Ahmet Vefik Pasa in Uskiidar. The second was opened in the district

of Aksaray, and the third in Cagaloglu in 1879. The first two were day schools, and the

% Burgak, 26. Also see Ergin, 687.
9Yasemin Tiimer, 95. _ _
% Elif Ekin Aksit, Kizlarin Sessizligi: Kiz Enstitiilerinin Uzun Tarihi (istanbul: iletisim, 2005), 93-95.
97
Kurnaz, 23.
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third one was a boarding school. The first industrial school which was established by
Midhat Pasa was closed in 1884 and its students were transferred to these newly founded
schools. Also, in year 1884, a regulation consisted of twenty-three articles was published

and it was decided that 75 boarding and 125 day students were to be accepted to these

198

three industrial schools in Istanbul.”™ The students were having courses like Painting,

Embroidery, Music, Playing the piano, and Tailoring, according to the yearbook of

1305.”

According to the regulation of 1884, the period of education in these schools

were to be five years. The curriculum was to be as follows:

First Year: Alphabet, Kur’an, Sewing, Knitting.

Second Year: Religious Training, Ethics, Writing, Embroidery,
Drawing, Crochet.

Third Year: Elementary Ottoman Grammar, Drawing,
Elementary Mathematics, Needlepoint Embroidery, Cutting.

Fourth Year: Elementary History and Geography, Natural
Sciences, Writing and Literary Composition, Fabric with
Flowers, Cutting and various styles of sewing.

Fifth Year: Home economics, Hygiene, Sewing, Drawing,
Various styles of cutting.100

The industrial schools for girls had an important role in providing poor and
orphan girls an occupation and gave them the chance to maintain their source of income,
as well as creating a young labor force which produced bandages, clothes, underwear

and other necessary materials in order to meet the necessities of the army and the state.

%8 Burcak, 72.

9 Although we do not have detailed information about the curricula of these schools before 1900, it is
possible to detect the names of some courses from the part of the yearbook of 1305, which lists the names
of some teachers and the courses they taught. (Kurnaz,21).

"% Burgak, 73.
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In later years, industrial school for girls also gained the mission to provide the palace

various types of fabrics.'"!

I1.2.3.3. Dariilmuallimat: The School for Training Female Teachers

As I mentioned above, the establishment of girls’ riigdiyes was an important
turning point in women’s education in the Ottoman Empire. However, an important
problem concerning the quality of education in these schools was the lack of qualified
and learned female teachers. Since the education of women was limited to the sibyan
mektebi before 1858, there were no educated women who could give courses on history,
geography or mathematics when the first riigdiyes were inaugurated. There were 13

8.192 The instructors

riisdiyes for boys when the first riisdiye for girls was opened in 185
for the primary schools and riigdiyes for boys were being educated in Dariilmuallimin
(school for male teachers), which was established in 1847.'% There was no school for
training female teachers for the girls’ primary schools and riisdiyes. As a result of this
04

problem, courses other than sewing and embroidery were given by male instructors.’

105 that

As I noted previously, it was stated in the regulation of public education
the courses of the girls’ riisdiyes were to be told by female instructors, but it was not

possible until qualified female instructors were educated. I also stated that a separate

101 Aksit, 97.

102 Kurnaz, 10.

103 Abdiilkadir Ozcan, “Tanzimat Doneminde Ogretmen Yetistirme Meselesi”, In 150.Yilinda Tanzimat,
pp.441-474, 441.

"% Ergin, 668.

195 Articles 68-78 of the Regulation of Public Education is about theDariilmuallimat. They iclude details
about the curriculum, policy, the qualities of the students to be accepted, salaries for the teachers and the
workers of the school, and how the graduates were to be placed in primary and secondary schools.
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school of female instructors (Dariilmuallimdr) was to be established, and the school was
to have two branches, one for primary school (ibtidaiye) teachers with a curriculum of
two years and one for secondary school (riisdiye) teachers with a curriculum of three
years. Also, there were to be different sections for the teachers of Muslims’ schools and

Non-Muslims’ schools.'?

The preparations started after the Regulation, and was
announced in the newspapers that Dariimuallimdt was going to accept applications of
women between 13 and 35 ages in order to educate them as primary and secondary
school teachers. Thirty two girls applied for the program and they had an exam on
various subjects like Grammar, Geography, Siiliis, Embroidery and Tailoring. All of the

applicants passed the exam successfully and gained admission to the school. A house in

Sultanahmet district was rented and arranged as the school building.'”’

Dariimuallimat was officially opened on April 26™ 1870, with an opening
speech of Safvet Pasa, the Ministry of Education.'” He stated that Islam has never had a
negative approach towards the education of women and it was crucial to educate women
in order to have truly educated children, and said that Ottoman women deserved a higher
degree of respect in the Ottoman society. He also stated that the inabilities of Ottoman
women were related to their low education level, rather than their mental incapability or
lack of talent. He pointed out the importance of the practical usage of information, and

claimed that if Ottoman women used their knowledge in the area of production, they

1% Ma’arif-i Umumiye Nizamnamesi, articles 68- 70.

197 Mustafa Sanal, 4.

1% Saffet Pasa, together with Ali Pasa had an important role in the preparation of Ma’arif-i Umumiye
Nizamndamesi (Regulation of Public Education) and the establishment of the Sultant of Galatasaray,
Dariilmuallimat, Dartilmuallimin-i Sibyan (the school educating male instructors for primary schools) and
Dariilfiintin. (Yahya Akyiiz, Tiirk Egitim Tarihi, 128-129 ).
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would maintain happiness in their families and become like their European sisters.'”

Dariimuallimdt became the second school in the Ottoman Empire which educated
teachers after Dariilmuallimin. After the establishment of Dariimuallimdt, the graduates
of girls’ riigdiyes found the chance to continue their education, and most importantly, to

have an occupation.

Dariimuallimdt had important positive effects on the quality of education in
primary and secondary schools for girls in the Ottoman Empire. However, it is vitally
important to note that all the girls” schools in the empire did not have the privilege to
employ professional teachers. Due to the limited capacity of Dariimuallimdt and the
small number of applicants each year, there was a considerable scarcity of female
teachers who had the necessary occupational formation.''” We can also say that all the
graduates of Dariimuallimdt were not working as teachers in public schools, because it
was stated in the Regulation of Public Education that the graduates of the school were to
be appointed in schools in various cities and villages by the Ministry of Public
Education, and they did not have the chance to select their place of work.''' It is easy to
guess that the graduates of Dariimuallimat did not have the chance and motivation to go
to schools which were far away from their families. If we consider that the only school
for female teachers was in Istanbul, we can see that it was impossible for all graduates of
Dariimuallimat to be appointed in schools in Istanbul. Also, despite all these changes
and improvements in the education system and the emergence of job opportunities for

women, getting married and having a family of their own was still the biggest priority of

19Gema Ugurcan, “Tanzimat Devrinde Kadimin Statiisii” in 150. Yilinda Tanzimat” (Ankara: Tiirk Tarih
Kurumu, 1992), 501. Also see Kurnaz, 23.

"9 Somel, Kiz Egitimi, 233.

"' Ma’arif-i Umumiye Nizamndmesi, article 75.
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young women. Most families were sending their daughters to Dariimuallimdt in order to
provide them a higher education, not to make them professional teachers and send them
away to other provinces. The Ministry of Education tried to solve this scarcity problem
by employing women who were not trained as teachers, especially in schools at
villages''?. According to the Regulation of Public Education, the female instructors

holding a Dariimuallimdt diploma were to have priority to others in job placements.'"?

I1.3. Women’s Position in the Ottoman Legal System in the Nineteenth Century

Before the nineteenth century, Ottoman women were already active players in
the legal proceedings of the kadi courts, both as plaintiffs and defendants. It can be said
that women had no less access to the Muslim courts than men; and they always had the
opportunity to solve their problems through law.''* However, it is known that most of
the women who enjoyed their rights to use the courts were from middle-class families,
since there was a tendency among the elite women to prefer informal networks and the
social influence of their male kin to solve the legal disputes. ''> On the other hand, the

lower-class women and the slaves enjoyed lower access to the courts because of the fees

"2 Sefika Kurnaz claims that the appointment of the graduates of Dariimuallimt is an important keystone

since the state was “officially” accepting women’s public service. She also says that although it is stated
that women were trained as midwives since 1842, we do not know whether they were officially being
appointed by the state. (Kurnaz, 28).

'S Ma’arif-i Umumiye Nizamnamesi, article 77.

"% For examples of Ottoman women’s experiences in kadi courts, see Ronald Jennings, “Women in Early
Seventeenth Century Ottoman Judicial Records: The Sharia Courts of Ottoman Kayseri”, JESHO, 1975 1
(53-114).

'3 Fariba Zarinebaf- Zahr, “Ottoman Women and the Tradition of Seeking Justice in the Eighteenth
Century” in Women in the Ottoman Empire: Middle Eastern Women in the Early Modern Era ed.
Madeline C. Zilfi (Leiden: Brill, 1997), 253-263, 253.
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involved in legal proceedings.''® Therefore, social and economical status and cultural

background were important determinants of the accessibility to the courts.

The Tanzimat Era witnessed important attempts to form a standard legal
structure especially in the areas of family law, inheritance law and land law.'"” These
changes were also closely related to the emancipation of women, since some of them
included equality in the issues which the traditional Islamic Law had different
applications. The Landownership and inheritance rights of women changed in favor of
women, and many decrees targeting to regulate issues like marriage, divorce and family
life were issued. Women were also included in the census for the first time during the
Tanzimat Era. The abolition of slavery was another important development which
changed the status of the female slaves (cdriye) into female servants. I will discuss each
legal development below and question whether they were applied in real life or not, in

order to draw the complete picture of the nineteenth century.

I1.3.1. Landownership Rights of Women

In the Ottoman Empire, cultivation of land was an important source of income.
Around 90 percent of all the arable lands were state-owned (miri) lands. The state owned
lands were divided into two as tapulu and mukatadlu. Tapulu lands (title-deed)
comprised all lands which were given to the peasants under the fapu regulations, while

mukatadlu lands included lands which were leased under a rental contract called

116 :
Ibid.
"7 Ortayh, Ilber, Osmanli Toplumunda Aile (Istanbul: Pan, 2001), 154.
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mukatad. The one which is related to this topic is fapulu land.''® The principal rights of
real ownership were denied in the possession of tapulu lands. It was not possible to sell,
donate, endow, leave by will or mortgage such lands. On the other hand, the possessor of

tapulu lands could transfer them to another farmer or bequeath to his sons.'"”

The miri lands, therefore the fapulu lands were subject to orfi law, which was
based on the decrees and fermans of the ruler (sultan) and fetvds written in accordance
with the rules of Islam. Privately-owned land (miilk) was subject to Islamic Law.
According to the principles of transfer of miilk by inheritance, the daughters could
inherit ¥2 in the case of the owner having only one daughter, and 2/3 in the case of the
owner having more than one daughter. Therefore, Islamic Law did not provide equal
share to women and men in inheritance. This inequality is based on the assumption that

the material needs of females will be met by males all throughout their lives.'*

In the case of the transfer of tapulu miri lands, only the son had the right of tax-
free (meccdnen) inheritance. If there were no sons, the land was transferred to the

daughter with the payment of the title deed (tapu ile intikal)."*'

This regulation
continued until it was decided with a decree in Cemaziyeltila 14™ 1263/1847 stating that

the daughters should inherit the lands of the father without making a payment.

Moreover, the lands of men were to be shared equally by the sons and the daughters, and

"'® For more information on Ottomal land system and the taxation of lands, see: Halil inalcik, “Koy, Koylii
ve Imparatorluk”, “Osmanlilarda Raiyyet Riisumu” and “Islam Arazi ve Vergi Sisteminin Tesekkiilii ve
Osmanli Devrindeki Sekillerle Mukayesesi” in Osmanli Imparatorlugu: Toplum ve Ekonomi, (Istanbul:
Eren, 1996) , Omer Liitfi Barkan, Tiirkiye’de Toprak Meselesi (Istanbul: Gozlem, 1980) and Halil Cin,
Osmanli Toprak Diizeni ve bu Diizenin Bozulmasi (Ankara: Yenigiin, 1978).

9 Halil Inalcik, “State, Land and Peasant”, in An Economic and Social History of the Ottoman Empire:
1300-1600. (Cambridge: Cambridge University Press, 2003), 103-119. Omer Liitfi Barkan, “Tiirk Toprak
Hukuku Tarihinde Tanzimat ve 1274 (1858) Tarihli Arazi Kanunnames1” in Tiirkiye’de Toprak Meselesi,
291.

120 Burcak, 21.

121 Halil Cin, Miri Arazi ve bu Arazinin Miilk Haline Doniisiimii (Ankara: Seving, 1969), 15 and Burcak,
21.
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the miri lands controlled by women were to pass on to son and daughter without any

payment. ‘>

Another important development was the enactment of a new land law, Ardzi
Kanunndmesi in Sevval 23 1274/1858. According to the 54™ article of this law, in the
case of the death of a male or female possessor of a miri land, the land was to pass on to
his /her son and daughter without any payment and equally.'” The Land Law of 1858
was prepared in order to create a liberal landownership system and to regulate the
Ottoman land system in order to deal with the economic deficiencies of the state.'**

However, it is conspicuous that the law provided equal inheritance rights to women.

Despite the rights given to women in landownership during the Tanzimat Era,
application of these new laws is questionable. {lber Ortayl, relying on his research on
nineteenth century kadi registers (sicil) of Ankara, Cankiri, Konya and Kayseri, claims
that there were still some trials which the daughters had half share. He tells that in fact
there was a secular-Islamic double standard continuing in inheritance law as well as in

the other branches of law during the nineteenth century.'*

I1.3.2. Abolition of Slavery

It is well known that most of the upper class Muslim households were using

female slaves under the names of cdriye (concubine), halayik (female slave servant), and

122 Cin, ibid., Kurnaz, 29, Burcak, 21-22.

123 Burcak, 22, Cin, 17. For a detailed discussion on Ardzi Kanunndmesi, see Omer Liitfi Barkan, “Tiirk
Toprak Hukuku Tarihinde Tanzimat ve 1274 (1858) Tarihli Arazi Kanunnamesi” in Tiirkiye’de Toprak
Meselesi 332-375.

124 Ortayl, Osmanli Toplumunda Aile, 154.

' Ortayli, Osmanli Toplumunda Aile, 155.
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odalik (concubine, odalisk). However, with the official abolition of slavery in the
nineteenth century, these women started to be employed in a different status, with a
salary. The female servants, cleaning ladies and laundrywomen replaced the old female

slaves, creating a new female labor class.'?®

The first written document related to the abolition of slavery was an imperial
decree written to the major of Baghdad in 1847, which forbid the slave trade in Africa.
However, we know that this was an unsuccessful attempt from the letter of Mustafa
Resid Pasa, which was sent to the majors of Trablusgarb and Libya in November, 1849.
He states in this letter that the slaves should be treated well during the slave trade and
whoever acts against this order would be penalized. The attempts to abolish the slave
market can be the result of Sultan Abdiilmecit’s effort to meet the expectations of the
European powers, since the Ottoman State promised to abolish slave trade in the treaty

of Paris in 1856.'*’

Although the buying and selling of slaves became officially prohibited with
multiple decrees, it is a well known fact that this institution continued to exist during and
after the reign of Abdiilhamid IL'* Although Kandn-i Esési stated that the Ottoman
people had personal freedom, there were many decisions made by the seyhiilislam about

the slave market and the condition of the slaves even in year 1916. '*

126 Yavuz Selim Karakisla, “Kadin Dergilerinde Osmanli Hanimlar1 ve Hizmet¢i Kadinlar” Toplumsal
Tarih 63 (15-24), 15.

127 Kurnaz, 31.

128 Burcak, 23.

129 Kurnaz, 31.
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I1.3.3 State Intervention in the Family Law during the Nineteenth Century

Analyzing the nineteenth century “Ottoman family” is a troublesome task,
since various different ethnic origins, religious communities and cultural backgrounds
coexisted in the Ottoman Empire. This heterogeneous population structure of the empire
is an obstacle in defining the Ottoman family. Even families from the same religious
community had important differences which made it almost impossible to make

generalizations.

The Non-Muslims had the opportunity to solve their family issues in their own
religious courts, although they also had the chance to use the kadi courts as well. The
Muslim families were subject to the Islamic Law. As can be seen, there was no single
family law because of the heterogeneous character of the families in the Ottoman
Empire. Although the “Ottoman Family” which is of relevance to this thesis is a Muslim
one, it is vitally important to note that even Islamic Law had various applications in
issues related to the family life. This diversity of applications was a result of the
different interpretations of the four main religious schools in Islam: The Malikite School,

the Hanefi School, the Hanbali School and the Shafi School.

Ottoman Empire witnessed a period of significant reforms and changes not
only in the administrative and military areas, but also in legal and cultural spheres during
the nineteenth century. These changes transformed the legal status, daily practices and

traditional values of the family as well. However, the effects of these changes were
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related to the cultural and religious structures of the families'’. In other words, it is not
possible to conclude that nineteenth century reforms and cultural transformations
affected all Ottoman families equally. This situation was a result of the heterogeneous

population structure of the empire, as told above.

In 1830s, the reforms of Mahmud II limited the functions of the kadi courts
regarding issues like inheritance, family law and wagfs. Despite this restriction in the
functions of these courts, there was a conspicuous increase in the number of trials.
Family issues were being subject to law; and marriage contracts and divorce records
were being kept in the kadi registers. As the families from different religious
communities increasingly became dependent to the law instead of living in their closed
and conservative worlds, the concept of “family” became an important subject in the

bureaucratic system."”'

As I told above, family law was based on the Sharia, rather than the customary
law (orft hukuk), which was the law made by the ruler. However, Tanzimat statesmen
aimed to eliminate the problems in marriage and regulate the family life with fermdns.
These fermins mostly aimed to deal with the obstacles in marriages.”> One of the
greatest problems which made it difficult to get married for the young boys was the
custom of “baslik”. Baslik was a certain amount of money or goods given by the groom
to the family of the bride prior to the marriage. Unlike mehr, baslik was not an Islamic
practice. While mehr was paid to the bride in order to secure her future in case of a

divorce or the death of the husband, baslik was paid to the father of the bride generally

0 {Iber Ortayh, “Osmanli Aile Hukukunda Gelenek, Seriat ve Orf”, in Sosyo kiiltiirel Degisme Siirecinde
Tiirk Ailesi (Ankara: T.C. Bagbakanlik Arastirma Kurumu, 1992)462.
131 :
Ibid.
132 Ortayli, Osmanli Toplumunda Aile, 152.
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to finance the expenses of the bride’s trousseau. In some areas of the Ottoman Empire,
baslik was very common and created various social troubles.'* For this reason,
Tanzimat statesmen tried to prohibit bagslik by issuing imperial decrees. For example, in
a decree dated Ramazan 14™ 1266/ February 27" 1850, it was stated that the baslik was

a great problem in marriages in the sancak of Canik:

It is stated in the official report which was delivered to Meclis-i
Vala that in the wedding fests of Canik, the fathers, brothers and
other relatives of the girls are demanding from the fathers of the
grooms or the grooms themselves a huge amount of akge (silver
coins) and since most people are incapable of providing such a
big sum, the shameful act of kidnapping girls is occurring.
Although this baslik money is customary in other places under
the name “muaccel”, which is used to finance various necessities
(of the wedding), here (Canik) this money is under the
possession of only the father or other relatives of the bride and it
does not provide any advantage to the bride. For this reason, the
people living in these places are asked to completely abandon

this custom of baslik akgcesi.'**

It was stated in another imperial decree dated 1845 that the excessive
expenditures in the wedding feasts were making it arduous to get married. Also, it was
ordered that the amount of mehr to be determined according to the different income
levels in the society. Another decree dated 1863 determined different amounts of mehr
for poor, middle-class and rich families. The proposed amounts of mehr were 100, 500

and 1000 gurus, respectively.'>

Another important problem was the over-intervention of the families of the

brides into the marriages. In a ferman dated 1844, it was stated that girls were going to

133 Mehmet Akif Aydin, Islam- Osmanli Aile Hukuku (istanbul: ilahiyat Fakiiltesi Vakfi, 1985), 104.
B BOA IMVL 162/4733
1% Ortayli, Osmanli Toplumunda Aile, 152-153.
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get married with their free will, and payments like baslik were prohibited.'*® In another
document, the freedom of girls to get married with their free will was emphasized again:
it was stated that some families were hindering the marriages of their daughters until 30
years of age in Koca ili. It was also stated that the young widows were being prevented
from re-marrying by their relatives in the same region. The families were prohibited to
hinder their daughters’ marriages unless there were religious obstacles, since their

interventions were hindering the continuation of the generations."’

Another important legal improvement of the Tanzimat Era was Mecelle-i
Ahkam-i Adliye, which was an attempt to codify the Islamic civil law. Actually, Mecelle
was developed as a reaction of a conservative group of Tanzimat bureaucrats headed by
Ahmet Cevdet Pasa, towards the attempts of Ali Pasa and his supporters to accept the
French Civil Law. A committee worked between years 1868-1876 in order to create an
alternative for accepting a foreign civil law, and prepared the Mecelle, which was

consisted of 16 volumes.'®

Mecelle was a compilation of various fetva and figh books, and was based on
the principles of the Hanefi School. Although it was planned as a codified Islamic Civil
Law, it did not include some important issues like the family and inheritance laws. This
can be explained with the reluctance of Ahmet Cevdet Pasa about the possible reactions

A : 1
of the ulemad and conservative groups. 39

136 {smail Dogan, Osmanl: Ailesi: Sosyolojik Bir Yaklasun (Ankara: Yeni Tiirkiye, 2001), 79.

37 Mehmet O. Alkan “Tanzimat’tan Sonra Kadinin Hukuksal Statiisii ve Devletin Evlilik Siirecine
Miidahalesi Uzerine Toplum ve Bilim 50 (85-95), 90.

8 1bid, 143.

9 Osman Kasike1, Islam ve Osmanli Hukukunda Mecelle (Istanbul:OSAV, 1997), 5-7.
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Since Mecelle-i Ahkam-i Adliye did not include family law, it did not have a
direct effect in the emancipation of Muslim Ottoman women. As can be seen, the
intervention of the state in the family law took place in the form of imperial decrees and
regulations, which targeted to eliminate the obstacles in marriages and to protect the
girls from getting married by force. Marriage and divorce trials and inheritance disputes
continued to be solved in the kad: courts as before, until the inauguration of Hukuk-i Aile

Kanunndmesi, which was prepared during the Second Constitutional Period.

II.4.Laws and Regulations Regarding the Social Life of Ottoman Women

I1.4.1.Public Visibility

Women were prohibited to walk in the streets alone without a reasonable
excuse and to intermingle with men, in the Ottoman Empire. However, during the
nineteenth century, Ottoman women increasingly became more visible in public places.
Especially in the last quarter of the century, the upper-class female uniform of ferdce
and yasmak began to appear more frequently on the streets worn by less high-ranking

Muslim women who were unaccompanied by servants.'*’

Another factor which changed the public culture in big cities was the growing
foreign trade volume of the Ottoman Empire. The social, demographic and political
conditions changed as an outcome of the increasing trade and the settlement of

Europeans in port cities like Izmir and Istanbul. A new European-like urban culture

140 Elizabeth Brown Frierson, 229.
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developed as a result of these factors. As a result of this increased “Europeanization”,
new public promenades and parks, which were available for both men and women,
appeared in Istanbul. Women used to visit these places in groups and had picnics on
some certain days. Also, new opportunities of public transport increased public visibility
of Ottoman women from all religious communities and classes. The establishment of
Sirket-i Hayriye (the company of steamships) in 1851 and Dersaadet Tramvay
Kumpanyas: (company of streetcars) in 1871 increased the exposition of men and
women during transportation. There were separated sections for women in steamships

and streetcars. '

However, this increased visibility of women in public places and transportation
vehicles sometimes became problematic for the state, and created the need to regulate

the social life of women with various decrees and fermans.

In a ferman dated 1251/1836, it is told that the servants and sons of some
guildsmen were sitting in front of the stores and intermingling with women and that
women had been entering into these stores for shopping and dared to eat ice-cream in the
ice-cream shops which were located in Galata and Beyoglu.'** Another ferman dated

1250/1832 states that:

It is observed that the women wandering in public promenades
do not return to ntheir houses on time and stay out until the
evening ezan (call for prayer) or later and that men and women
are sitting together[...] They are asked to behave morally and
women are prohibited to intermingle with men]...] 143

"1 Generally, the seperate sections in steamsips and streetcars were evaluated as the secondary citizenship
status of Ottoman women. However, it must be noted that there were seperate sections for women in the
streetcars of London and Paris, at that time. (Cem Emrence, “Istanbul Tramvayinda Sinif ve Kimlik ).

2 BOA HAT 493/24223-A

> BOA HAT 633/31252
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Another decree dated 1264/1848 tells that “a written warning for all Ottoman
men and women about the appropriate behaviors while walking in the streets or the
bazaars and the promenades will be prepared, since the holy month of Ramazan is

coming”.'**

As can be seen, the state felt the need to warn women about their behaviors in
the public areas even in the early decades of the nineteenth century. Similar warnings

continued frequently during the reign of Abdiilhamid II:

It has come to the hearing of the Sultan that some women of
Islam have been wandering in Beyoglu district with revealing
clothes and sometimes even entering into houses with the excuse
of consulting the doctors or the dentists. Since such behaviors
are immoral and contrary to the norms of Islam, they are totally
against the will of his Excellency.'*’

As I told above, women were prohibited from going out alone, without a
reasonable excuse. However, they were also expected to behave deliberately even while
they were with their husbands. A document dated 1888 tells that ilhami bey, the son-in-
law of Kamil Pasa was taking his wife out in day time, while she was only wearing a
scarf, and he was taking her in his arm in the street, in front of everybody. It was also told
that the couple was visiting the houses of some non-Muslims together. These behaviors

are defined as against the laws and the rules of the society, and Ilhami bey was warned.'*

These documents should be evaluated as evidences of increased freedom and
mobility enjoyed by Muslim Ottoman women, rather than signs of intense oppression.

As Elif Ekin Aksit explains, these kinds of documents display how the Ottoman state

4“4 BOA IMVL 122/3118
S BOA I.DH 77319
146 BOA DH MKT 1543/23
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adapted itself to the changing status of its female subjects. She also states that through
these fermans, the state developed a much more direct contact with its female subjects
than before.'"”’ Therefore, we might consider that regarding these documents as
evidences of mere patriarchal oppression may lead us to obscure their actual significance

as sources of the state’s reaction towards change and increased female freedom.

It can also be said that the numerous and frequent warnings imply that women
were not taking them very seriously, and their social life were not being actually
restricted by state intervention. The resistance of nineteenth-century Istanbul women
towards the state’s attempts to control their public presence is really intriguing, and we

will see various examples of such resistance in attire.

11.4.2.Women’s Attire

Costume is both a personal and a public way of expressing social identity, and
fashion changes provide a means of assessing changes in the social values. During the
nineteenth century, many rich Ottoman women, especially the ones living in Istanbul
adopted the European fashions, discarding their traditional costume. This was a time in
which the European influence in the empire was increasing dralmaltically.148 The adoption
of European fashions by Sultan Abdiilmecid and the palace women was probably one of

the strongest factors which influenced the upper-class Ottoman women in this regard.

“TElif Ekin Aksit, 35-37.
'8 Nancy Mickelwright, “Women’s Dress in Nineteenth Century Istanbul: Mirror of a Changing Society”
Unpublished Phd Dissertation, University of Pennslyvania, 1986, 1-3.d
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Through time, even some conservative middle-class women attempted to follow this new

trend.'¥’

The adoption of new fashions was also related to the new public places, which
became favorable among the middle-upper-class society. Previously, especially during
some religious days like kandils and Ramazan days, men and women used to gather and
promenade in some certain places like Direklerarasi, Divanyolu, Laleli and Aksaray." In
the nineteenth century, the most popular public promenades became Grand and Petit
Champs du Morts, which were located in the district of Pera district, and these places
were predominantly the European and Ottoman-Christian sections of the city. The fashion
leaders, fancy people, trend setters and those who wanted to know the latest fashions used
to visit these places. There was a kind of “clothing competition” in these public places in
which social status was being contested. Since the 1826 clothing law of Mahmud II,
which targeted to eliminate the visual differences among males by requiring the adoption
of an identical headgear (fes) except for the ulemd and Non-Muslim clerics,"' the non-
Muslims led the way in wearing elegant and expensive clothes. Therefore, the Non-

Muslims replaced the Muslims as fashion leaders, in the nineteenth century.'*?

The clothing laws did not include women’s attire. Muslim women were always
expected to get dressed according to the norms of Islam. However, as the Muslims started
to prefer European fashions, the Muslim women tried to find ways in order to be as

fashionable as possible, without totally abandoning the Islamic style of veiling. These

149 Ebubekir Sofluoglu “Osmanlilar’da israf ve Kadin” Tarih ve Toplum 35 (19-22), 20.
130 Cem Emrence, “Istanbul Tramvayinda sinif ve Toplumsal Kimlik (1871- 1922)” Toplumsal Tarih 93
(2001):6-13 ,10.

'3 For a detailed study on the clothing laws in the Ottoman Empire, see Donald Quataert, “Clothing Laws,

State and Society in the Ottoman Empire, 1720-1829.” IIMES vol. 29 403-425.
152 Quataert, The Ottoman Empire, 66, 155.
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attempts of Ottoman women were responded by the state in the form of decrees and

warnings about Islamic norms of attire.

The last quarter of the nineteenth century witnessed an increase in European
presence in the Ottoman Empire and the opening of many stores selling European clothes
in Istanbul. Therefore, the decrees and warnings on the clothes of Muslim women became

very frequent during the reign of Abdiilhamid II:

It is has come to the hearing of his Excellency the Caliph that,
some women, totally disregarding the manners of the society
and the rules of the religion, are still going out the streets with
revealing clothes and wearing only a tulle without using a
yasmak and the coats which they use as feraces being in a much
more strange style than even the non-Muslims’ 193

Another decree dated 1308/1891 displays the changing tastes and fashions of the

time perfectly:

Some of the women of Islam are almost totally abandoning the
use of ferace and yagsmak and using the strange veils which are
worn by the old Christian women, and going to bazaars and
wandering in streets and places in which mostly the non-Muslim
population lives, and (God forbid) promenading in a manner
which is invalidating privacy. It is necessary for the Muslim
women to be much more respectful to veiling during this holly
month of Ramazan |[... ]] 3

The decree of 20™ Sevval 1308/1891 states that women of Islam had been
wandering in Beyoglu in open carriages almost “uncovered”, and this must not be
repeated.'”® By looking at other decrees issued during the reign of Abdiilhamid II, we can

see that some other places were also popular promenades. A decree dated 1891 states that

153 BOA 1.DH 84336
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some Muslim women had been wandering in Fenar Bagcesi and Sariyar in open carriages

with their husbands without respecting the Islamic norms of veiling.'*®

An interesting development regarding the attire of Muslim women during the
Hamidian Era was the voluntary adoption of ¢arsaf by Istanbul women, an outdoor over
garment which was very common in the Arab provinces. Elizabeth Frierson claims that
since women became more visible in public life especially at the end of the nineteenth
century, they wanted to cloak themselves from the effects of this visibility."”’ Burcak
claims that the adoption of carsaf was an attempt of the elite Muslim women to follow
the latest fashion as well as being concealed."® However, the sultan did not like this
brand new outdoor fashion when he first saw two women wearing carsaf, after the Cuma
prayer. Since he thought that men could wear these clothes for disguise, he issued a
decree in 1892 prohibiting the use of carsaf. However, he abolished this prohibition

later."’

Although these types of warnings and orders seem like the evidence of
patriarchal oppression at the first sight, we can elucidate the issue by looking at their
frequency: the sultans’ orders on fashion and veiling must have been discarded by the
Muslim Ottoman women. Because of the frequency of these warnings, Abdiilhamid II has
a bad reputation as oppressing women and not giving them a chance to be visible in
public life. However, as I have told in the education topic previously, the Hamidian Era

was very important especially in the inauguration of many schools for girls and the

5 BOA 1.ZB 1317/Ra-1
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education of women as teachers. In the following topic, we will also see the sultan’s

tolerance and encouragement about the proliferation of women’s press.

I1.5. Women’s Press

With the gradual increase in the rate of literacy, Ottoman women found the
opportunity to express themselves in regular newspapers and magazines in the nineteenth
century. The newspapers and magazines for women created a platform in which educated
young women could discuss various issues like education of women, marriage and
divorce, legal advantages and disadvantages of women. Many famous authors like Fatma
Aliye Hanim, Emine Semiye Hanim, Nigar Hanim, Giilistan ismet and other prolific

authors had the chance to enlighten Ottoman women.

Before the emergence of women’s periodicals, Terakki newspaper which was
first published in 1868, published women’s letters about various issues like the bad
condition of the seats in the women’s section of the steamships, polygamy and equality
between partners. The first newspaper for women was Terakki-i Muhadderdt, which was
the supplement of Terakki. It published numerous letters from the readers most of whom
were women. The issues discussed in the letters were mainly criticizing the status of
women in Ottoman society. However, the most important concern of the readers of

Terakki-i Muhadderat was women’s education. This newspaper made 48 issues.'®

10 Serpil Cakir, Osmanli Kadin Hareketi (istanbul: Metis, 1996), 24.
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Although the Hamidian Era is notorious for its severe censorship, it was quite a
prolific period in terms of women’s periodicals. These periodicals were produced for a

female readership, in order to train young girls to become modern wives and mothers.'®!

In 1875, Vakit yahut Miirebbi-i Muhadderdt was published for the first time.
Another periodical, Ayine, which concentrated on the interrelations in the family, child
education and marriage, followed it. In 1880, Aile was published, with the subtitle: “A
newspaper about various issues like the family, women and children”. All articles in this
newspaper were written by Semseddin Sami. In 1880, /nsdniyet newspaper was published
for the purpose of enlightening women on various matters. It was followed by Hanimlar
(1883), Siikifezdar (1886), Miiriivvet (1888), Parca Bohgast (1889) and Hamimlara
Mahsus Gazete (1895), which was the longest living women’s periodical in the Ottoman
Empire, being published for 13 years. Although the censorship of Abdiilhamid II was an
important obstacle in the Ottoman press, we see that some women’s periodicals like

Miiriivvet were highly encouraged by the sultan. '®*

As well as providing useful information on housework, education of children
and family relationships, and providing a platform for exchanging ideas about women’s
status, some of these periodicals also had a social mission. For example, 5 percent of the
revenues of Hamimlara Mahsus Gazete were being donated to orphan girls who are at the

age of marriage as a supplement for their trousseau.

Women’s press flourished during the Hamidian Era, but it reached its peak
during the Second Constitutional period. The leading feminist periodical Kadinlar

Diinyasi, as well as periodicals, is an import source for understanding the effect of

16l Frierson, 64.
12 Cakar, 27.
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nationalism on feminism and the changing concepts of femininity, motherhood and
citizenship. Having summarized the women’s periodicals in the nineteenth century very

briefly, I will analyze the periodicals published after 1908 later in close detail.
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CHAPTER III

DISCOURSES ON WOMEN AND THE STATUS OF ELITE
MUSLIM WOMEN IN THE YOUNG TURK ERA

The main concern of this chapter is to scrutinize the dynamics of the feminist
discourse which had its genesis after 1908, and developed in the intellectually pluralistic
environment of the Second Constitutional Era. The growing activism of Ottoman women
and the proliferation of the women’s press were triggered by a nationalist spirit, which
helped women become more visible in society by taking place in charity organizations,
establishing women’s associations and giving conferences targeting to inform women on
their own rights and the ways to solve the internal and external problems of the Empire.
As women’s press flourished, Ottoman women found the chance to express their ideas
and demand further legal and social rights, by sending letters to women’s periodicals and
participating in nationalist activities. On the other hand, women’s emancipation was
discussed by the Islamist, Westernist and Turkist male intellectuals, who considered the
woman question as a part of their social projects to transform the society and the state.
Therefore, we can say that the feminist discourse of the Second Constitutional Era
developed alongside with the debates aiming to find solutions for the state’s problematic

conditions.
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This chapter is composed of three main sections. In the first section, I will
explain the differences between the Islamist, Westernist and Turkist approaches towards
the woman question, and show that all intellectuals of the time perceived “woman” as an
important “constructive social agent” which had social and political duties for the future
of the Ottoman society. In the second section, I will give information on the development
of women’s press and explain the political, legal and educational demands of Ottoman
women who contributed to women’s periodicals, and started to define themselves as
“feminists”. The third section aims to provide a summary of the educational, legal, social
and political acquisitions of Ottoman women, and compare them with the demands of
feminist authors, for the purpose of explaining the impact of the feminist discourse on the

governmental policies.

II1.1. The Ideas of Ottoman Intellectuals on Women’s Emancipation

II1.1.1. Westernists

The Westernists who commented on the women question claimed that
emancipation of women was very important for the construction of the future generations
and the transformation of the society according to the necessities of the time. Abdullah
Cevdet was highly impressed from Ribot, who had a Darwinist approach and claimed that
social degenerations could be transmitted from the mothers to their descendants. For that
reason, he told that the Ottoman dynasty was seriously flawed, since children born from

slave mothers will be psychologically defected:
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The role of the fathers in the elementary education of children is

weak. The greatest job, which is to educate children from the

cradle, depends on the mothers, and they must be capable of

succeeding in that. If we analyze the rules which have a crucial

role in the formation of our spiritual values and character in the

light of M. De Lescure’s book “Great Wives and Famous

Mothers” and the more comprehensive works of Ribot, Spencer

and Darwin, we will recognize the superior impact of the

mothers. [...] Firdervsi-i Tusi tells that “A maid will only give

birth to a servant, even if the father is a prophet or an emperor”.

The meaning of these words is very clear: we are the descendants

of our mothers, rather than our fathers...'®

Abdullah Cevdet also blamed some Islamic practices and customs for the
problematic condition of the society and womanhood. Despite criticizing polygamy, he
also stressed that European and American women, although not being exposed to
polygamy, had a much lower status than Muslim women, since they did not have the
property ownership rights provided to Muslim women.'® On the other hand, his famous
words: “Open both the Quran and women” attracted the reaction of the Islamists, who
advocated veiling for the protection of social morality.'®
Salahaddin Asim, in his book “Tiirk Kadinligimin Tereddisi yahut Karilasmak”

(The Degeneration of Ottoman Women, or Womanization), severely criticized Islam,

claiming that it was not compatible with the national spirit and living style of the Turks.

He defined “womanization” (karilasmak) as a process of pacifying women, which was a

1% Siikrii Hanioglu, Bir Siyasal Diisiiniir Olarak Abdullah Cevdet ve Dénemi (istanbul: Ucdal Nesriyat,

1981), 174. Abdullah Cevdet’s ideas on the vital importance of motherhood were very similar to those of
some famous European eugenists of the time, like Karl Pearson, who argued for a new perception of
maternity in which the mother would have the full initiative to follow her sexual and maternal instincts,
and feel herself a free citizen of a free state. Eugenists played a special role in the promotion of
motherhood by advocating “eugenic feminism”, for the purpose of increasing the fertility of people
posessing desirable charactersistics such as intelligence, resourcefullness and drive, in order to have a
healthier population. (Felicity Hunt, 25-26.)

164 Stikrii Hanioglu, Bir Siyasal Diisiiniir Olarak Abdullah Cevdet ve Donemi, 185.

195 {pek Yosmaoglu, “Yiizy1l Baginda Bir Kistm Osmanli Hanimu ve Talepleri” Toplumsal Tarih 26
(1996): 12-17, 12.
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result of the Islamic applications such as polygamy, taldk and veiling, and religious
conservatism. He further claimed that Shamanism, the religion of the ancient Turks, was
much more suitable to the national and spiritual characteristics of the Turkish civilization,
and gave women a more respectable status when compared to Islam.'®
According to Salahaddin Asim, a “woman” would transform into a “female”

deprived of all her rights and freedom as a citizen, if she was treated as an instrument of
sexual pleasure.'®” He further claimed that such women would never be able to contribute
to national progress and elevation, and continue their lives as female animals. He
emphasized the importance of motherhood, and told that it was the mother who
transmitted culture and knowledge to a child:

As a basic requirement of progress, women must have an

important role in social discipline and education. Human

sexuality should not stay within the limits of fertilization, and

become an instrument of transmitting civilization through

heredity.'®®

Kiliczade Ibrahim Hakki also blamed Islamic norms of veiling for the inferior

and ignorant condition of Muslim Ottoman women, and claimed that they were excluded
from all stages of social life. He further claimed that this ignorance would be transmitted
to future generations, like Abdullah Cevdet and Salahaddin Asim.'®® Unlike Salahaddin
Asim, Celal Nuri (Ileri) claimed that Islam provided various social and economic rights

to women, and told that the inferior position of Ottoman women was a result of religious

conservatism and misinterpretation of Islam. Tevfik Fikret also emphasized the

1% Salahaddin Asim, Osmanli’da Kadinhigin Durumu (Istanbul: Arba, 1989), 22-23.

167 Salahaddin Asim, 15-19.

18 Ibid., 16.

19 Hamdi Can Tuncer, “Kiligzadde Hakki’nin Tesettiire flan-i Harbi” Toplumsal Tarih 66 (1999):34-36,
35.
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importance of female education in the prosperity of the state, by saying that “the sons of
a nation who does not educate her daughters are destined to spiritual orphan hood.”'”

As can be seen, the dominant subject of discussion for the Westernists
regarding the woman question was the centrality of motherhood in transmitting culture

between generations. They saw women as important social agents for establishing a

Westernized society.'”!

II1.1.2. Turkists

Ziya Gokalp rejected European modernity as a model for advancement, and
concentrated on the ancient Turkish culture and national values. He claimed that
emancipation of women had to occur in three distinct realms: socioeconomic life,
education and treatment. K. E. Flemming tells that Gokalp’s interest in women was based
on his idea that they were the “repositories and guarantors” of the ancient Turkish past, as
well as being the transmitters of civilization.'”* Therefore, by focusing on the educatory
role of the mothers, he had a similar approach to most of the Westernist intellectuals.
However, unlike Salahaddin Asim and some other radical Westernists, he blamed the
effects of other civilizations, instead of Islam itself, for social degeneration:

Women were equal to men among the ancient Turks because
their religion was not an ascetic one. When the ascetic

conception of the Iranian and Greek Orthodox religions
penetrated through to the Muslims in the Abbasid period, ideas

170 Tezer Taskiran, Cumhuriyetin 50. Yilinda Tiirk Kadin Haklar: (Ankara: Bagbakanlik Basimevi, 1973),
49, 60.

"I Ayse Kadioglu, “Cinselligin inkari: Biiyiik Toplumsal Projelerin Nesnesi Olarak Tiirk Kadnlar1” in 75
Yilda kadinlar ve Erkekler (Istanbul:Tiirkiye Ekonomik ve Toplumsal Tarih Vakfi, 1998) pp. 89-100, 92.
"2 K E. Flemming, “Women as Preservers of the Past: Ziya Gokalp and Women’s Reform” in
Deconstructing Images of “The Turkish Woman” Ed. Zehra Arat (New York: St. Martin’s Press, 1998)
pp-127-138, 128.
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about the inferiority of women spread among the Muslims
too.[...] The ancient family and sex morality of the Turks, which
had reached high standards, is completely lost today. Under the
influence of the Iranian and Greek civilizations, women have
become enslaved and have sunk to a low legal status. When the
ideal of a national culture arose among the Turks, the revival of,
and return to, these traditions were inevitable. It was for this
reason that feminism in Turkey developed alongside the rise of
nationalism.'”

Gokalp explained feminism within the national context, by telling that
democracy and feminism were important components of ancient Turkish past. According
to him, re-adopting the ancient Turkish culture would led to the emancipation of Turkish
women again:

Turkish nationalist are both popular and feminist, not only
because these two principles are values in our age, but also
because democracy and feminism were two bases of ancient
Turkish life. Other nations, in their efforts to adapt themselves to
modern civilization, have had to keep away from their past,
whereas for the Turks it is enough to turn and look at their
ancient past for inspiration.'”*

Ahmed Cevad blamed the Iranian and Greek influences on the social
degeneration just like Gokalp,'” and concentrated on the social rights of women. In his
book “Bizde Kadin”, he also stressed the importance of motherhood in social progress.'”
Similarly, Ahmet Agaoglu, Yusuf Akcurali, Ismail Gaspirali, Kastm Emin Bey and Fatih
Kerimi advocated that women should be emancipated for the development of the Muslim
world.""”

Halide Edip took a more radical stand and claimed that women did not have

enough political freedom. In her book “Yeni Turan”, she depicted a country in which

B K E. Flemming, 132.

" Ibid., 133.

175 Sefika Kurnaz, II. Mesrutiyet Doneminde Tiirk Kadini (fstanbil: M.E.B., 1996), 29.
176 Ahmed Cevad, Bizde Kadin (Dersaadet: Kader Matbaasi, 1328), 42.

"7 Sefika Kurnaz, I1. Mesrutiyet Doneminde Tiirk Kadini, 29-30.
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women had full citizenship rights, including the right to vote and enter into the
parliament. However, in her memoirs, she defined her book as a “utopia”, and accepted
that those demands were extremely radical for the political and social climate of the
time.'”™ She also emphasized the importance of female education, and told that it was
necessary to educate girls as good mothers who had the necessary skills to discipline and
look after children properly.'”

Another Turkist who focused on the importance of female education for
national progress was Edhem Nejat. He claimed that Ottoman girls were being educated
to become “fancy dolls” in the future, rather than nationalist mothers. He suggested that
all girls’ schools should be transformed into “Agriculture and Womanhood Schools”, in
order to equip the pupils with the knowledge necessary to become good housewives. He
further suggested that some “Mobile Womanhood Courses” had to be established, to give
lessons to women living all around the empire.'*

As can be seen, Westernists and Turkists agreed on the necessity of women’s
emancipation for the development and prosperity of the state, although explaining the

reasons for the social problems with different theories.

'8 Halide Edip Adivar, Mor Salkimli Ev, 186.
179 Sefika Kurnaz, II. Mesrutiyet Déneminde Tiirk Kadini, 40.

180 hid.
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II1.1.3. Islamists

Contrary to Westernists, Islamists underlined the importance of religious values
and Islamic ethics for the protection of moral purity of women, since they believed that
women represented the ethical values, health and honor of a society.181 Musa Kazim, the
seyhiilislam of the time, claimed that since women were created to become mothers and
raise their children, and since they were not responsible for earning their lives, they did
not need to receive high education. He told that although women were supposed to have
primary and secondary education, going to the university would diminish their service as
mothers and housewives, therefore damage the society. He also advocated veiling,
claiming that this was not an obstacle which prevented women from going to the
promenades, participating in charity organizations and attending conferences organized
for women.'®

Fatma Aliye, Mehmet Akif and many other Islamist intellectuals tried to prove
that Islam was not an obstacle for the emancipation of Ottoman women, by giving
examples from the lives of some influential female figures in Islamic history, like Hz.
Fatma and Hz. Ayse, and referring to Quranic verses and the prophet’s sayings which
praised womanhood. They also stated that Muslim women enjoyed many legal and social

rights, when compared to Christian women. In that sense, they shared the ideas of some

81 Elif Kiiciikalioglu G6zdasoglu,” Imagi-nation of Gendered Nationalism: The Representation of Women
as Gendered national Subjects in Ottoman- Turkish Novels (1908-1983)” Unpublished PhD Dissertation,
Bilkent University, 2005, 186.

'82 Musa Kazim, “Hiirriyet- Esitlik ve Kadin Haklar1” in Tiirkiye’de Islamcilik Diisiincesi ed. ismail Kara
(Istanbul: Kitabevi, 1997), 121-129.
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moderate Westernists, like Celal Nuri. However, they claimed that the weakening of
Islamic practices and over-Westernization were the main reasons for the internal and
external crises in the Empire.183 For that reason, Sadrazam Said Halim Pasa told that
extending the rights of women would further degenerate the Ottoman society, which had
its roots from Islamic morality and customs.'®*

On the other hand Islamists, like the Westernists and Turkists, were in favor of
primary and secondary education for girls. Some members of the ulemd, like Manastirli
Ibrahim Hakk1, Nasuhizdde Mustafa Astm Efendi and Ahmet Riza Bey participated in a
charity organization for the establishment of a sultdni for girls. However, they strongly
opposed the idea of sending female students to Europe, claiming that their moral values
would be damaged.185

After analyzing the Westernist, Islamist and Turkist approaches on the woman
question, it is easy to recognize that they perceived women as instruments of their social
projects for the restoration and development the Empire.'®® The common idea was the
centrality of motherhood and the family, for the progress of the state. However, the
intellectuals of the time did not consider the emancipation of women as necessary for the
individual development and betterment of the female Ottoman citizens. Indeed, they
treated women as important constructive agents for the future generations. Therefore, we
can conclude by saying that Ottoman women became the symbols of the social plans

developed by the social engineers of the Second Constitutional Period.

183 Sefika Kurnaz, II. Mesrutiyet Doneminde Tiirk Kadn, 27-30.
'8 Ayse Kadioglu, Cinselligin inkar1, 92.

185 Ibid.,37-38.
186 bid.
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II1.2. Feminist Discourse and Women’s Press

Second Constitutional Period was a very prolific one, especially in terms of
women’s periodicals. After getting rid of the strict censorship of Abdiilhamid II,
women’s press acquired a much more politicized and polemical tone in the immediate
aftermath of the revolution."®” The first periodicals published were Demer (Bunch),
Mahasin (Beauties) and Kadin (Woman). They were followed by Kadinlar Diinyasi
(Women’s World) and many others like Musavver Kadin (Illustrated Woman), Giizel
Prenses (Beautiful Princess), Kadinlik (Womanhood), Siydnet (Protection), Seyydle
(Fluid), Hammlar Alemi (Ladies’ World), Kadinlar Alemi (Women’s World), Kadinlik
Hayati (Womanhood Life), Tiirk Kadini (Turkish Woman), Gen¢ Kadin (Young
Woman), Kadin Duygusu (Woman’s Feeling) Inci (Pearl), Diydne (Piety), Kadinlar
Saltanan (The Rule of Women), Firuze."™ Since my aim in this section is to explain the
development of the feminist discourse, I will analyze only the women’s periodicals with

the most feminist tone, which paved the way for the others.'®

'87 Ayfer Karakaya- Stump, “Debating Progress in a ‘Serious Newspaper for Muslim Women’: The
Periodical Kadin of the Post- Revolutionary Salonica, 1908-1909 ” British Journal of Middle Eastern
Studies 30 (2) (2003): 155-181, 155.

188 Sepil Cakir, Osmanli Kadin Hareketi,37.

'% For comprehensive studies concentrating on women’s periodicals in the Second Constitutional Era, see
Sepil Cakir, Osmanli Kadin Hareketi, (Istanbul: Metis, 1996), Aynur Demirdirek, Osmanli Kadinlarinin
Hayat Hakki Arayisinin Bir Hikdyesi (Ankara: Imge, 1993), and Emel Asa, “1928’e Kadar Tiirk Kadin
Mecmualar1”, Unpublished Master’s Thesis (Istanbul: Istanbul University, 1989).
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II1.2.1 Mahasin (Beauties)

Mahasin started being published by Asaf Muammer and Mehmed Rauf, in
September 1908. It was the first colored magazine in the Ottoman Empire.'”® Among its
authors were Asaf Muhammed, Ziihre Hanim, Cenab Sahabettin, Celal Sahir, Halide
Salih (Edip Adivar), Faik Ali and Adiilhak Hamid.

The main argument of Mahasin was the importance of education for the
development of Ottoman women. It had a much more feminist tone when compared to
the Hamidian Era periodicals. '*' Adiilhak Hamid’s famous words: “Women of a nation

are the indicators of its progress”'”?

were written on the first page of each issue. The
speeches from the conferences organized for women were being published in the
magazine, as well as articles related to the woman question. Women advocated their
rights of education and demanded the inauguration of new schools for girls throughout
the empire. The first issues of Mahasin were quite optimistic about the new regime.
However, when the euphoria following the immediate aftermath of the revolution
diminished and the deficiency of Young Turks in following a stable policy in female
education was recognized, the authors started to complain about the irrelevance of the

government,193and told that Ottoman women had to fight for their own freedom, without

expecting anything from men. They also suggested that they should unite for their own

' Tiilay Keskin, “Feminist/Nationalist Discourse in the First Year of the Ottoman Revolutionary Press
(1908-1909): Readings from the Magazines of Demet, Mehasin and Kadin (Salonica)”, Unpublished
Master’s Thesis, (Ankara: Bilkent University, 2003),67.

1'y11diz Akpolat-Davud “II. Mesrutiyet’te Toplumda kadina Basat Rol Vermeyen Kadin Dergisi
Mahasin” Tarih ve Toplum 156 (1995): 42-47, 42.

12 Bir milletin nisvam derece-i terakkiyesinin mizandr.

'%3 Siikiife Nihal, “Inas Sultanileri Hakkinda” , Mahasin no.10 (10 Eyliil 1325) p.732-733.
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benefit and collect money through charity organizations in order to establish their own
schools by themselves.'**

After the seventh issue, the demand for the magazine diminished. Although its
owners tried to increase its circulation through various promotions, they had to close it

after twelve issues.'”>

II1.2.2. Kadin Salonica

Kadin was published between October 1908 and May 1909. Some of its
contributors were Abdullah Cevdet, A. Ulvi, Abdiilhak Hamit, Mehmet Emin, Ayse
Ismet, Cavide Peyker, Nigar Bint-i Osman, Nakiye, Fatma Seniye, Zekiye, and Fatma
bint-i Hésim.196 What made Kadin different from the others was that, unlike the Istanbul
magazines, it was based in Salonica, which was the bastion of the Young Turk
Revolution, as well as the centre of numerous women’s organizations. Although both the
owner and the editor of Kadin were men, the magazine published a substantial amount of
women’s articles and letters.'”” Kadin’s publishers were ardent supporters of the Young
Turk Revolution, with close ties to the Committee of Union and Progress. Mehmet Cavit,
the Salonica representative of the parliament and a leading member of the Committee,
published two articles in Kadin. He wrote as the spokesman of the new regime:

This newspaper which presents you its first issue today, I hope,

will have a very dignified and serious mission. After the sudden
collapse of an evil regime under the heavy burden of its own

' Emine Semiye, “Terakkiyat-i NisvAn1 Kimden Bekleyelim?” , Mahasin no.10 (10 Eyliil 1325) p. 733-
736.

193 y11diz Akpolat-Davud 43.

196 Sepil Cakir, Osmanli Kadin Hareketi, 36-37.
"7 Ayfer Karakaya- Stump, Debating Progress, 156.
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evils and crimes, a wicked regime which never even remembered
you, which desired to forget your existence and which never
even showed an effort to consider your social responsibilities,
now you have achieved the happiness of seeking your lehitimate
rights.'”®
The primary concern of the magazine was to mobilize Ottoman women in
support of the constitutionalist regime.199 For that purpose, the first issues of the
magazine included articles promising various educational and social rights to women.
Mehmet Cavit told that the Ministery of Education was working hard to provide

modernized schools for girls which would meet their needs.””

II1.2.3. Demet

Demet was a weekly literary and political magazine, which started being
published in September 1908, and had only seven issues. Some its contributors were
Nigar bint-i Osman, Jiilide, Ulviye, Neziye, Siven Peride, Ruhsan Nevvare, Ismet Hakk1
Hanim, Halide Edip, and the founders of the Red-White Club, a women’s association in
Salonica. In the second issue, the aim of the magazine was explained as protecting the
benefits of women, reflecting women’s thoughts by printing their writings, and informing
women about literature and science for the purpose of elevating Ottoman womanhood.*"!
In the second issue of Demet, Atafet Celal told that educating only men, who

constituted half of the society, would not provide progress or benefit, and added that

women had to receive education in order to be capable of educating their children

%8 1bid, 160.

' 1bid., 161.

200 Mehmet Cavit, “Kadinlara Dair”, Kadin no. 2 (17 Tesrin-i Sani 1324), 1-3.
201 Tiilay Keskin, Feminist/Nationalist Discourse, 50.

73



properly.”” Similarly, Hakki Behic explained social prosperity with the education level
of women, by saying that the family was the foundation of a country and within the

family the woman, as the mother, was the foundation.*

I1.2.4. Kadinlar Diinyasi

Kadinlar Diinyas1 was published between 1913 and 1921, although with some
interruptions, by Ulviye Mevlan. The main authors of the periodical were: Nuriye Ulviye,
Miikerrem Belkis, Emine Seher Ali, Yasar Nezihe, Safiye Biran, Atiye Siikran, Fatma
Zerrin, Belkis Ferit, and Aziz Haydar. Although it had a principle to publish letters and
articles written only by women, writings of men were sometimes included, as well. This
was the most radical feminist women’s periodical in the Ottoman Empire, and its main
purpose was to protect the rights of Ottoman women, regardless of ethnic or religious
group. The authors of Kadinlar Diinyasi aimed to encourage women to engage in

women’s organizations, apply for jobs, and participate in social life.”**

II1.3. Education of Women in the Young Turk Era

As a result of a growing conservative reaction, the government was reluctant
towards female education, in the immediate aftermath of the revolution. The male

instructors who were giving courses in girls’ schools were still being selected among the

202 Atafet Celal, “Terbiye-i Nisvaniye”, Demet no.2 (24 Eyliil 1324), 27-28.

203 Tiilay Keskin, Feminist/Nationalist Discourse, 54.

2% Isik Ozel, “Kadin Hareketinde Bir Oncii Kadinlar Diinyas:: kadinlar Ne istiyor?” Toplumsal Tarih 39
(1997):46-48. For a comprehensive study on Kadinlar Diinyasi, see Sepil Cakir, Osmanli Kadin Hareketi.
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oldest and ugliest ones regardless of their experience and knowledge, and talented young
teachers were prohibited from working in those schools. This situation was creating the
need for knowledgeable female teachers to be employed in public schools. For the
purpose of increasing the number of female instructors in public service, some projects to
open new Dariilmuallimdts all around the Empire were developed. On the other hand, the
capacities of some girls’ riisdiyes were increased, by opening new classes. However, the
Ministery of Public Education had to issue and order, which prohibited the headmasters
and male teachers of the girls’ schools to enter into the school buildings except during the
course hours. As can be seen, although trying to achieve development in female
education, the government always had to make concessions to the conservatives.””
However, after the Balkan Wars, education of women was discussed by the

educating cadres and intellectuals of the time, and providing a higher education to
Ottoman girls was seen as a way to construct more educated generations to secure the
future of the empire. In various conferences and panels in which the results of the Balkan
Wars were discussed, educating the future mothers of the Empire became the dominant
subject of discussion. Equipping the girls with the necessary knowledge and skills in
order to make them good mothers in the future was presented as a key to the problems of
the state. For example, in a women’s conference organized for the purpose of discussing
the reasons for the Ottoman Empire’s defeat in the Balkan Wars, Nezihe Muhlis said:

The “characters” make nations live in prosperity and strengthen

the civilization. The mother’s bosom and the school make the

characters stronger. The first national education is received in

these places. Therefore, while programming the curricula of the

schools and the education in the mothers’ bosoms, it is necessary
to take the political and social needs of the country into account.

205 Osman Nuri Ergin, Tiirk Maarif Tarihi Vols. 3-4, 1288-1289 and Tezer Taskiran, Cumhuriyet’in 50.
Yilinda Tiirk Kadin Haklari, 42-43.
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[...] If we think the issue from the women’s perspective, it
becomes clear that this country needs mothers who will educate
the future generations, and serious educational institutions which
will educate those mothers.**

Similarly, lieutenant colonel Mustafa Kemal, in his book “Zabit ve Kumandan
ile Hasbihal” (A Friendly Chat with the Officer and the Commander), stressed the
importance the discipline given at home from the mothers, for the creation of a nationalist
spirit, by saying:

The Bulgarians are raising their children with the song: “Edirne
is ours”.[...] Honorable Turkish woman! Have you sung lullabies
to your children while they are in their cradles? [...] Have you
created a “character” for them with those lullabies?*”’

It is possible to say that the Balkan Wars became a turning point in the female
education in the Ottoman Empire. The conservative reactions towards the emancipation
of women gradually decreased, and the government found the opportunity to inaugurate

educational reforms and establish schools for girls. In this section, I will give information

on the newly-established schools and the changes in the education system.

I1.3.1. ibtidais and Riisdiyes

As I told in the previous chapter, the number of girls’ riisdiyes according to the
statistics of 1906-1907 was 85, in the Ottoman Empire. It is known that this number

increased to 116 in year 1918. However, we do not know whether those schools were

206 Sefika Kurnaz, Balkan Harbinde Kadinlarmmizin Konusmalar: (1stanbul: M.E.B., 1993),
%7 Yahya Akyiiz, “Egitim Alaninda Aydinlarin Ozelestirisi ve Balkan Savaslari” Tarih ve Toplum 228
(2002) 54-60, 58.
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opened by the Ministry of Public Education or public initiative.”® There was also a
considerable increase in the number of ibtidais for girls during the Second Constitutional
period: according to the statistics of 1906-1907 and 1913-1914, the number of ibtidais for
girls increased form 349 to 587.2%

Despite the increase in the number of girls’ schools during the Young Turk Era,
the quality of the school buildings, the pedagogical formation of the teachers and the
standards of education had always been a matter of controversy. The courses taught to
female students was also attracting the attention of the intellectuals of the time, since
educating the girls as the mothers of the future was the primary concern of the day. For
example, Edhem Nejat criticized the curricula of the girls’ schools, and claimed that the
courses that were going to be taught to girls had to be different from the ones that were
being taught in the schools for boys. According to him, girls needed to learn the basics of
child care and housework, in order to be good mothers and housewives. Some courses
that he proposed to be taught in the schools for girls were: Religious Knowledge,
Ottoman Turkish, Childcare, Hygiene, Home Economics, Cooking, Gymnastics,
Calculation, History, Geography, Drawing, Sewing and Embroidery, Ironing and
Agriculture for the village girls.*"°

Also, for the purpose of socializing and educating boys and girls between four

and six years old, special schools called Kindergarten (Ana Mektebi) were established.”"!

28 Sefika Kurnaz, I1. Megsrutiyet Doneminde Tiirk Kadini, 82.

% Ibid.,79. It is important to note here that the Temporary Law of Public Education, which was
inaugurated in 1913 had united the ibtiddis and riigdiyes under the name “Mekdatib-i [btiddiye-i Umumiye”,
and abolished the riisdiyes. For that reason, the exact number of riisdiyes and ibtiddis which were
established until that date is unknown. Osman Nuri Ergin reports that the total number of Mekdtib-i
Ibtiddiye-i Umumiyes for girls in the Empire was 23, and there were 4416 girls in those schools. (Osman
Nuri Ergin, Tiirk Maarif Tarihi Vols. 3-4, 1417) Also see Yahya Akyliz, Tiirk Egitim Tarihi, 174-175.

210 Sefika Kurnaz, II. Mesrutiyet Déneminde Tiirk Kadini, 82.

' Osman Nuri Ergin, Tiirk Maarif Tarihi Vols. 3-4, 1406.
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I11.3.2. idadi

As told in the previous chapter, the first idddi, which provided a higher degree
than the riisdiyes for girls was inaugurated during the Hamidian Era, but was closed as a
result of the low demand. Ahmed Riza Bey, the chairman of the parliament was the one
who proposed the idea to open an idadi for girls in Istanbul, during the Second
Constitutional Period. He even established a charity organization in 1910, for the purpose
of financing the new school; and was supported by some members of the ulema, as well
as the palace women. However, his efforts were fruitless. After a short period of
reluctance, the government undertook the business, and established a school called
“Istanbul Inas Idadisi” in 1911, in Aksaray district. After 1913, this school was

transformed into a sultdni.*"?

I11.3.3. Sultani (High School)

The high schoollycee for girls in the Ottoman Empire was established by
transferring the idadi for girls into a sultani. The new school was named “Istanbul Inas
Sultanisi”, with a program of 10 years. (5 years for primary level, and 5 years for
secondary level.) The curriculum of this school included courses like: Ottoman Turkish,
Foreign Languages, Religious Knowledge, History, Geography, Calculation, Algebra,

Civic Knowledge, Hygiene, Chemistry, Cosmography, Child Education, Pedagogies,

22 Ibid., 83-84.
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Drawing, Sewing and Embroidery, Home Economics, Gymnastics, Piano and Gina
(Music).”"

As can be seen, this curriculum was very similar to the one which was proposed
by Edhem Nejat for the riisdiyes for girls, and was relatively weak when compared to the

curriculum of the boys’ sultanis.*'*

I11.3.4. inas Dariilfiininu (University for Girls)

In 1914, free conferences on Mathematics, Cosmography, Physics, Women’s
Rights, Gymnastics, History, Hygiene and Discipline started to be given for women in the
Dariilfiinin conference hall, by Salih Zeki, Gelenbevizade Sait, Mahmud Esat, Selim
Sirr1, Thsan Serif, Besim Omer Pasa and Ismail Hakki. In his memoirs, Ismail Hakki
Baltacioglu tells that this was an unofficial way of providing university education for
Ottoman women, without attracting the reaction of the conservative groups. He also tells
that the demad for those courses was so high that the conference hall of Dariilfiinin was
full of women from all ages since the first year, since the attendants were not expected to
have a high school diploma.*"

In 1330, a separate Dariilfiiniin for girls which was to give courses in Zeynep
Hanim Konag1 was established. The students who attended the conferences had an exam,
and the successful ones constituted the first class of the Women’s Dariilfiiniin, together

with the newly graduated Dariilmualimdt and Sultani students. There were three sections

23 Osman Nuri Ergin, Tiirk Maarif Tarihi Vols. 3-4, 1444-1445.
214 Sefika Kurnaz, II. Mesrutiyet Déneminde Tiirk Kadini,84.
1 Osman Nuri Ergin, Tiirk Maarif Tarihi Vols. 3-4,1553-1556.

79



in this Dariilfiiniin: Literature, Mathematics and Natural Sciences. Each section had a
three-year curriculum including these courses:

Literature Section: Turkish Literature, Literary Composition, Ottoman History,

General History, Geography, Ethnography, Philosophy, Discipline, History of Literature,
History of Industrialization, Social Sciences, Economics, Law.

Mathematics Section: Philosophy, Discipline, Trigonometry, Calculus,

Elementary Algebra, Physics, Geometry, Advanced Algebra, Mathematics, Analytical
Geometry, Mechanics, Law.

Natural Sciences Section: Applied Chemistry, Botanic, Mineral Chemistry,

Physics, Hygiene, Geology, Philosophy, Zoology, Discipline, Trigonometry, Advanced

Chemistry, Organic Chemistry, Industrial Chemistry, Anatomy, Natural Science, Law. 216

IIL1.3.5. Occupational Education for Girls

IT1.3.5.1.Dariilmuallimat

As told in the previous chapter, there was a lack of qualified female teachers for
the girls’ schools, since the government was having difficulties in sending the graduates
of Dariilmuallimat to the girls’ schools outside Istanbul. Most graduates were not even
working as teachers and were getting married immediately after graduation. Emrullah
Efendi, the Minister of Education of the time, proposed to establish a boarding school in

order to keep the students under the control of the government and send them to rural

216 Ibid. Also see Ayse Afetinan, Atatiirk ve Tiirk Kadin Haklarinin Kazanilmast (fstanbul: M.E.B.,1968),
91-92.
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areas. The school was established, and the number of courses was increased, as well as
extending the period of education to five years.

The number of Dariilmuallimat students gradually increased during the Second
Constitutional Period. In 1919, there were around 6000 students in the boarding and day
schools for female instructors in Izmir, Ankara, Konya, Edirne, Eskisehir, Beirut, Aleppo
and Bursa.

Another important development regarding the Dariilmuallimat was the
establishment of Dariilmuallimdt-i Aliye, which was going to educate female teachers for
the idadis and sultanis, as well as the primary schools. Also, a special education was
provided for thirty Dariilmuallimdt graduates who wanted to work as gymnastics teachers
in the future. There were around 50 students in Dariilmuallimdt-i Aliye during years
1913-1914. Most graduates of this school were continuing their education in the
Dariilfiiniin for women. Also, in 1914, a special section of Dariilmuallimdt, which was
going to educate teachers for the Kindergarten, was established, with twenty three
students.

Despite all these changes and regulations regarding the Dariilmuallimdts, the
quality of education provided in these institutions, and the capability of its graduates in

educating children had always been a matter of complaint.*'’

2" The Dariilmuallimérsection was summarized from Sefika Kurnaz, /1. Mesrutiyet Doneminde Tiirk
Kadini, 90-96.
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II1.3.5.2. Industrial Schools for Girls

There were three industrial schools for girls in the Ottoman Empire, when the
Second Constitution was inaugurated. The Ministry of Public Education extended their
period of education from five years to seven years, and included more general courses to
their curriculum. There were also some industrial schools which were named “idadi”, but
did not provide the right of having higher education to their graduates. Although many
industrial schools for girls were opened in various cities, they were all closed because of

financial problems, and only two schools in Istanbul remained.*'®

II1.4. Social Life of Ottoman Women during the Second Constitutional Period

II1.4.1. Women and Work

Female labor constituted an important part of the total labor in the rural parts of
the Ottoman Empire, since nineteenth century. The participation of women and girls was
most visible especially in the export industries, like raw silk, carpets and lace. As well as
forming a strong majority of the knotters, reelers and lace makers, they also dominated
various spinning industries of cotton, linen and wool. Besides, women workers also
constituted an important part of the Ankara mohair spinning industry. On the other hand,
household spinning, weaving, knotting, embroidering and lace making was very common

among the females of the rural areas. Female and child manufacturing work outside home

218 Sefika Kurnaz, II. Mesrutiyet Déoneminde Tiirk Kadini, 98-101.
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was also commonplace, for all regions and ethnic groups. They were working in the wool
yarn factories of Usak, wool factories of Niausta in the Balkans and Eyiip in
[stanbul. They were also working in the umbrella workshops in istanbul. *"°

This crucial position of women and girls in Ottoman textile production,
shoemaking, and tobacco processing was a result of the long working hours and the low
wages they received, when compared to the male workers.”” For example, in Usak, the
female carpet makers between 7 and 70 years old were working 15-16 hours a day, for a
daily fee of 1 to 5 gurus, in 1910. Since they were having serious illnesses as a result of
the working conditions, they went on a strike and asked for an increase in their
salaries.””' Similarly, the female carpet makers in Usak engaged in a machine-breaking
movement against the Oriental Carpet Manufacturers Company, and had a fight with the
soldiers.***

As can be seen, Muslim women living in the rural areas constituted an integral
part of the working force, and were quite visible in the society. However, the same was
not true for city women. Most of the Muslim women living in the cities did not have a
regular income at the turn of the century, since they were living under the protection of

their fathers, husbands, sons or brothers. Although most women living in big cities had

skills in producing handcrafts, they were producing for their households, not for the

2% Donald Quataert, Ottoman Manufacturing in the Age of the Industrial Revolution (Cambridge:
Cambridge University Press, 2002),174-175.

220 Ibid.

2! Nicole A.N.M. Van Os, “Bursa’da Kadin iscilerin 1910 Grevi” Toplumsal Tarih 39 (1997) 7-10, 7.

2 Yavuz Selim Karakisla, “Usak’ta Hali Iscilerinin isyam (1908)” Toplumsal Tarih 99 (2002): 54-57. For
detailed information on the strikes of 1908, see Yavuz Selim Karakisla, “Osmanl 1mparatorlugu’nda 1908
Grevleri” Toplum ve Bilim 78 (1998):187-209.
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market. Some women who have lost their men were working in jobs which were accepted
as “women’s jobs” such as cooking, nursery, midwifery and maiding.***

The Second Constitutional Period was a turning point in the lives of most
Ottoman women in the cities. As a result of the loss of a significant amount of the male
population and the serious economical problems after the Trablusgarb, Balkan Wars and
the World War, women had to discover the ways of earning their own living.*** On the
other hand, the lack of educated civil servants created new job opportunities for women.
Muslim Ottoman women started to work in big companies such as the Ottoman Bank,
and Dersaadet Telephone Company in various positions, as well as participating in
nationalist organizations.225 On the other hand, a battalion of workers was established
among the poor and widow women for the purpose of including them into the work force,
in 1917.%*° In summary, the social and economic crises following the wars gave Muslim
Ottoman women the chance to work and earn money outside their homes, in jobs which

they could never imagine before.

2 Yavuz Selim Karakisla, “Dersaddet Telefon Anonim Sirket-i Osmaniyesi ve Osmanli kadin Telefon
Memureleri” Tarih ve Toplum 212 (2001): 29-37 ,29.

** Yavuz Selim Karakisla “Osmanli’da Kadin Fotografeilar” Toplumsal Taih 75 (2000): 18-20, 18.

3 For detailed information, see Yavuz Selim Karakisla, “Dersaddet Telefon Anonim Sirket-i Osmaniyesi
ve Osmanl kadin Telefon Memureleri I’ Tarih ve Toplum 212 (2001):29-37,Yavuz Selim Karakisla
“Osmanli’da Kadin Fotografcilar” , Laurence Ammour and Lorans Tanatar Baruh “Calisan Kadindan Bir
Kesit: (1911-1943)Osmanli Bankas1 Kadin Personeli” Tarih ve Toplum 183 (1999): 15-21.

226 See Meral Altindal, “Kadin Birinci Isgi Taburu Tarihgesi” Toplumsal Tarih 41(1997), 14-16, Zafer
Toprak, “Osmanli Kadinlar1 Calistirma Cemiyeti: Kadin Askerler ve Milli Aile” Tarih ve Toplum 51
(1988):34-38, Yavuz Selim Karakisla, “Enver Pasa’nin Kurdurdugu kadin Birinci Isci Taburu: Osmanli
Ordusu’nda Kadin Askerler” Toplumsal Tarih 66 (1999): 15-24.

84



I11.4.2. Women’s Organizations

Ottoman women, who had been forced into domesticity until the late nineteenth
century, found a way out their homes and back into the public space, by participating in
women’s organizations. The very first women’s organizations in the Ottoman Empire
were founded by the non-Muslim women, in order to collect money to help those who are
in need in their own religious communities. The first group of Muslim women who
established an organized activity seems to have been a group founded by the wife of
Mithad Pasa in 1876, for the purpose of collecting money and goods for the war victims.

The number of Muslim women’s organizations remained limited until 1908.
After the Young Turk Revolution, establishing civil organizations became legal, and was
encouraged by “The Law of Organizations” (Cemiyetler Kanunu), which also forced the
existing organizations to formalize their existence by registering.227

The aims of the organizations established by women varied. There were many
charity organizations, aiming to help the war-wounded and the children or widows of the
soldiers, like “Sefkat-i Nisvan”, (Compassion of Women), “Osmanli Kadinlart Sefkat
Cemiyet-i Hayriyesi” (The Association of Ottoman Women’s Compassion), and “Hizmet-
i Nisvan” (Service of Women). There were also many organizations established for the
purpose of emancipating Ottoman women by providing education and job opportunities,

like “Cemiyet-i Hayriye-i Nisvaniye” (The Association of Women’s Benefit) and

7 Nicole A.N.M. Van Os “Ottoman Women’s Organizagtions: Sources of the Past, Sources for the
Future” Islam and Christian- Muslim Relations 11 (2000):369-383,369-371.
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organizations with a cultural purpose, like “Osmanli Kadinlar Cemiyeti” (The
Association of Ottoman Women), “Asri Kadin Cemiyeti” (The Association of Modern
Woman) and “Tefeyyiiz Cemiyeti” (The Association of Progress). There were also some
organizations aiming to provide solutions for the problems of the state and protect
national liberation, as well as the feminist organizations and organizations of some

political parties.**®

228 Serpil Cakir, “Osmanli Kadin Dernekleri” Toplum ve Bilim 53 (1991): 139-159. For more information
regarding the women’s organizations, see Serpil Cakir, Osmanli Kadin Hareketi (Istanbul: Metis, 1996).
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CHAPTERIV:

CITIZEN EDUCATION AND RISE OF NATONALISM IN THE
SECOND CONSTITUTIONAL PERIOD

This chapter is an attempt to explain how the Young Turks reformed the
Ottoman educational system, for the purpose of transforming the former “subjects” of
the Empire into self-confident, creative and free “citizens”, who are attached to the new
regime. First, T will clarify how the child-centered pedagogical methods of the
Mesrutiyet teachers developed, by giving reference to the major internal political events
of the time, and the changes in the educational views of intellectuals as a result of those
events. I will also explain how Turkish Nationalism became the dominant educational
doctrine, surpassing Ottomanism through time. Then, I will make a textbook content
analysis, which is crucial to understand how the primary and secondary school students,
who were accepted as the future citizens of the Empire, were indoctrinated in order to

become the protectors of their country and the Constitutional Monarchy.
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IV.1. The creation of the “citizen”

Second Constitutional Period (1908-1918) was a critical one, in which the
political elite targeted to transform the society, as well as searching solutions for the
internal and external crises which threatened the state.””” For that reason, the Young
Turks, unlike the men of Tanzimat, can be defined as devoted “social engineers”.230 The
greatest contribution of the Young Turk Era to Turkish political history was the creation
of a new ‘“vatandas” (citizen) model.”®' The regulations and reforms after the
inauguration of the Second Constitution targeted to regulate the relationship between the
state and this newly-constructed political agent. The citizens were encouraged to engage
in political events by various laws such as the “Cemiyetler Kanunu” and “Tatil-i Esgal
Kanunu” >

The period also witnessed attempts to construct a new, secular Ottoman
identity, divorced from religious and ethnic cleavages that used to polarize the society
into communities. Ottomanism, the political doctrine which provided equality to all

subjects before the law, and was based on the idea of Ittihad-1 Andsir (unity of

elements), was seen as the key to the problems of the state by most of the politicians.

¥ Fiisun Ustel, Makbul Vatandagin Peginde: II. Mesrutiyet’ten Bugiine Vatandaslik Egitimi (Istanbul:
[letisim, 2004), 30.

29 flber Ortayli, Osmanli Toplumunda Aile, 140.

3! Tarik Zafer Tunaya, Tiirkiye’de Siyasal Partiler Vol. I (istanbul: iletisim, 1998), 399. Although the
decades of social conflict and political change were “undergirding and defining Ottoman citizenship”
during the Tanzimat Era, the concept of citizenship became more explicit in the Second Constitutional
period. See Ariel Salzmann, “Citizens in Search of a State” in Extending Citizenship, Reconfigurating
States edited by Michael Hanagan and Charles Tilly (New York: Rowman and Littlefield Publishers,
1999), 37-66.

22 Fiisun Ustel, ,27.

88



The principles derived from the French Revolution, hiirriyet (liberty), miisavat
(equality), uhuvvet (brotherhood) and addlet (justice) were the main characteristics of
the political ideology of the day. New national fests and commemorations replacing the
religious ones were “invented” for the sake of creating a national spirit, embracing all
ethnic and religious communities. These brand-new national days were “Iyd-i Milli-i
Osmani” (Ottoman National Fest), which was being celebrated on July 14”‘, the date of
the Young Turk Revolution, “Meclis-i Milli’'nin Yevm-i Kiisddi” (The Anniversary of the
Parliament’s Inauguration), “Mektepliler Bayrami” (Schoolchildren’s Day), “Cocuklar
Bayramy” (Children’s Day) and “Jdmdn Bayrami” (Gymnastics Day).>

Like all other political regimes, Mesrutiyet targeted to inculcate the new
generations with its own values, in order to secure the continuity of the system.”** Since
children were seen as the future of the society and the regime, educating them according
to the principles of Mesrutiyet became the main pedagogical target of especially the
primary and secondary schools.”” The symbols of the new regime, such as the
constitution, parliament and elections were used in order to define the changes in
political life and to destruct the symbols of the Hamidian Regime.”*° The future mothers
and fathers of the society were expected to develop the necessary skills to become an
ideal Ottoman citizen and transfer them to their own children in order to create a nation
of free, patriotic, self confident, creative citizens inculcated with the principles of
liberty, equality, brotherhood and justice. In other words, Ottoman children, who were

previously educated and socialized as subjects under the control of their families and

33 Fiisun Ustel, 28-29.

234 Ciineyd Okay, Mesrutiyet Cocuklar (Istanbul: Bordo, 2000), 12.

33 Zafer Toprak, “80. Yildoniimiinde Hiirriyetin ilan1 (1908) ve Rehber-i ittihad” Toplum ve Bilim 42
(1988):157-173.

% Nuri Dogan, Ders Kitaplari ve Sosyallesme (Ankara: Baglam, 1994), 69.
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religious communities, were submitted to the will of the State; in order to be transformed
into patriotic citizens.”’

Education during the Second Constitutional Era can be analyzed in two
periods: the years between 1908 -1914, the period of “confusion and reluctance” in
which the government could not achieve any progress due to the political turmoil and
the continuous oppositions of the non-Muslim groups and foreign powers; and the
period between 1914 - 1918, in which the Committee of Union and Progress became the
dominant political power and inaugurated important educational laws and regulations
without facing any opposition.”® T will analyze each period by explaining the political

events which caused educational debates, and give examples from the works of

intellectuals of the time.

IV2. Educational Debates and Reforms during the Second Constitutional Period

IV.2.1.Education Between 1909-1914

This period witnessed colorful debates on the pedagogical ways of constructing
Ottoman citizens in order to change the fate of the State, and create a society of creative
citizens. However, there was no real progress. The Minister of Education was replaced

fifteen times, and none of the ministers could follow a stable policy.239

27 Fiisun Ustel, 32.
% Osman Nuri Ergin, Tiirkiye Maarif Tarihi Vol.3-4, 1273.
239 :

Ibid.
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The most dominant theory of the time was the Theory of Taba Tree’* (Tiba
Agact Nazariyesi) developed by Emrullah Efendi**!, one of the Ministers of Education
of the time. The theory was based on the principle that it is necessary to start educating
the society from upside down, by giving particular importance to higher education
instead of primary education, for the purpose of educating bureaucrats and trained
personnel as soon as possible. Emrullah Efendi told that achieving a widespread primary
education was a toilsome business which would take at least two or three generations,
and claimed that progress could only be achieved with the effort of highly educated
people.”*® He was severely criticized by Sati Bey, the head of Dariilmuallimin (the
school for male teachers), who said that it would be impossible for higher education to
exist without having proper primary schools.”*’ Although advocating his theory for a
long time, Emrullah Efendi eventually had to abandon it and concentrated on preparing a
regulation of public primary education (Tedrisdt-i Ibtiddiye Kdnunu). This regulation
was modeling the French primary school system, and was based on the principle of free,
compulsory education for all Ottoman citizens. Nevertheless, this proposed regulation
could not become law, due to the serious oppositions of non-Muslim groups and the
political turmoil of the time.***

During this period, it was targeted to ‘“nationalize” the Turkish private
education, and some associations were established for the purpose of preventing the

Muslim Turkish children from going to private schools established by the foreigners.

%9 Name of a tree in Paradise, which is located upside down, with its roots at the top.

! For a detailed study regarding Emrullah Efendi’s political and pedagogical views, see Muammer ipek,
“Bir Egitim Bakan1 Olarak Emrullah Efendi’nin Egitim Felsefesi, Politikalar1 ve Uygulamalar1 1908-
1914”7, Unpublished PhD Dissertation, Ankara Universitesi Sosyal Bilimler Enstitiisii, 2002.

2 Necdet Sakaoglu, “Egitim Tartismalar1” in Tanzimat tan Cumhuriyet’e Tiirkiye Ansiklopedisi (Istanbul:
fletisim, 1985) Vol. II, 478-484.

3 Osman Nuri Ergin, Tiirkiye Maarif TarihiVol 3-4, 1277.

** Mustafa Ergiin, II. Megsrutiyet Devrinde Egitim Hareketleri (Ankara: Ocak, 1996), 51.
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One example for such associations is Osmanli Ittihdd Mektepleri Cemiyeti (The
Association of Ottoman Union Schools), which was established in 1909. Similarly, the
headmasters of the Turkish private schools established another union for the purpose of
encouraging the Turkish children to go to Turkish schools. On the other hand, the
religious minorities, taking the liberal policies of the Second Constitutional Period and
the support of the foreign powers for granted, severely opposed all kinds of interventions
or inspections in their schools.**’
Although the government and the Ministry of Education aimed to unify all

ethnic groups under the flag of Ottomanism, the schools in the Balkans were following a
separatist ideology. The private schools established by the foreign powers and the
missionaries during the nineteenth century were educating Bulgarian, Serbian, Albanian,
Vlach, and Greek nationalists. Education was an area of rivalry in Ottoman Macedonia,
and schools were playing a crucial role in determining their students’ cultural identities.
The following passage from a book called “The Population of Macedonia: Evidence of
Christian Schools”, which was written in late 1890s and was translated into French in
1905 explains this situation perfectly:

In Turkey, the father of a Christian family in sending his children to

a particular school declares, not only the language which he wishes

to learn, but also the nation with which he is connected, and of which

he shares the memories and hopes. In short, he declares which is his
mother country.246

3 Yahya Akyiiz, Tiirk Egitim Tarihi, 179.

246 1pek Yosmaoglu-Turner, “The Priest’s Robe and the Rebel’s Rifle: Communal Conflict and the
Construction of National Identity in Ottoman Macedonia: 1878-1908” Unpublished Phd Dissertation,
Princeton University, 2005, 209.
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1V.2.2. Education Between 1914 and 1918

Despite the Young Turks’ determination to create a national spirit according to
the principle of Ottomanism, the cleavages among the various ethnic and religious
groups within the empire were deep, as told above. The spread of nationalism among the
subject peoples was an important obstacle for the government in realizing its goal.
Although there was a great enthusiasm and joy among the society during the first days of
the revolution, the tension among the ethnic and religious communities increased when
people realized the new regime’s incapability of creating miracles. The support provided
by most of the Muslim Albanians to the rebels during the Albanian Revolt, and Balkan
Wars were important incidents, which changed the Turks’ approach towards
Ottomanism, and convinced them that conciliation among various national interests in

order to attain a unified empire was impossible to be achieved.*"’

This was the harbinger
of Turkish nationalism, which developed as a reaction to the loss of 83 percent of the
European territories of the Empire, and became the dominant ideology, surpassing
Islamism and Ottomanism, through time. The Turkish Society (Tiirk Dernegi), which
was established in 1909 for the purpose of coordinating the activities of the Turkist
groups, was transformed by its leaders into the Turkish Homeland Society (Tiirk Yurdu
Cemiyeti) after the Albanian Revolt in 1911, and became an important movement. The

Committee of Union and Progress itself, although being the major advocate of the

Ottomanism ideology, turned towards Turkish nationalism.***

7 Stanford Shaw, History of the Ottoman Empire and Modern Turkey Vol. II (Cambridge: Cambridge
University Press, 2002), 287-289.
¥ Ibid.
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There was a political instability going on just before the Balkan Wars.
However, the results of these wars played an important role in ending this political
rivalry and a “one-party period” started after 1913.>*° Strong leadership was required to
deal with the disastrous results of the Wars. Mosques, schools and other public buildings
were crowded with refugees and the war-wounded. Therefore, it was necessary to heal
the wounds of the state and raise the moral of the society in order to deal with the post-
war trauma. Since only the Committee of Union and Progress had the organization,
manpower and program needed to accomplish these ends, the nation allowed it to
assume a kind of autocracy in times of crisis, which was not achieved by another group

or individual in the Empire before.”"

IV.2.2.1. Balkan Wars and Debates on Education:

The Balkan Wars had important impacts on the education system. The Ottoman
intellectuals severely criticized the Turkish educational policies, and explained the
success of the Balkan nations with the importance they gave to nationalist education,
referring the German leader Bismarck’s famous words when he said after the victories of
his army during the wars of 1866 and 1870: “the ones who gained that victory are the
German primary school teachers”. Ethem Nejat, who worked as headmaster and teacher
in various schools in Manastir, Bursa, {zmir, Adana and Eskisehir, emphasized the need
for a primary education system focusing on nationalist feelings, rather than mere

251

knowledge.”" Based on his experience in the schools of Manastir, he said:

2% Tarik Zafer Tunaya, 39.
250 Stanford Shaw, 289.
»! Yahya Akyiiz, Tiirk Egitim Tarihi, 192.
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Serbian and Vlach students were being inculcated with nationalist feelings and were
learning the Bulgarian history, reading the poems of the revolutionist Bulgarian poets,
singing national songs, although they were not good at American or African
Geographies, Physics, Chemistry or Mathematical Equations. He said that their
education was “creating feelings”, which transformed the students into self-confident,
honorable and creative people, while Turkish education was creating “mere knowledge”,

which made the students insensitive, unconfident civil servants who are destined to be

While in the Turkish villages of Rumelia teachers who are unable to
write their own names and incapable of reading handwritings are
instructing the students, and in larger villages highly indolent
teachers who regard talking of nationalism and Turkism as
disgraceful are instructing the children of the upper classes,
Macedonian teachers have transformed the comparatively rude and
ignorant non-Muslim villagers into humans. They have given them a
personality, a purpose. As a result, our teachers lost, and their
teachers won! The thing which made them victorious is their
education, while the reasons for our defeat are our schools,
medreses, and education system. It is the educational armies of the
Bulgarians which is victorious, not their military.252

In another article, Ethem Nejat told that the students of the Greek, Bulgarian,

253
captives.

various teachers’ schools, told that the Turkish education system, which was raising

weak and spiritless generations, was responsible for all the disasters.”* He also said:

Ismail Hakki (Baltacioglu), another professional educator who gave courses in

In our schools, knowledgeable, polite, talkative youth with powerful
memory is being educated. However, only one thing is not being

»2 Yahya Akyiiz, “Egitim Alaninda Aydinlarin Ozelestirisi ve Balkan Savaslari” Tarih ve Toplum
228(2002): 54-58.

253 1bid.

»% Yahya Akyiiz, Tiirk Egitim Tarihi,195.
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educated: Man! The active, creative, determined, courageous man
that our country needs...”’
Tiiccarzade Ibrahim Hilmi (Cigiragcan), a famous writer and editor of the

Second Constitutional Period, after making a comparison of the educational and military
budgets of the Ottoman Empire, Bulgaria and Romania, concluded that the Empire was
wasting its resources on military expenses, while the others were giving a higher
importance in education. He said that the Balkan wars were the evidences of the vital
role of education for the existence of a state, as well as the army. He also claimed that
the Turkish children were disoriented towards useless professions, which were not
beneficial for the progress of the state:

Do not the lullabies which the Turkish children listen from their

mothers in their cradles end with “be a pasha my son, be a soldier,

my son”? Is not our surrounding filled with inspirations of becoming

civil servants or soldiers? Is not the purpose of our primary and

secondary schools to educate bureaucrats? Is not our sole aim to

raise a soldier with a glowing uniform or find a civil job to guarantee

the retirement? Do any of our families respect the artists or the

merchants? How many families give their daughters to merchants?

How many of them send their children to be educated as craftsmen?

Is not a merchant earning thirty or forty liras a month seen inferior to

a civil servant who earns five liras a month?*°

Many other intellectuals joined the debate on national education. Ziya Gokalp,

the greatest mentor of the time, told that ideological and educational lessons could be
derived from wars, and claimed that the main resources of educational reforms are the
national depressions, which have a “healing” side effect. He said that the reason for the

emerging ideological feelings in the hearts of Turkish children were the national crises

which the Turkish nation experienced recently, rather than the teachers. He also defined

3 Yahya Akyiiz, Egitim Alaninda Aydinlarin Ozelestirisi.

236 Ibid.
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the purpose of education as “creating nationalist individuals”, and creating such
individuals as “the making of a nation.” *’ Gékalp also claimed that the basic principle
of contemporary education was to adapt ourselves to the tools most modern nations
use.”® He criticized the Turkish education system by saying:

There is a special feature of Turkey which distinguishes itself from

the other countries: In other nations, the most trustworthy and moral

people are the ones who receive the highest education. However, it is

the contrary in our country most of the time. The most harmful men

for the country are the ones who are educated in schools or

medreses. Numerous examples that we witnessed after the

inauguration of the Second Constitution verify this paradoxical

fact.”’

Sat1 Bey told in the foreword of his famous book “The Science of Discipline”
(Fenn-i Terbiye), a book which explained child education with psychological factors, that
the technological and cultural superiority of some countries such as Germany and Japan
was their determination to develop their primary schools. He also said that the Greek,
Serbian, Bulgarian revolts were evidences of the role of education in a nation’s progress,
and added that Ottoman Empire had to focus on its education instead of its army.260
Also, the teachers discussed the reasons for the deficiency of the Ottoman

education system in educating nationalist and productive people, in various educational
periodicals. These periodicals provided a platform for the experienced educators to
exchange views about the proper ways of inculcating the Ottoman pupils with the

necessary values and principles, and creating patriots willing to sacrifice themselves for

their homeland. Some of those educational periodicals were: “The Periodical of Primary

27 ziya Gokalp, Milli Terbiye ve Maarif Meselesi (Ankara: Diyarbakirt Tamtma ve Turizm Dernegi
Yayinlari, 1964), 27-29.

28 ziya Gokalp, Tiirklesmek, Islamlasmak, Muasirlasmak (Istanbul: Toker, 1974).

29 ziya Gokalp, Milli Terbiye ve Maarif 108.

260 Abdullah Akin, “Sat1 Bey ve II. Mesrutiyet Dénemi’nde Din Egitimi 1908-1918*, Unpublished M.A.
Thesis, Sakarya Universitesi,2002, 9-10.
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Education” (Tedrisdt-i Ibtidaiye Mecmuast), “Discipline and Play” (Terbiye ve Oyun),
“The Periodical of Discipline” (Terbiye Mecmuast), and “The Journal of the National

Education and Discipline Association” (Milli Talim ve Terbiye Cemiyeti Mecmuast).”"

1V.2.2.2. The Temporary Regulation of Public Education:

The criticisms of the intellectuals and teachers encouraged the government to
make reforms in the educational system, in order to create nationalist young citizens. As I
told above, the one-party government of the Committee of Union and Progress had all the
initiative to make reforms, without having to face serious oppositions. The Regulation for
primary school education which was previously prepared and proposed by Emrullah
Efendi became law with some changes, and inaugurated with the name “The Temporary
Law of Primary Education” (Tedrisdt-i Ibtiddiye Kanun-i Muvakkatr) in 1913.2° The
main purpose of primary school education was explained as “to educate the members of
the nation as useful organs to both themselves and the country.”*%?

According to the first article of this law, primary education was to be
compulsory and free in all primary schools of the Ottoman Empire.** The previous
ibtidai and riigdiye schools were unified under primary education, and this education was
divided into three levels: the beginners’ level (devrei-i ibtiddiye) for children between
ages 7-8, the intermediate level (devre-i vasatiye) for children between ages 9-10, and the

upper level (devre-i dliye) for children 11-12.2%°

6 Yahya Akyiiz, Tiirk Egitim Tarihi, 187.

262 A printed copyof this law can be found at: BOA DH-ID 190/62 (1332-Z-19)

> Ibid., 1308.

264 Tedrisat-i ibtidai mecburi ve mekatib-i umumiyede meccanidir. (The Temporary Law of Primary
Education, article 1)

%% Ibid., article 23.
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It was stated that a new curricula for the primary schools was going to be
prepared in order to equip the pupils with the most necessary courses about their own
culture and country. This was expressed by the emphasis given to Geography and History
courses: “Geography, particularly Ottoman Geography” and “History, particularly
Ottoman history.” Also, national poems, stories and songs were to be taught in the gind
(music) courses.>*®

The official primary school curriculum, which was inaugurated after the
Temporary Law of Primary Education, was prepared according to the norms set by this
law. In the curricula booklet, the formal pedagogical ways to inspire the students with
nationalist ideas were described, as well as setting norms for the physical appearance of
the schools. According to this curriculum, the classrooms and school buildings were to be
embellished with national and religious symbols, in order to inculcate the pupils with the
principles of Megsrutiyet and Turkish nationalism. Ottoman flags, the portrait of the
sultan, “long live the sultan” banners, various verses from the Quran and hadis banners at
the walls, the banners with the formula of “Bismillahirrahmanirrahim”, Ottoman national
anthem and song hanged near the teachers’ desk, the pictures of the capital city and the
previous sultans, a map including all the Ottoman lands, pictures depicting moral and
national stories were the compulsory materials that had to be present in all classrooms in
the primary schools.*®’

It was also stated that moral and national stories and passages were to be read
during Ottoman language, Reading and Quran lessons. For example, some of the topics

that were to be taught between the Quran lessons of the first and the second classes were

266 11

Ibid.
7 Maarif Nezdreti Mekatib-i Ibtiddiye Ders Miifredat: Bir ve Iki Dershdne ve Muallimli Mekteblere
Mahsus (Istanbul: Matbaa-i Amire, 1329), 100.
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as follows: “Respect and love to the Sultan and the elders- Motherland and Foreign
countries- The blessing of the homeland- Respect to the flag - The inheritance of our
ancestors: mosques, medreses, fountains, tombs, bridges, imarets, caravanserais, schools-
Respect for our fields and farms- Love for the motherland- Sacrifice for the motherland:
the honor of military service... ”**® Also, in History lessons, stories of victory about the
conquest of the city in which each school was built, and the life stories of famous Turkish
men who took place in wars were to be told to the students. Also, information about the
biographies of some prominent figures from Islamic and Turkish history was going to be
read. In the primary schools for girls, the pupils were to read the lives of the pioneering
women in Islamic and Turkish history, as well. 269

In summary, the History, Geography and Reading courses and the class room
content were designed for the purpose of providing the necessary national and historical
background in order to construct the patriotic citizens of the future. As can be seen, the

main target was to apply Balkan methods of nationalizing students which were assumed

to be successful and were proposed by Ethem Nejat and some other intellectuals.

1V.2.2.3. Ethics:

As I have explained previously, the Young Turks aimed to create generations
according to the principles of the Mesrutiyet, in order to guarantee the existence of the
new regime. An important course which was added to the school curricula was the
“Moral and Civic Knowledge” (Malumat-i Ahlakiye ve Medeniye), which targeted to give

information about the parliament, constitution, constitutional government and the

28 1hid., 6-7.
2% Ibid., 16-17, 94.
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freedom and duties of the Ottoman citizens. Sabri Cemil, the author of the book “Applied
Science of Teaching” (Ameli Fenn-i Tedris), which was prepared as a handbook for the
teachers of primary, secondary and teachers’ school (Dariilmuallimin) instructors, told
that this new course was crucial for all citizens since it was a tool which would make the
Mesrutiyet fully established. He also added that the principles of liberty, equality, mutual
assistance and brotherhood were the factors which kept the society in its good shape, and
the little Ottomans were supposed to advocate them against the pessimist and impatient
people and learn them from their teachers at schools in order to have respect and
connection to the constitutional government. >’

A debate on the content of Moral and Civic Knowledge Course started, since
the traditional moral courses which were inherited from the Hamidian regime were
accepted to have a deficiency in educating generations for the Constitutional period, by
the Westernists. On the other hand, the Islamists were blaming the destruction of the
traditional sibyan schools and the widespread neglect towards religious education for the
Empire’s defeat in the Balkan wars. They advocated that only religious education based
on Islamic morality could prevent the inevitable moral collapse. Therefore, an Islamist-
Westernist controversy about the nature of morals started.?’"

The Westernists forwarded the idea that a “new ethic” should be created for the

272

Muslims.”’“ Baha Tevfik was one of the pioneering advocates of this idea, and believed

that the roots of morality should neither be searched at the skies, nor in the religious

210 Sabri Cemil, Ameli Fenn-i Tedris (Kosova Matbaasi, 1326), 88-91. Also see Fiisun Ustel, 43-46.

7! Niyazi Berkes, 407-408.

*2Siikrii Hanioglu, “Garbgilar: Their Attitudes toward Religion and Their Impact on the Official Ideology
of the Turkish Republic” Studia Islamica, 86 (1997) pp. 133-158, 143.

101



books. According to him, morality was in humanity, which was a universal fact
depending on human psychology composed of sensitivity, tradition, and instincts.?””

Abdullah Cevdet emphasized the importance of conscience, rather than
religious rules in preventing people from engaging in immoral behaviors:

The most powerful moral is the one which places Heaven and Hell
inside us. It does not give anyone the initiative to forgive a sin. The
morals, which tell that after engaging all kinds of banditry and
killing numerous people, all wickedness, shamefulness and
murders will be forgiven after visiting the Kdbe or praying many
times is neither high, nor strong in character.”*

He also worked to combine the positive social content of Islam with biological

5

materialism®”, and told that since Islam could not keep up with the modern

advancements of the day and was one of the greatest obstacles to social progress; it
should be reconciled with science, in order to be used as a tool to modernize the Ottoman
society:

Religion is the science of the masses whereas science is the

religion of the elite. The science which is the religion of the elite

has been continuously expanding and elevating whereas religion

which is the science of the masses cannot be expanded and

elevated in accordance with science and this is the most important

illness of the Islamic World and Turkey. In my opinion the cure of

this illness is to obtain scientific value for religion, and religious

power for science.”’®

On the other hand, Ziya Gokalp occupied an intermediate position between the

Islamists and the Westernists and claimed that providing cultural orientation to the new

generations was necessary. He told that the essence of the moral crisis was the weakening

of the hold of religion, but added that the remedy did not lie in religious education, since

3 Faruk Oztiirk, “II. Mesrutiyet Doneminde Ahlak Ogretimi ve Baha Tevfik’in Yeni Ahlak’1” Milli
Egitim Dergisi 145 (2000) [yayim.meb.gov.tr/dergiler/145/ozturk.htm]

™ Siikrii Hanioglu, Abdullah Cevdet ve Donemi, 336.

*” 1bid., 335.

%7 Siikrii Hanioglu, Garbgilar, 140.
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Turkey was in the middle of a transition period from iimmet state to a state of nationhood.
The old religious moral values were incapable of functioning the old way. Therefore,
seeking to base morality on religion would contribute to the disintegration of morality.
According to Gokalp, since the education in the Ottoman schools was being penetrated
by the foreign values since the Tanzimdt, the Ottoman students were having a non-
Turkish cultural orientation. For that reason, educational problems of the Empire was not
a matter of pedagogical methods of teaching; but rather a matter of orienting education on
the basis of a new, secular morality depending on the national culture.*’’

Gokalp’s ideas on nationalist education were severely criticized by Sat1 Bey,
who was a Westernist and an Ottomanist. He was opposed to his ideology because he
believed that Turkish nationalism in education was incompatible with the multi-national
Ottoman society.”’®

Numerous textbooks on morals and civic education replacing the ones written
during the Hamidian Era were written and printed with the approval of the Ministry of
Public Education, during the Constitutional period.279 In fact, moral education was
embedded in textbooks of other courses, as well. The textbooks for Home Economics,
Reading, History and many others were full of either implicit moral message directed
toward the sub-conscience, or explicitly told moral stories. This tendency was a part of
the idea of “creating a complete citizen” with a free and creative mind inculcated with
moral values. Ahmed Cevad, the author of various textbooks for primary and secondary

schools, advised the teachers to give moral messages even in the Mathematics courses,

77 Niyazi Berkes, 408-409.

*™* Ibid.,409-410.

*” For a small bibliography of moral books written in both Hamidian Era and the Second Constitutional
Period, see: Faruk Oztiirk, “Tanzimat’tan Cumhuriyet’e Ahlak Kitaplar1”, Kebike¢ 6 (1998) pp. 31-39.
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and gave an example of a “moral Math problem” full of implicit messages of
philanthropy, national charity, and thriftiness :

A child and his father came across a poor, destitute moral man.

The father gave him 5 gurus. Then, he put 10 gurus into a charity

box for the navy. Then they entered into a store. The child’s

clothes were old; they bought new ones and paid 30 gurus. Since

the child’s shoes were new, they did not buy new shoes for him.

However, his sister’s shoes were old; therefore they bought new

shoes for her and paid 15 gurus for them. What is the total amount

of money paid?**

As can be seen, the content of primary school education was an area of debate
especially during the period which followed the Balkan Wars. The pedagogical ways of
creating citizens for the new regime, and providing them a good moral education was at
the center of discussion. Although there was a controversy among the Islamists,
Westernists, Ottomanists and Turkists about the nature and character of the course of

Moral and Civic Knowledge, it is possible to elucidate the problem by undertaking an

analysis of the textbooks written during the Second Constitutional period.

IV.3. Textbook Content

From that point, I will explain how Young Turks tried to inculcate the primary
and secondary school children with the principles, values and symbols of the new regime,
and destructed the symbols of the old regime (devr-i sdbik), by analyzing textbooks
written between years 1909-1918. Textbook content analysis is vitally important to
understand the educational policies of the government and to discover which of the

ideologies told above surpassed the others in citizen education. According to the authors

**" Ahmed Cevad, “Terbiye-i Ahlakiye ve Vataniye”, Tedrisat Mecmuast 3 (1326), cited in Faruk Oztiirk,
II. Mesrutiyet Doneminde Ahlak Ogretimi ve Baha Tevfik’in Yeni Ahlak’1.
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of the textbooks, since children were “the men of the future”, they had to be “educated
for the future”.”®' The textbooks which will be analyzed here are prepared for both the
girls’ and boys’ schools, to be used in the course of “Moral and Civic Knowledge”. On
the other hand, some books written for Home Economics, Reading, and Ottoman Turkish
courses will also be referred to. Citations from some story and poetry books and
children’s periodicals will also be used in order to show how the child life evolved during
the Second Constitutional period.

Most primary and secondary school textbooks examined in this chapter are
composed of short stories, dialogues between children and their parents or teachers, as
well as poetry and pictures in order the pupils to distill national and ethic lessons. Since I
will analyze the indoctrination of school girls in close detail in the next chapter, I will
only define the general characteristics of the citizenship education here. On the other
hand, since working and earning money was attached to being male, the passages that
will be used in “economic life and the duties of future citizens” topic are mostly quoted
from books written only for schoolboys.

I will also analyze the topics and moral stories in these books, and compare
them with the propositions of Islamist, Ottomanist, Turkist and Westernist intellectuals
on moral education, in order to explain the characteristics of the ideal “Ottoman citizen”
which was being constructed.

The Course of Moral and Civic Knowledge was targeting to create the future

citizens of the Empire, as told above. It was told in the books that “all citizens had to be

aware of their rights and responsibilities, as well as the duties of the parliament which

1 Osman Sevki, Yeni Usul Talim-i Kiraat (Selanik: Yeni Asir Matbaasi, 1330), 3.
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was representing them.””* For the purpose of explaining the expectations of the regime
from its future citizens, I will analyze some selected topics and make quotations in order

to support my thesis.

IV.3.1. Mesrutiyet (Constitutional Monarchy) and Mutlikiyet (Autocracy)

The educating cadres of the Second Constitutional Period mainly focused on
indoctrinating the boys and girls with the constitutional ideology by vituperating against
the Hamidian regime. The textbooks are full of bitter criticism about Abdiilhamid II and
the unjust administration of his politicians. The old regime was reproached for
unlawfulness, wrong administration and violence:

Previously, the government collected taxes from the public, but
nobody knew where it was spending them. The soldiers were
naked and hungry. Our navy was small, passive and unstable. All
those taxes were going into the pockets of some evil, useless
men. If a person among the public would come out and ask:
“what are you doing with the money you took from us?” or say:
“you are doing nothing except buying houses and cars for
yourselves with that money, beware of God”, they would make
their man catch him and put him into prison. They would send
him to exile or even throw him into the sea.”’

Condemning the Hamidian regime was a way of defining the Constitutional

Monarchy. In other words, the authors of the textbooks were exalting the Young Turk

2 Mehmed Emin, Yeni Malumat-i Medeniye ve Kanuniye (istanbul: Artin Asadoryan ve Mahdumlar1
Matbaasi, 1330), 4.

83 Evvelce milletten, ahdliden hiikiimet vergi alirdy, fakat nereye sarf ettigini kimse bilmezdi. Asker ¢iplak,
ag¢ bulunurdu. Donanmamuz kiigiik, kuvvetsiz, ciiriik idi. Biitiin vergiler, milletin paralari birtakim fend
adamlarin, hayirsiz heriflerin cebine girerdi. Milletten bir adam ¢ikip da onlara sorsa “siz bizden
aldiginiz paralart ne yapryorsunuz?” ve “siz o paralarla kendinize konaklar, arabalar satin almaktan
baska bir sey yapmiyorsunuz, Allah’tan korkun” demis olsa hemen onu adamlarina yakalattirirlar, hapse
koyarlar. Nefy ederler, hatta bazen denize bile attirirlardi. Ahmed Cevad, Aile Arasinda Malumdat-1
Ahlakiye ve Medeniye Dersleri (Istanbul: Matbaa-i Hayriye Siirekasi, 1328), 85.
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rule by criticizing the old rule’s supposedly defining features, in order to create an
ancient régime distinguished from the just, free, equal rule of the Young Turks. The
autocracy (istibddd) of Abdiilhamid was equated to tyranny and injustice, and it was told
that the nation had been suffering for thirty two long years until the Young Turks came:

“We are free now, we have our Mesrutiyet, we have our

parliament. We have nothing to fear for. We have a good, very

good sultan. Our army and navy are being empowered day by

day. From now on, we are a great country as well.”2

The old rule was defined as “flawed”, because if the authority in a country

belonged to only one person, especially an “ignorant” person who have never suffered
from poverty during his childhood, he would not have sympathy towards the pain and
troubles of his nation.”® It was also told that as education became widespread in the
Ottoman Empire, people were “awakened” and began complaining about the immoral
civil servants, who were stealing from the public and behaving illegally**®.
Conspicuously, this was another way of praising the “educated” Young Turks who were
capable of understanding the condition of their people because of their childhoods as
“ordinary citizens”, unlike ignorant Abiilhamid, who had been hardly exposed to the
public. On the other hand, istibdad was equated with ignorance and backwardness, while
Mesrutiyet was the regime of “modern countries”:

Absolute Monarchy has been abolished in the world today.

However, unfortunately it is still ruling in cruelty and villainy in
some places, people of whom are comparatively uneducated [...]

24 Artik simdi hiiriiz, Mesrutiyetimiz var, millet meclisimiz var. Korkacak hi¢bir sey yok. Iyi, cok iyi bir
padisahimiz var. Ordumuz, donanmamiz giinden giine kuvvetlesiyor. Artik biz de biiyiik bir devletiz. 1bid.,
92-93.

285 Doktor Hazik, Malumat-i Medeniye: ikinci kisum (Dersaddet: Kanaat Kitabhane ve Matbaasi, 1328), 15.
26 Ali Seydi, Kizlara Mahsus Terbiye-i Ahldkiye ve Medeniye, 51.
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The progress in Europe that we watch in astonishment was
achieved during times of liberty, not absolutism.2®’

Students were told that Constitutional Monarchy, which is the coordination
between the elected representatives of the citizens and the sultan, symbolized the “rule of
the public”. In such a system, the sultan does not have endless authority to act as he
wishes, since there are rules and laws, demarcating the will of the sultan. Neither the
sultan nor the citizens have the right to behave unlawfully.”®® However, the Ottoman
children were supposed to love their new and “good, very good” sultan, being sure that
the Constitution would prevent him from behaving cruelly as the former sultan did.
Liberty does not mean disobedience towards the “sultan father”:

“Hikmet: If our sultan father told us to go and throw ourselves
into the sea, shall we do it?

Her Uncle: Yes, we will. However, our sultan father would
never ask something like that, because this is against the law.
Our sultan asked for the preparation of law, in order to rule our
country. Nobody can act against it; even he can never act against
289

In some textbooks, republican governments are also explained. Republicanism
(Cumhuriyet) is told to be “just like the Mesrutiyet”, though having some minor

differences. Actually, in some books, republican governments and constitutional regimes

are explicitly equated:

*7 Hiikiimet-i mutlaka bugiin diinyadan kaldirimigtir. Fakat maatteessiif ahdlisi nisbeten cehdlet icinde

kalan bazi yerlerde yine icrd-yi zuliim ve habdset etmektedir [...] Avrupa’da bugiin bize hayret veren
gggakkiydt istibddd devrinde degil hiirriyet zamaninda viiciida gelmistir. 1bid., 15-16.

Ibid., 17.
2 _ Simdi padisah babamiz dese ki hepimiz gidelim, kendimizi denize atalum, biz bunu yapacak miyiz?
- Hay hay, yapacagiz. Fakat padisah babamiz boyle bir sey soylemez. Ciinkii bu, kdnuna mugayirdir.
Padisah babamiz memleketimizi iddre etmek icin kdnun yapilmasint istemistir. Bunun digarisina kimse
ctkamaz, kendisi de hi¢ ¢ikamaz. Ahmed Cevad, Aile Arasinda Malumdt-1 Ahldkiye ve Medeniye Dersleri,
74.
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Republican government is just like the constitutional government.
There are no differences. However, in this type of governments,
there is a leader elected among the public for five or six years, and
he is called the president of the republic. When his period is over,
he goes and someone else takes his position. Of course, the rights
and privileges of the president of republic are less than the ones of
the sultan.””

It was also stated that republican government was incompatible with the
Ottoman Empire’s social and political conditions. When a child asks whether it was
possible to apply republicanism in the empire, his father replies:

No, it is not. Because we are a nation and government composed

of various ethnic groups. If we try to make elections to have a

leader, each ethnic group would want the president of republic to

be elected among them. There would be disputes. On the other

hand, the Ottoman dynasty had established this state and made

numerous sacrifices to develop it... There is no other family or

dynasty which has served this state more than them. For that

reason... republicanism is definitely incompatible in the Ottoman
Empire.291

”292, and the Ottoman

Therefore, “Mesrutiyet is the best way of governance
students should be respectful for the regime, and work for its continuation in the future.
They should have an enthusiasm about Mesrutiyet and celebrate the Ottoman National
Fest (Iyd-i Milli-i Osmani), which was a secular fest “invented” to provide an occasion of

celebration for all the ethnic and religious groups, as told above. In one of the books, a

“patriotic, philanthropic, hardworking, and moral”, therefore and “ideal” primary school

0 Hiikiimet-i Cumhiiriye aynen Hiikiimet-i Megriita gibidir. Hicbir farki yoktur. Yalniz boyle olan
hiikiimetlerde hiikiimddr yerinde ahdli tarafindan begs alti sene icin intihdb edilmig bir reis bulunur ki buna
reis-i cumhiir ndmi verilir. Miiddeti hitdm bulunca bu reis ¢ekilir, yerine bagskasi gelir. Bittabi
cumhurreisinin hukitku, imtiyazi hiikiimdardan daha azdir. Ali Seydi, Kizlara Mahsus Terbiye-i Ahldkiye
ve Medeniye,53-54.

21 Nuri Dogan, Ders Kitaplari ve Sosyallesme (Istanbul: Baglam, 1994), 81.

2 En iyi sekl-i idare Mesrutiyettir.Ali Seydi, Kizlara Mahsus Terbiye-i Ahldkiye ve Medeniye, 50.
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boy called Sadi organizes his friends to meet on July 10", and celebrate the inauguration
of the constitution to show their devotion and attachment to their state:

Is it appropriate to sit indolently at our homes and not to join the

celebrations of the public, in a day for all of our citizens? Since it

is not, let us obtain flags, “Ottoman flags” and go to the hill of

“eternal liberty” and watch the parade of our honorable army, be

proud of having such orderly soldiers, salute our dear sultan and

shout with all our strength: “long live liberty!”**?

It is also told in the book that Sadi and his friends went to the celebrations with

clean, orderly and uniform clothes, with white gloves and red Ottoman flags in their

hands.?* As can be seen, the ideal Ottoman children were the ones who had enthusiasm

and pride to have such a perfect regime and to live in a free state, in their hearths.

IV.3.2. The Concepts of Homeland (Vatan) and Nation (Millet)

Another crucial part of the indoctrination of Ottoman students was to inculcate
them with an endless love for their homeland (vatan). The concept of vatan, like all other
concepts in the textbooks, was used in order to underline the differences between the
“cruel” Hamidian regime and the “free” Constitutional Regime:

Here is a beautiful word which is being pronounced nowadays...
My little ladies! Today, we can happily pronounce this word,
which was being hidden in our hearts like a piece of diamond in
a box, and which nobody could have the courage to take out,
until four years ago. Previously, they would crush us when we
said “vatan”. We are free now, that is why we do not ever keep

23 Simdi millettaslarimizin, vatandaslarimizin mahsus bir giinii olan “10 Temmuz” da miskindne

evlerimizde oturmak, halkin senligine ortak olmamak layik midir? Mddem ki ldyik degildir. Biz de o giin
icin bir bayrak, birer “Osmanli bayrag1” teddrik edelim, ellerimize alarak “hiirriyet-i ebediye” tepesine
gidelim, sanli ordumuzun gecid resmini seyredelim. Boyle muntazdm bir askerimiz oldugu icin iftihdr
eyleyelim, sevgili padisahinizi selamlayalim avazumiz ¢iktigi kadar: “yasasin hiirriyet!” diye bagiralum.
2Aggi Seydi, Vezdif-i Medeniye (Dersaddet: Ikdam Matbaasi, 1328), 34-35.

Ibid.
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the word “vatan” away from our mouths and hearts for a
minute.**’

The “free” children of the Second Constitutional period were expected to know
the definition of this concept and be willing to sacrifice themselves for it:

Our elders have born and grown up in these countries and were
buried in the lands of these countries when they died. We breathe
with the air of these countries. We live and learn everything in
these countries. Therefore, homeland means the life of every one
of us, which we are indebted to love, and work for its
evolvement.”*

The authors of all the text books written before the Balkan Wars strongly
emphasize Ottomanism, and aim to create a conscience of unity among the children
belonging to various ethnic and religious communities living in the empire. The
definitions of “homeland” and “nation” are directly related to this idea of unity:

These sacred lands, on which various ethnic groups and elements
like the Turks, Arabs, Albanians, Bosnians, Kurds, Laz people,
Georgians, Greeks, Armenians, Jews, Bulgarians live with a
language and are unified under a common benefit are called
homeland. The composition of these elements living under the
same rule are called “nation” (millet). This homeland is Ottoman,;
our common nation is the Ottoman nation. Girl, love your
homeland and nation much more than your life, and live proudly
under the honorable Ottoman flag.”’

2% Jste iyiden iyiye agizlarda dolasan giizel bir kelime... Hanim Kizlarim! Dort sene evveline gelinceye

kadar kapali bir kutu icinde gizlenmig bir elmas parcasi gibi kalplerimizde saklayip da meydana
ctkarmaya cesdret olunamayan bu miibdrek kelimeyi bugiin siz de biz de sevinerek agizlarimiza
alabiliyoruz. Ciinkii evvelden vatan deyince bizi ezerlerdi. Simdi serbest olduk. Onun igin vatan soziinii bir
dakika gonliimiizden ayirmayiz. Nazim, Kiraat-1 Beytiye: Bilciimle Inds Mekatib-i Ibtidaiyesinin Uciincii
Sinifina Mahsustur (Istanbul: Kitabhane-i Islam ve Askeri, 1328), 9.

0 Ecdadimiz bu memleketlerde dogup biiyiimiisler, vefat ettikleri vakit bu memleketlerin topraklarina
gomiilmiisler. Biz de bu memleketlerin havastyla nefes aliyoruz. Bu memleketler icinde yasiyoruz, ne
ogreniyorsak bu memleketlerde ogreniyoruz. O halde vatan hepimizin hayati demektir ki bunu sevmek,
bunun 4la olmast icin el birligiyle calismak boynumuzun borcudur. Ibid., 10.

297 Iste Tiirk, Arap, Arnavud, Bosnak, Kiirt, Laz, Giircii, Rum, Ermeni, Musevi, Bulgar ve hakezd akvam ve
andsiwrin birer lisan ile miitekellim ve menfadt-i umiimiyece miittehid olarak tizerinde bulunduklar su
mukaddes topraklara vatan denir. Vatammizda ayni kdnun altinda yasayan bu unsurlarin heyet-i
umiimiyesine millet ndm verilir. Bu vatan Osmanly vatamidir, umiim milletimiz Osmanly milletidir. Kizim,
vatan ve milletini canindan ¢ok sev, sanli Osmanli sancagi altinda iftihdr ile yasa. Nazim, Kizlara Mahsus

111



The students were indoctrinated about the importance of equality among all
Ottoman citizens, working cooperatively for their country. In the same book of Ali
Seydi, which is composed of moral and social stories about “Sadi the patriotic
schoolboy”, Sadi offers his friends to make military practice instead of playing games in
their spare time, telling that they are supposed to have experience before they went to
perform their military service. The children start practicing, and after a couple of
minutes, some non-Muslim children come nearby, and start watching them. Sadi invites
them to practice together, saying:

Now, there are no separations and distinctions, we are all
Ottomans, we are all children of this homeland. All of us will be
soldiers for this homeland. We better learn the military
profession not to have problems in the future and become perfect
soldiers to elevate and honor our army. Come on, I invite you to
practice in the name of Ottoman hood and citizenship!**®

The desire to create a unified Ottoman nation and inculcate the students with
the principle of the “union of elements” (ittihdd-i andsir) was very clear in the textbooks
written before 1913. In a textbook written by Selim Kohen, a father, apparently a non-
Muslim, tells his children:

I received Ottoman discipline when I was young. I grew as an

Ottoman. My feelings are just like an Ottoman. I can say that my
mother tongue is Turkish. Most of my classmates are now civil

Terbiye-i Ahldkiye ve Ictimdiye (Istanbul: Matbaa-i Hayriye Surekasi, 1327), 116. Also see Ahmet Saki,
Tedrisat-1 Medeniye ve Ahlak-i Ictimaiye (Dersaadet: Matbaa-i Hayriye ve Siirekasi, 1327), 19.

298 Simdi artik ayrilik gayrilik yoktur, hepimiz Osmanliyiz, hepimiz bu vatamin evladiyiz, hepimiz bu vatan
icin asker olacagiz. Askerligi simdiden 6grenelim ki: ileride sikinti cekmeyelim; tam asker olalim,
“Osmanlt ordusunun yiiziinii bir kat daha agartalim”. Haydi sizi Osmanlilik ve vatandaslik ndmina tdlime
davet ediyorum! Ali Seydi, Vezdif-i Medeniye (Dersaddet: Ikddm Matbaas, 1328), 20.

112



servants and very happy just like me. My dear children! The
protector of our coreligionists is the Ottoman state.*”’

It was told that the Ottoman citizens must unite under the flag of Ottomanism,
and work together for a common goal, since different religions should not create
cleavages. Every citizen, regardless of the religion or ethnic group he/she belongs, must
share the same feelings and mentality with the other Ottomans, in order to defend their

. . . . 00
country in case of an intrusion of the enemies.’

Nevertheless, despite advocating
equality among the communities, the relative superiority of the Turks was sometimes
stressed:

The ones who established the Ottoman government are the

Turks. The Turks have been working for six hundred years and

more, in order to defend these lands. Today, the ones who have

the highest population and who are the most powerful are the

Turks.*"!

Despite the desire to indoctrinate the students with Ottomanism, it is crucially
important to remember that most of the non-Muslim students in the empire were going to
schools which were either established by their own religious and ethnic community, or
the missionaries. Therefore, we can think that the textbooks analyzed in this thesis were
being read by only a minor group of non-Muslim students. As I told above, the Turkish

educators were complaining about the separatist-nationalist ideology which the students

living in the Balkan provinces were being inculcated with. We can easily think that these

* Ben kiiciik iken Osmanli terbiyesi aldim. Osmanl biiyiidiim. Hissiyatun adetd bir Osmanl gibidir. Ana

lisdmim Tiirkgedir diyebilirim. Sinif arkadaglarimdan pek ¢oklari deviet hizmetindedirler ve benim gibi
mesut ve bahtiydrdirlar. Ey sevgili cocuklarim! Dindaslarimizin hamisi Osmanlt devletidir. Selim Kohen,
Malumdt-i Etfal, (Istanbul: Artin Asadoryan ve Mahdumlari, 1328), 5.

300 Al§ Haydar and Ahmed Ziya, Malumdat-i Medeniye (Dersaddet: Kanaat Matbaasi, 1329), 19.

3V Osmanly hiikiimetini tesis edenler Tiirklerdir. Tiirkler, alti yiiz su kadar seneden beri bu topraklar:
muhafaza icin pek cok ugrasmislardir. Bugiin niifusca en ¢ok olan ve en kuvvetli bulunan Tiirklerdir. Ibid.,
16.
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textbooks failed to create a conscience of Ottomanism, in the case of non-Muslim
students.

After the huge territorial losses and the tragic results after the Balkan Wars, the
textbook content changed dramatically. The textbook authors, who were emphasizing the
importance of brotherhood, citizenship, equality and love before the wars, were talking of
revenge and hatred this time:

Did not you hear about the happenings during the Balkan Wars?
Did not you read in the books? The homeland of five million
Muslims was invaded by the Balkan governments; mosques,
mescids, medreses were burned, destructed and were converted
into churches. The Muslims were exposed to all kinds of insults
and attacks. It became impossible for anyone to live there [...]
We must have an eternal hatred, dislike and feeling of revenge in
our hearths against the nations who offend the homeland [...] A
national revenge is legitimate. If a nation forgives the nation
which gives harm to itself, if it does not take revenge, then that
nation does not deserve to live.***

Therefore, 1913 was an important turning point for the educational policies of
the Ottoman Empire. When the government turned towards Turkish nationalism as told
previously in this chapter, the educators followed the same path, and constructing Turkish
nationalists became the dominant purpose of education. Pictures depicting the Muslims
trying to defend their lands against the Balkan rebels, and Turks tragically being insulted
by the Serbian bandits were added into some primary school textbooks.** Inculcating the

students with an ambition to re-conquer the lost territories, on which millions of

desperate, oppressed Muslims (in Bosnia, Albania, Salonika, Yanya, Crete, Giimiilcine,

302 Gegen Balkan hddiselerini igitmedin mi? Kitaplarda okumadin mi? Bes milyon miisliimanin vatan-i
husiisisi balkan hiihiimetlerinin istildasina ugradi, cdmiler, mescitler, medreseler yakild, yikildi, kiliseye
tahvil edildi. Islamlarin gormedigi hakaret, tecaviiz kalmadi. Hicbir kimse oralarda oturamaz oldu.
[...]Vatana tecaviiz eden, fendlik eyleyen milletlere karsi kalbimizde sonmez, za’il olmaz bir kin, bir bugz,
bir hiisn-i intikdm beslemeliyiz. [...] Intikdm-i milli mesrudur. Bir millet, fenalik gordiigii milleti affederse,
onunla barisir ise, ondan intikamint almaz ise o millet yasamaya ldayik degildir. Ali Seydi, Musahabat-i
Ahldkiye (Istanbul: Matbaa-i Orhaniye, 1334), 120-122.

% See Ali Seydi, Musahabat-i Ahldkiye (istanbul: Matbaa-i Orhaniye, 1334), 114-119.
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Filibe, Romania, the Caucasus, Egypt, Bingazi, Tripoli, Tunisia, and Algeria) were

304
d.

living, was targete As can be seen, Turkish nationalism triggered by the Balkan wars

created sorrow and hatred about the previously lost lands in the Caucasus and North
Africa, as well. After that point, the Turkish children, who were the protectors of the
Turkish race and all Muslims in the lost Ottoman lands, had a long list of enemies to take
revenge from, including their former “brothers” and “citizens”:

This separation is enough to make us and our (Muslim) brothers
who experience the disaster to be separated from us, to
understand the value of the homeland. Now, they are living
under the oppression and tyranny of the cruel enemies: the
Greeks, Bulgarians, Serbians, Montenegrins, Italians, French,
Russians. This means that our dear homeland is composed of two
parts: 1) Free and autonomous homeland, 2) Captive homeland.
Our duty is to love all parts of our homeland, to have the purpose
of saving the occupied parts, and to work to save it.”"

The transformation in the educational ideology was also reflected in various
poetry and reading books for children. However, such books had a much bitter language
condemning the Balkan nations and infiltrating the children with a great hatred:

They behaved like worms inside us. They joined our foreign
enemies. They took % of our motherland and wounded our dear
mother. They killed thousands of, hundred thousands of suckling
babies, raped our women, and, these monsters even raped our
little girls. Turkish child! Remember these enemies who were
previously worms, and who transformed into snakes now. The
blood of your grandfathers is shouting: “Turkish child! Take

3% Ahmed Cevad, Musahabdt-i Ahlakiye, Sihh iye, Medeniye, Vataniye ve Insaniye (istanbul: Hilal
Matbaasi, 1330), 108.

3% Bu ayrilik hem bize hem de bizden ayrilmak felaketine dugadr olan o bedbaht kardeglerimize vatanin
kiymetini takdir ettirmeye kdfidir. Onlar simdi, memleketlerini istild etmis olan gaddar diismanlarin:
Yunanhilarin, Bulgarlarn, Surplarin, Karadaghlarn, Italyanlarin, Fransizlarin, Moskoflarin tazyikat ve
itisafdtt altinda eziliyorlar. [...] Demek ki bizim sevgili vatanimuiz iki kisimdur: 1) Hiir ve miistakil vatan,
2) Esir vatan. Vazifemiz biitiin vataninuzi sevinek, esdrette kalant kurtarmak emelini beslemek,
kurtarmaya ¢alismaktir. Ahmed Cevad, Musahabdt-i Ahldkiye, Sthhiye, Medeniye, Vataniye ve Insaniye,
108-109.
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your revenge!” Do not ever forget the words Greek, Bulgarian
and Serbian and those who want to behave like them!**®

It is also important to note the role of periodicals in creating a Turkist spirit,
here. The periodicals for children played an important role in the socialization of
Ottoman students outside the classroom. Such periodicals were full of pictures, short
stories and games to educate children by creating a “child culture”, divorced from the
strict discipline in the schools. Although there had been periodicals for children since the
Tanzimat, The Second Constitutional period, especially the period after 1913 witnessed
the proliferation of such malgalzines.3 7 Numerous poems and stories were written, aiming
to create patriotic Turkish and Muslim children, instead of the former Ottoman children
living happily and friendly with their multi- religious citizens:

Green mountains turned into black, the river filled with blood,
Do our hearts accept to stay still after that?

They took your screaming sister to hang

And your little brothers to burn

They took the turban of your grandfather and drowned,

They tore our Kuran, the gift of God,

They threw the flag into the mud
And had the orphans of the mothers sol

q.. 308
As can be seen, Turkish children, either with the textbooks or periodicals,

various story and poetry books, were oriented towards Turkish nationalism as the World

War approached.

3% Ozdemir, Tiirk Ruhu Nasil Yapiliyor? (istanbul: Hikmet Matbaa-i Islamiyesi, 1329/1914), 25-26 , cited
in Ciineyd Okay, Mesrutiyet Cocuklart (Istanbul: Bordo, 2000), 45.

7 Ciineyd Okay, Eski Harfli Cocuk Dergileri (Istanbul: Kitabevi, 1999), 19-25.

% O¢ Duygularindan Kiigiik Yavrularimza, Cocuk Diinyasi 13 (1329/1916), pp.3 cited in Ciineyd Okay,
Mesrutiyet Cocuklari, 91.
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I1V.3.3. Economic Life and the Duties of Future Citizens

One of the most important targets of the Committee of Union and Progress was
to achieve economical, technical and industrial progress in the Ottoman Empire.
Nevertheless, the state had a deficiency in providing the necessary capital for such a
progress. During the first days of the revolution, the new government stressed the
necessity of transferring foreign capital and giving privileges to European companies,
denouncing the “destroying reign” of Abdiilhamid, which had exhausted all the native
capital resources, and caused the Ottomans to loose their creative skills.>®

During the period between 1908 and 1913, the attempts of bringing foreign
capital to the Empire achieved considerable success. However, the First World War
triggered the idea of “national economy”, which was first emphasized by Ahmet Muhittin
Bey in his article published in Isldm Mecmuasi. He told that the foreign capital had
occupied all parts of the state, and the Ottomans lost their economic independence by
only providing human capital to the investments of the European companies. He also
mentioned that those companies sometimes even provided the necessary human power
from their own countries, preventing the Ottomans from working in the projects (like the
construction of railways) of their own country.”'® The abolition of capitulations and
Turkish boycott of European products were parts of the national economy project.

In this topic, I will undertake an analysis of the occupations and jobs that are
proposed to primary and secondary school students, as well as the kinds of abilities which

the state wanted them to develop, for the purpose of becoming creative citizens who will

contribute to the economical and industrial progress of their country.

3% Zafer Toprak, Tiirkiye'de Milli Iktisat (1908-1918) (Ankara: Yurt Yayinlari, 1982), 83.
19 1bid., 86-87.
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IV.3.4. The Importance of Education, Work, Economic Independence and

Imperialism

All textbooks written during the Second Constitutional period emphasize the
importance of having good education and earning money, in order to become rich and
beneficial for the society. The students were inculcated with the idea of obtaining wealth,
for the purpose of securing their future. Importance of having an occupation and being
hardworking were indoctrinated through stories about lazy people who take their family
wealth for granted and spend all their money for the sake of having a dissipated life.

These people, after the death of their parents, consume all their inheritance and become

311

miserable. The keys to achieve national and individual progress and power were

education, science and hard work, and this was explained with reference to developed
states:

The reasons for the incredible progress of the Americans and the
Japanese are science, trade, agriculture and crafts. You see that
there are hundred millions of people living in Asia, Africa,
Oceania in your Geography courses. However, these poor people
are living under the yoke of the Europeans. That is why they
stayed uneducated, could not have progress and became the
captives of the hardworking nations. Today, the English,
although being a nation of thirty million, have occupied half of
the world and have been crushing three hundred million people
under their iron-like claws, because the English are a
knowledgeable and hardworking nation.*"?

' See Ahmed Cevad, Mektepte Malumat-i Ahlakiye ve Medeniye Dersleri (istanbul: Mahmud Beg
Matbaasi, 1328), 29-32.

12 Amerikalilar ve Japonlarin fevkalade ilerlemelerinin sebepleri, hep ilim, ticdret, ziradt ve zanadttir.
Cografya okurken goriiyorsunuz ki Asyada, Afrikada, Okyanusya kitalarnda yiizlerce milyon insanlar
vardir. Fakat bunlar, bu bicdreler Avrupalilarin boyundurugu altinda esir gibi kalnuslardir. Ciinkii onlar
cahil kaldilar, ilerleyemediler, diger ¢aliskan milletlerin esiri oldular. Bugiin Ingilizler, otuz milyonluk bir
millet oldugu halde diinyanin yarisini zaptetmis ve ii¢ yiiz milyon insani ¢elik gibi pengeleri altina
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As can be seen, education and hard work were told to provide protection from
European imperialism and to have complete independence. Similarly, Turkish children
must save money and should not have a dissipated life, in order to protect the national
economy from the European powers:

Silk clothes are dissipation. But this is not the only way of
dissipation. To have a desire to jewelry, diamonds, and fancy
things is also dissipation. Europe is inventing things for the

purpose of taking our money, everyday. We must not be
deceived and spend our money on them. **

IV.3.5. The “Idea of Initiative” (Fikr-i Tesebbiis) and Idealized Jobs

According to the textbooks, entrepreneurship and taking initiative are the keys
to have a prosperous, wealthy life. All Turkish boys, who will be the breadwinners of
their families in the future, must have the desire to become as rich as possible. A boy
called Necmi tells that he wants to be wealthy by saying:

Mom, I want to be rich. Rich, very rich that I will have boxes of
liras, houses, farms, cars, automobiles. How nice it would be.
You would not work, my father would not work. Maids and
menservants would service us...”"*

Necmi’s desires are like a summary of the ideal life promised to hardworking

Turkish boys in almost all books. Obtaining wealth should be the primary future goal for

almuslar, eziyorlar. Ciinkii Ingilizler malumath ve ¢caliskan bir millettir. Ali Haydar and Ahmed Ziya,
Malumat-i Medeniye, 41.

313 pekli libaslar bir sefdhattir. Fakat sefdhatler yalniz bundan ibaret degildir. Miicevherler, elmaslar, cicili
bicili seylere heves etmek sefahattir. Avrupa bizim paralarimizi ¢ekmek icin her giin bir sey icadediyor:
biz aldanip paralarimizi oyle seylere vermemeliyiz. Ahmed Cevad, Mektepte Malumat-i Ahldkiye ve
Medeniye Dersleri, 37.

3% Anne ben zengin olmak istiyorum. Zengin, cok zengin olayim, kasalar dolusu liralarum, konaklarim,
ciftliklerim olsun, arabalarim, otomobillerim olsun. O zaman ne kadar iyi olurdu, annecigim. Sen hig
calismazdin, babam calismazdi, hizmetgiler, usaklar islerimizi goriirdii. Ahmed Cevad, Mektepte
Malumat-i Ahlakiye ve Medeniye Dersleri, 80.
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a young Ottoman citizen. However, this requires abandoning the old habits, ideals and
mentality which they inherited from their fathers and grandfathers. The young Ottoman
men should not be “burdens” to their nation,”"> and this would be possible by becoming
entrepreneurs, rather than civil servants, because: “a man who has a creative mind, who
has respect for himself, who understands the benefit of his personal freedom, who wants
to become rich and live comfortably would not be a civil servant for sure, he would be a
merchant, a farmer, a craftsmen.”>!® Civil servants are not only burdens for the state, but
also desperate people who lack any talent or skill to earn money. In a story, a student who
wants to become a merchant when he grows up explains why he does not want to be a
civil servant:

Since they are not capable of doing anything else, and do not

have self confidence, they strongly desire to become civil

servants. Nobody has witnessed moral, straightforward civil

servants to be able to build a house with the money they saved

from their salaries. They spend their lives in need, agitation and

grief. They do not have their liberty and freedom of thought.

When they are dismissed, they fall into misery. They beg for a

thousand people in order to be appointed for a service. 317

The idea of initiative is also necessary for the future generations, in order to

have their own business, and to protect their state from the European imperialists.

Ottoman Empire needs native entrepreneurs who will establish companies and develop

the industry, agriculture and commerce in their country: “Our country crucially needs

5 Ali Seydi, Musahabat-i Ahlakiye (Istanbul: Sirket-i Miirettebiye Matbaasi, 1336), 25.

319 Kendisinde fikr-i tesebbiis olan, nefsine itimadi bulunan, istiklal-i sahsiyesinin faidesini anlayan,
hiirriyetini seven, zengin olmak, rahat yasamak isteyen adam elbette memur olmaz, tdcir, ¢iftci, zanaatkdr
olur. Ali Seydi, Musahabat-i Ahldkiye (Istanbul: Matbaa-i Orhaniye, 1334), 45-46.

37 Bunlarmn elinden baska bir sey gelmedigi, kendilerine itimadlar olmadigy icin rahat zannettikleri
memurluga can atarlar. Ndmus ve istikametiyle yasayan memurlardan hi¢birisinin maaglarindan
arttirdiklart para ile bir ev yaptirabildiklerini goren yoktur. Bunlar daima zariiret, telds ve hemm icinde
omiir gecirirler. Hiirriyetlerine, fikr-i istikldllerine malik degillerdir. Azledilince sefilet icinde
yuvarlanirlar. Bir hizmete tayin olunmak icin bin kigiye yalvarir, yakarirlar. Ibid., 44.
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children with the idea of initiative in order to develop and get rid of economic
captivity™'®
Since the state was lacking the necessary capital and qualified manpower, the
children were oriented towards occupations which would bring progress and economic
power to the state. The mother of Necmi gives advice to him:

Now, if you want to be rich, you must have an occupation. It is

necessary to be good at that occupation and work hard. Take

engineering for example... There are a few engineers in our

country. To be a good engineer... That is what they call treasure.

There are lots of beneficial occupations for us: being an architect,

doctor, farmer, merchant, and many more. The only way to be

successful in these occupations is to have intention.’"”

The author tells how Necmi became motivated after his mother’s words and
became “a great engineer” and a partner of a big company after long years of hard work,
and was appointed to draw the plans of a new railroad that was to be built in Anatolia.
The school boys were motivated through many other stories like this, and the “Mesrutiyet
child” was aimed to be equipped with skills like self confidence, a creative mind and
creativity. At the end of another success story about a grocery apprentice who obtained
capital and became a very rich, successful merchant after spending his money for a long
time, the author tells that if a grocery apprentice could do this, the graduates of a

commerce school, engineering school, idddi (high school) or even a riisdiye (secondary

school) can do much more than that.

318 Memleketimiz terakki etmek ve ecnebi esaret-i iktisadiyesinden kurtulmak icin fikr-i tegebbiis sahibi
evldda siddetle muhtactir. Ahmed Cevad, Musahabat-i Ahldkiye,82.

319 Simdi sen zengin olmak istiyorsan bir meslek sahibi olman lazimdir. O meslegi iyi bilmek, o meslekte
cok calismak icabeder. Meseld miihendislik... Memleketimizde ne kadar az miihendis vardur. Iyi bir
miihendis olmak... Iste buna define derler. Faideli meslekler bizim icin pek ¢coktur: mimarlik, doktorluk,
zZiradt, ticdret, daha pek ¢cok meslekler vardir. Bu mesleklerde ileri gitmek, muvaffak olmak ancak merdm
ile miimkiin olur. Ahmed Cevad, Mektepte Mdalumat-i Ahldkiye ve Medeniye Dersleri,82.
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IV.3.6. Religious Knowledge and Moral Qualities of a Perfect Citizen

The textbooks of the Second Constitutional Period include bulk of moral stories,
passages and dialogues telling the pupils the virtues that are necessary to be found in a
good citizen. They are concerned about various aspects of human life, like the
interrelations within a family, the child’s role in a society, showing respect to the elders,
donating money to the poor and not being selfish, lazy and rude. In the books which
include stories and dialogues, religious reference is rare, almost not present. However, in
books which include only passages which the author directly communicates with the
students, reference to some verses from the Quran and hadis citations are present. In such
books, secular knowledge about the society and religious information are amalgamated in
order to support each other:

Gentlemen! One of the greatest issues of our homeland is the
union and cooperation of elements. We should all work for that.
The Sharia and the rules of humanity ask us to have good
relations with our citizens and maybe all the humans living on
earth.**

As I told previously in this chapter, there was a controversy among the
Islamists, Westernists, Ottomanists and Turkists about the nature and character of morals
that are to be taught in the primary and secondary schools. The examples in the
comprehensive book of Nuri Dogan on the educational books of the Hamidian and
Constitutional Eras show that the moral stories and passages in the Hamidian Era

textbooks included intense religious indoctrination. However, the same cannot be said for

the textbooks written during the Second Constitutional Period. They obviously have more

20 Efendiler! Vatanimizin en miihim meselelerinden biri de ittihdad ve ittifak-i andsurdir, hepimiz daima
buna calismalryiz. Ser’-i Serif ve kdnun-i insdniyet ddima vatandaslarimizla ve belki diinyada mevcut olan
biitiin insanlarla iyi gecinmemizi emrediyor.. Ali Haydar and Ahmed Ziya, Malumdt-i Medeniye, 21.
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secular morality indoctrination, supported by religious rules, as well. Sometimes, morals
are even told as a separate field:” Chastity and straightness mean avoiding the situations
which are forbidden by Islam, reason and morality, and behave honestly in all kinds of
work.” ' It is possible to see the obvious differences between the Hamidian Era and
Second Constitutional Era school books, by comparing the topics on cleanliness. Even on
such an issue which can be explained by reasoning, Hamidian Era textbooks have a
highly religious approach. It is told that God would not like those people who do not give
importance to their cleanliness, since cleanliness is directly related to Islamic faith.*** On
the other hand, in the school books written in the Second Constitutional period, a much
more scientific approach, based on reason is followed:

Some very small, non-visible animals called “microbes”, which

enter into our bodies and cause all kinds of illnesses, gather in

unclean places. Their saliva starts various illnesses in us. Deadly

illnesses like cholera and fever never come close to clean men

who pay attention to protect their health. ***

Similarly, in the books written in the Constitutional Era, evil and good were
defined with the concept of “conscience”; and it was stated that a person must not engage
in evil behaviors in order not to have “pangs of conscience”:

Girl, when you do something bad, an inner voice of yours warns
and rebukes you about that. Whenever you do something good,
the same voice disciplines and encourages you. This inner voice
which you hear about good and evil is your conscience. Girl!

Conscience is a feeling of the soul given to you by God, for you
to become a good person and engage in goodness. Your evil acts

2 [ffet ve istikamet demek, ser’an ve aklen ve ahlaken islenilmesi yasak olan hallerden sakinmak ve her
iste dogruluk etmek demektir. Ali Seydi, Kizlara Mahsus Terbiye-i Ahldkiye ve Medeniye, 66.

322 Nuri Dogan, Ders Kitaplari ve Sosyallesme, 37. Also seee A. Riza, Ahldk ve Malumat-1 Medeniye
Dersleri Ikinci Kitap (Dersaadet: Necm-i Istikbal Matbaasi, 1328), 141-142.

33 “Mikrop™ denilen ve viicudumuza déhil olarak her tiirlii hastaliklara sebep olan gozle goriinmez
hayvanciklar daima temiz olmayan yerlerde toplanir. Bunlarin salyasi bizde tiirlii tiirlii hastaliklar peyda
eder. Veya kolera, humma gibi tehlikeli, oldiiriicii hastaliklar asla temiz, hifz-i sithhate riayetkdr adamlara
yanasamaz. Ali Seydi, Kizlara Mahsus Terbiye-i Ahldkiye ve Medeniye, 13.
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give you pangs of conscience. Since it is created for goodness,
whenever you are good and do your works nicely, help those
who need you, it gives you pleasure and contentment. Do you
want to be happy all the time? Pay attention to my words: Do the
things which your conscience tells you to, and do not do the ones
which your conscience rejects. *>*

As can be seen, the motive for engaging in good or bad acts was told to be in the
child’s conscience, rather than religious orders. This approach is very similar to Abdullah
Cevdet’s explanation of morals, which places Heaven and Hell inside one’s head.
However, it is also told in the passage that this conscience is created and placed in our
souls by God. Therefore, it is not possible to fit this morality concept to pure Westernism
or Islamism. The morality in the textbooks can be described as a blend of the ideas of the
Islamists and the Westernists.

Moral indoctrination in the textbooks that I analyzed here was achieved mostly
through short stories and dialogues, in which selfish, rude, cruel children were punished
and had to pay for what they have done, at the end. For example, in a story about two
sisters fighting for a piece of fabric for the purpose of making clothes for their dolls, their
mother takes the fabric from them and tells them that she could have given them more if

they were not that selfish. The two girls cannot say a word, regretting for what they have

25
done.?

2 Kizim, fendlik ettigin zaman icinden kopan ses sana o fenahgu ihtdr eder, seni azarlar, iyi bir is

isledigin vakit yine bir ses seni terbiye ve tesvik eder. Hayra ve Ser’e karsi duydugun su ses senin
vicddnindir. Kizim! Vicdan, ruhun bir duygusudur ki Cendb-i Hakk iyi bir insan olmakligin ve iyilik
yapmakligin icin dni sana vermistir. Ettigin bir fendlik vicddnini mahzun eder. Ciinkii o iyilik icin
yaratilmis oldugundan sen iyi oldukga, vazifelerini giizel giizel yaptikca, sana muhtag olan bir kimsenin
hizmetinde bulunduk¢a o da sana zevk ve ferah verir. Daima mesud olmak ister misin? Su soziime dikkat
et: Vicddninin kabul etmeyecegi seyi yapma, dnin sana yap dedigi seyi yap. Nazim, Kizlara Mahsus
Terbiye-i Ahldkiye ve Medeniye, 124.

325 Nazim, Kiraat-1 Beytiye (istanbul: Kitabhane-i Islam ve Askeri, 1328), 42. Also see ismail Cezmi,
Malumat-1 Ahlakiye ve Medeniye Dersleri (Istanbul: Artin Asadoryan ve Mahdumlari, 1328), 28-30.
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On the other hand, the importance of religious practice is emphasized in those
books, as well:

If you fail to worship, you are disobedient to the orders of Allah.
Then, all evil will attack you finding you weak and discouraged.
You would not have comfort either in this world and the other
world. Wake up child, do the prayer, ask for the forgiveness of
your sins and faults from God. Try to discipline yourself, fill
your hearth with the light of faith. A girl who wants to become
good day by day should elevate her soul towards Allah, worship
five times a day, fulfill her duties and pray for the health and
security of herself and her family by hearth, and avoid evil.**°

However, sometimes even the religious rituals were also explained scientifically
with a utilitarian reasoning, by telling that the positions and movements in the daily
prayer would help the body to digest food easily, and fasting is a way of cleaning the
stomach and having a healthier body, as well as having a peaceful and clean soul.**’

We can conclude by saying that moral education during the Second
Constitutional Period was a blend of different views. Although there were Islamic
references, they were used in order to support the messages given in the books. Religious
practice was strongly advised, and presented as a necessity to become a good and healthy
person.

In this chapter, I attempted to analyze the main educational debates, reforms as
well as the textbook content, for the purpose of explaining the “citizen creating” process,

which started after the Young Turk Revolution. The political events, especially the loss

of a huge amount of territories strongly affected the educational policies of the Young

20 Eger sen ibadette kusur edersen Hazret-i Allah’in emrine itadt etmemis olursun. O vakit biitiin fenalik

seni kuvvetsiz ve cesdretsiz gorerek tizerine hiiciim eder. Diinyada ve dhirette rahat yiizii goremezsin. Kalk
evldadim, namazini kil, kusurlarmmin affi icin Cendb-i Hakk’tan magfiret iste. Nefsini terbiyeye calis, kalbini
nir-i iman ile doldur. Giinden giine ald olmak isteyen bir kiz kalbini Cendb-i Allah’a dogru yiikseltmeli,
bes vakit namazini kilmal, tizerine diisen vazifeyi yapmali, gerek kendisinin ve gerek ailesinin sthhat ve
afiyeti, saadet ve seldmeti icin Cendb-i Hakk’a sidk ile dualar etmeli, fendliktan sakinmalidir. Ibid., 149-
150.

7 Ali Seydi, Kizlara Mahsus Terbiye-i Ahlakiye ve Medeniye, 22-25.

125



Turk Era. The courses, books and classroom objects were designed to inculcate the
students with Turkish Nationalism, as a reaction to the revolts in the Balkan provinces.

The Ottoman students were indoctrinated with love and obedience towards the
new regime, and were oriented towards entrepreneurship in order to become beneficial
citizens for their nation. Also, the principles and values of the Hamidian regime were
deconstructed and the old rule was equated to cruelty, violence and oppression for the
purpose of praising the liberal rule of the Young Turks.

Although the importance of religious practice was stressed, the concept of
morality in the textbooks was much more secular than the Hamidian Era textbooks.
Religious orders and social rules were amalgamated for the purpose of supporting each

other and intensifying the moral messages.
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CHAPTER V

THE EDUCATION OF THE “MOTHER CITIZENS”

In this chapter, I will undertake an analysis of the primary and secondary school
textbooks for the purpose of elucidating the differences between the education and
socialization of Ottoman boys and girls. Analyzing the school books through the gender
lens provides a much better insight of the pedagogical methods of the citizen education
process. Since the schools for boys and girls were separated in the Ottoman Empire, there
were separate books prepared to construct the future mothers and fathers of the country.
Therefore, textbooks for girls are important tools which help us to discover the state’s
official ideology towards the woman question and the status of its female citizens. On the
other hand, they provide important details regarding the “culture of girlhood”, and the
daily practices as well as the mentalities of young women during a period of war and
clashing ideologies.

The books I will analyze in this chapter are mostly written for “Moral and Civic
Knowledge”, “Home Economics”, and “Reading” courses of primary and secondary
schools for girls. However, I will also make use of some textbooks written for boys, since

they include various related topics, like “the interrelations among the family members”,
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or “the clues of selecting the ideal wife and having a peaceful marriage”. Such books will
help us discover the perceptions and ideas of the future fathers on marriage, women and
family life.

By analyzing various topics from the textbooks, I will make comments on the
newly-constructed concepts of motherhood, citizenship and housewifery; and their
relation to Turkish nationalism, which was the dominant ideology of the time, as stated in
the previous chapter. I will also analyze those concepts in order to display whether
female education in the Second Constitutional Era was an instrument of modernizing and
emancipating women, or just a reinforcement of the traditional gender hierarchy, by over-

exalting the classical gender roles.

V.1 Motherhood and Women’s Responsibilities

V.1.1. Education

The young ladies of the Second Constitutional Era were inculcated with the
crucial importance of education, for the future of their nation and state. The practical
benefits of receiving education and developing the self were repeatedly explained; and
the students were expected to appreciate the public educational opportunities, which their
mothers and grandmothers did not have. Stories about the troublesome lives of
religiously uneducated women and their incapability to read the Quran and pray properly

were told in order for the girls to derive lessons.*® Similarly, the importance of literacy

328 Nazim, Kizlara Mahsus Terbiye-i Ahldkiye ve fctimdiye, 66, Ali Seydi, Kizlara Mahsus Terbiye-i
Ahlakiye ve Medeniye, 20.

128



was strongly emphasized by telling that illiterate women who were unable to read the
letters of their husbands or make calculations would be vulnerable and exposed to the
danger of being deceived for all their lives.”” Also, as told in the previous chapter,
religious indoctrination was also used in order to intensify the message about the
necessity of education, by saying: “Knowledge is for the girls, as well as the boys. Our
God asks everyone to receive education.”*" Ottoman girls were strongly encouraged to
study hard and attend their classes regularly, and were told to be ambitious, and imitate
their hardworking and successful friends in order to be good schoolchildren'.

In all textbooks, there is an obvious and direct relationship between having
education and becoming a good mother. The most important mission of a girl was
presented as obtaining knowledge by going to school and transferring this knowledge to
her off springs. Women were presented as the most important social agents with a vital
role in developing the whole society, by controlling its smallest unit, the family. It was
told that good women increased the honor of the family, and good families increased the
honor of the state. Therefore, young ladies were told to prove their love to their homeland
by “going to school regularly, behaving well, and doing their homework nicely”.**?
Education was a tool for raising good children who will be beneficial citizens for their
state in the future:

The primary and most sacred mission of a woman is educating
children, and giving them a good discipline. It is obvious that an

educated child is born from an educated mother. Therefore, for a
woman to be capable of disciplining a child, she must first of all

329 Nazim, Kizlara Mahsus Terbiye-i Ahldkiye ve Ictimdiye, 66.

30 flim yalniz erkeklere degil kadinlara da lazumdir. Cendb-i Hakk herkes icin ilim dgrenmesini
emrediyor. Ali Seydi, Kizlara Mahsus Terbiye-i Ahldkiye ve Medeniye, 19.

31 See Nazim, Kizlara Mahsus Terbiye-i Ahldkiye ve Ictimdiye, 82 and Nazim, Kiradt-i Beytiye Ugiincii
Kitap 89-91.

332 Nazim, Kizlara Mahsus Terbiye-i Ahldkiye ve Ictimdiye, 118.
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be disciplined, and knowledgeable about the rules of
education.’”?

The future mothers of the society therefore had to receive a good education and
obtain the necessary pedagogical skills to raise their children in order to fulfill their
duties. In the Moral and Civic Knowledge books written for boys, the fathers of the
future were enlightened about the characteristics about the ideal Turkish mother, and
were told to select educated girls who will be capable of helping their children’s lessons,

3% The “educated and modern” children of Megsrutiyet had to marry women

as wives.
who were much more enlightened than their own mothers and grandmothers, in order to
raise better generations: “We are living in the twentieth century now. Ignorant women
cannot be wives, mothers, or companions of life for us.”3%
Also, the infiltration of the Ottoman children with patriotism was told to be the
duty of their mothers, since nationalism and responsibility to work for the state were
acquired through the discipline given in the cradle.”*® Every mother had to indoctrinate
her children with the principles of the Megrutiyet:
The first obligation of the mothers is to whisper the words
“homeland”, “citizenship”, “nation” and “patriotism” to their

children while they are in their cradles, and tell their sanctity and
importance in order to raise trustworthy, useful citizens.”’

33 Bir kadwin en birinci, en mukaddes vazifesi cocuk yetistirmesi, cocuklarin giizel terbiye etmesidir.

Emin olmali ki: terbiyeli bir cocuk ancak terbiyeli bir valideden dogar. Bindenaleyh, bir kadin ¢ocuk
terbiyesine muktedir olmak icin evvel emirde kendisinin terbiyeli olmasi, terbiye kdnunlarini bilmesi
lazimdir. Ali Seydi, Kizlara Mahsus Terbiye-i Ahldkiye ve Medeniye, 40.

3% A. Ruza, Ahldk ve Malumat-i Medeniye Dersleri Birinci Kitap (istanbul: Matbaa-i Jirayir Keteon,
1328), 129.

35 Artik yirminci asirda yasiyoruz. Géz kapali kadinlar bize zevee, valide, refika-i hayat olamazlar. Hakk
Behi¢, Malumdt-i Medeniye ve Ahlakiye (Dersaadet: Ikdam Matbaasi, 1327), 118.

7 1bid, 40-41.

37 Validelerin birinci vazifeleri daha begikte iken ¢cocuklarimin kulaklarina “vatan”, “vatandaslik”,
“millet”, “milletperverlik” kelimelerini yetistirmeli, bunlarin kutsiyetini, ehemmiyetini anlatmal ki,
ileride metin, fdideli vatandaslar yetigsin. Ibid.,71.
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The “March of the Girls’ Schools” (Kiz Mektepleri Marst), a poem from the
book of Sabri Cemil, a teacher and author of various books and textbooks for children,
stresses the national importance of motherhood in educating beneficial citizens for the
nation, as well:

We are the hope of this land, our homeland lives with us,
Can children live without their mothers?

Yes, we are little now, we are little girls,

But we will feed our babies in our arms tomorrow

These children will grow up, read, and write,

And will be the intelligent people of future

They will work with iron hands and clean hearts,

An will live honorably and proudly

They will gird themselves with swords and die for their
homeland

And will smile, without sheding tears of sorrow while dying
We will also be proud of them;

And say: I have sacrificed a son for this homeland!**®

Therefore, it can be said that the concept of motherhood in the Second
Constitutional Era was directly related to the rising Turkish nationalism, and raising
patriotic generations was accepted as a way for women to work for the progress of their
nation. In the foreword of a History book written for primary schools for girls, the author
explains the crucial importance of learning the national history in loving one’s nation,
and stresses the educational function of the mothers by saying:

These opinions are not valid only for men. They also include

women who are the half of humanity. That’s because women, as
well as men, have a national mission. I can even say that the

338 Biz vatamn iimidiyiz, vatan bizimle yasar; / Bu diinyada annesiz yasar mu hi¢ cocuklar? / Evet, bugiin
biz kiiciigiiz, mini mini kizlariz; / Fakat yarin koynumuzda yavrumuzu besleriz / .../ Bu yavrular
biiyiiyecek, okuyacak, yazacak, / Terbiyeli, anlayisl birer insan olacak! / Pak yiirekle, demir elle calisacak
hep onlar, / Alnt agik, gogsii gergin yasayacak aslanlar /.../ Vatan icin onlar kili¢ kusanacak, olecek, /
Oliirken de aci yaslar dokmeyecek, giilecek! / Biz de oyle... Onlar ile edecegiz iftihdr, / Diyecegiz: Su
vatana kurban gitmis oglum var! Sabri Cemil, Cocuklara Mahsus Kiiciik Siirler (Istanbul: Matbaa-i
Orhaniye, 1333),30-31.
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patriotic and nationalist missions of women, who give men their
primary education, are much more important and delicate [...] It
is required to learn the history of the Ottomans, in order to live as
an Ottoman. For that reason, Ottoman History is very important.
I am quite sure that you little ladies will prove that you are
Ottoman girls by paying attention to this necessary course and
raise Ottoman children in the future. May our God praise your
work!*¥

While the young girls were being inculcated with the national importance of
motherhood, the practical usage of education was emphasized, as well. It was told that
each moment spent in school would increase their skills, fill their minds with knowledge
and carry them to the “highest levels of womanhood”, as they grew up.”*” The aim of
going to school was “to become a real woman”, and this could only be achieved through
education, and learning the art of becoming a good housewife. The girls were warned
about their future lives as mothers, wives and housewives, and told to get prepared:

You will not stay like that and continue to be looked after, fed,
get dressed by your father and mother all the time. As you grow
up, you will enter into different families, different worlds and a
new life just like your mother, grandmother, elder sister and aunt.
Your own children will replace the dolls and puppets in the
house. You will be called as bride, mother, and mother in law. If
you do not learn your responsibilities when you are at school,
you will find yourself in great trouble in these situations. Yes, if
you do not understand them, you will not be able to become a
good girl, a loving bride, a caring wife, a useful mother, a good,
respected neighbor and a real friend. You will not have a happy

3 Bu miitalaalar yalniz erkekler icin degildir. Insanligin yarisi demek olan kadinlara da samildir. Ciinkii

kadinlar da erkekler gibi bir vazife-i vataniye ile miikelleftirler. Ve hatta ben diyebilirim ki erkeklere ilk
terbiyeyi veren kadinlarin vatanperverlik ve milliyetperverlik iglerinde vazifeleri daha ¢ok ve daha yiiksek
ve naziktir [...] Osmanl olarak yasayabilmek icin Osmanli tarihini iyi bilmelidir. Iste bunun icindir ki
Tarih-i Osmani gayet miihimdir. Eminim ki siz kiiciik hanimlar, bu liizumlu derse pek ziydde dikkat ederek
Osmanli kizi oldugunuzu isbdt edecek ve ileride Osmanli evlddi yetistireceksiniz. Cendb-i Hakk say’mnizi
megkiir etsin! Ali Seydi, Kizlara Mahsus Tarih-i Osmani (kism-1 evvel), (Dersaddet: Sirket-i Miirettebiye
Matbaisi, 1333), 2-3.

30 Mektepte calismakla gecen zaman istidadimizi acacak, fikirlerinizi malumatla dolduracak, biiyiidiikce
sizi kadinhign yiiksek noktalarina ¢ikaracak bir véasitadir. Nazim, Kiraat-i Beytiye Ugiincii Kitap
(Istanbul: Kitabhéne-i Islam ve Askeri, 1328), 144-145.

132



life. You will always be exposed to sadness, and your eyes will
be full of tears. **'

As can be seen, according to the textbooks the major aim of going to school for
girls was to develop the necessary domestic skills for their future lives, since school was

“the preface” (mukaddime) of the future life.>*

The place and value of women in society
was defined according to their relationships within the family and the neighborhood. If
we analyze the iconography, we will see that in most of the pictures, adult women are
always depicted at home; sewing, cooking, cleaning, and doing all other kinds of
housework, “becoming useful”, and praising their domestic position. However, these
housewives are always educated and knowledgeable enough to answer all kinds of
questions asked by their children. In various stories and dialogues, little girls learn the
meanings of important concepts like nation, constitution and election, and the basics of
housework “happily and enthusiastically” from their mothers. The same is true for the
books prepared for boys, as well. In a Moral and Civic Knowledge book written for boys,
the father of a ten year old child sends a letter to his son, and the “educated and

knowledgeable” mother reads the letter to the boy.343 In another book, Cehdi and his

elder sister Hikmet receive their first religious lesson and learn how to pray from their

3 Sen her zaman boyle kiigiik kalmayacaksin, bu halde bulunmayacaksin. Har vakit peder ve validen
tarafindan beslenip, giydirilip bakilmayacaksin. Ileride biiyiiyecek, validen, biiyiik validen, ablan, yengen
gibi baska ailelere, baska dlemlere, baska haydta karisacaksin. Simdi evde bulunan bebekler, kuklalar
yerine kedi ¢cocuklarin kdim olacak. Sana gelin hanim, anne, hanim anne, kdin vilide denecek. Eger sen
simdiden, mektepte iken o zamanlara ait vazifelerini dgrenmez isen o hallere, o vaziyetlere geldigin zaman
kendini pek biiyiik miiskiildt icinde bulacaksin. Evet, bunlari 6grenmez, iyi bilmezsen iyi bir kiz, sevgili bir
gelin, hayiwrly bir zevce, fdideli bir valide,hatirli, muteber bir komsu, hakiki bir dost olamazsin, mesuddne
bir omiir geciremezsin. Her zaman seni behbahtlik karsilar, her vakit gozlerinden ilimli yaslar akar. Ali
Seydi, Kizlara Mahsus Terbiye-i Ahldkiye ve Medeniye, 5-6.

32 Nazim, Kizlara Mahsus Terbiye-i Ahlakiye ve Ictimaiye, 97.
3 Ali Seydi, Musahabat-i Ahlakiye (istanbul: Matbad-i Orhaniye, 1334), 27-28.
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mother.*** Therefore, the basic motherly function of educating the new generations by
“transforming knowledge” was strongly emphasized either with stories, or pictures.
Interestingly, school girls were almost never encouraged to have jobs, especially
in a period in which a considerable number of women had been working as teachers,
clerics, midwives, telephone company workers, and factory workers in society. Working
women are hardly ever present in the schoolbooks prepared for both boys and girls.
However, in a story about a lazy girl called Vedia, who did not work hard and learn
anything despite going to school, education is presented as an opportunity to earn a living
for women. In the story, newly-graduated Vedia starts looking for a teaching job after the
early and sudden death of her parents, and a rich woman hires her to give private lessons
to her children. Vedia lives comfortably in the woman’s house for a period with a good
salary, until she realizes Vedia’s ignorance and incapability as a teacher and fires her.
After that, Vedia applies for another teaching job at a school, but cannot get acceptance
as a result of her ignorance. Similarly, since she did not learn sewing, embroidery or
knitting properly at school, she cannot earn her living by producing and selling
handcrafts, as well.** A very similar story about a girl called Nezah4t, whose father had
lost all his wealth in a fire, suffers from poverty since she did not have any skill to
convert into money.**® As can be seen, the knowledge which will be acquired at school
was presented as a way of earning money, only under extreme conditions. The young

girls had to learn their lessons perfectly in order to be ready for unexpected future

34 Ahmed Cevad, Aile Arasinda Malumat-i Ahldkiye ve Medeniye (Istanbul: Kitabhane-i Askeri, 1328),
102.
3 Nazim, Kiradt-i Beytiye Uciincii Kitap, 77.

6 Nazim, Kiraat-i Beytiye Dérdiincii Kitap (istanbul: Kitaphane-i islaim ve Askeri, 1330), 26.
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obstacles, but a married woman did not need to bother to work. Her primary mission in
life was to look after her children and raise them as patriotic citizens, as told above.

Since girls were going to school for the purpose of becoming the “enlightened
housewives” of the future, they were not encouraged to have a very high education, as
well. As told above, being literate, knowing the basic principles of Mesrutiyet,
developing necessary skills for housework and being able to provide primary education to
their children was more than enough for a girl. The story and poetry books written for
children also support this mentality. We can understand the differences between the
indoctrination of girls and boys by looking at two poems written by Sabri Cemil:

The Needle: (from a girl)

I'love the needle,

This is my gift.

Unless I know how to sew,

What can a pencil do for me?

I am a lady,

Ladies work with the needle,
Sewing, embroidery...

Is there something a needle cannot handle?
Yes, it is naked,

But it gets us dressed.

Long live my needle!

Let me put you on top of my head. **’

The Pencil: (from a boy)

What is the needle; I don’t like that...
Give me a pencil instead.

Let me write,

And draw pictures

I want many things:

Inkwell, papers and a notebook

So that I can write, erase and draw

I enjoy them a lot.

How beautiful is my book!

7 [3ne (kiz agzindan): Ben igneyi severim/ Budur benim hiinerim/ Dikis bilmezsem eger,/ Bana kalem ne
eder?/ Ben hanumum, hamimlar/ Igne ile is yapar/ Dikis, oya, tantana.../ Neler yapmaz su igne?/ Evet,
kendi ¢iplaktir,/ Fakat bizi giydirir/ Yasa ignem, ¢ok yasa!/ Gel takayim ta baga! Sabri Cemil, Cocuklara
Mahsus Kiigiik Siirler,17-18.
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It is telling me many stories,
Long live the pencil and book
Let us have fun together...>*®

V.1.2. Responsibilities for the Homeland

As explained in the previous chapter, the most important purpose of the
pedagogical indoctrination during the Second Constitutional Era was to create patriotic
citizens ready to sacrifice themselves for their homeland, and inculcated with the idea of
becoming useful for their nation. The Ottoman girls were also enlightened about their
social responsibilities, and told to love their country more than anything else. However,
when compared to the textbooks analyzed in the previous chapter, a conspicuous
difference about the future expectations and targets can be seen. The little boys, even at
the age of seven, were being inculcated with the idea of being useful for the state, and
were doing military practice in their spare time, celebrating Ottoman National Fest
happily, and were thinking of their future occupations, which will turn them into citizens
beneficial for the development and economic progress of the state. On the other hand,
Ottoman girls did not have any explicitly mentioned patriotic duty for their childhoods,
other than going to school, having good grades and helping their mothers in doing
housework. In other words, while Ottoman boys always had various opportunities to
express their love against their state as “little citizens”, Ottoman girls could achieve this

citizenship status only when they got married and had children:

38 Kalem (erkek agzindan): Nedir igne... Begenmem/ Bana verin bir kalem,/ Gicir gicir yazayim,/ Tiirlii
resim ¢izeyim./ Ben isterim ¢cok seyler:/ Hokka, kagit hem defter./ Yazar, bozar cizerim./ Bunlarla
eglenirim./ Kitabim ne giizel!/ Bana soyler hep masal./ Kitap, kalem ¢ok yasa!/ Gel giilelim bas basa.
Ibid., 18.
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Although women are deprived of the honor of (doing military
service), they can share this honor in some other ways. For
example, they tell the virtue of military service to their sons since
their childhood, and advise them not to be afraid of it, they sew
and send socks, clothes, and underwear to the soldiers at the
battlefield, help a dead soldier’s child and wife. And especially
when they raise strong and healthy sons to be good soldiers for
the nation, they will even have a greater share from the honor of
military service, than men.>*

As can be seen, raising sons who will be soldiers and defend their country, and
helping the ones in need were presented as the most important patriotic motives for
women. Similarly, it was told that since most women did not have a regular income, they
were also deprived of the honor of paying taxes to be a part of their country’s economic
development. However, the “mother citizen” formula solves this problem, as well:

In fact, tax-paying women are very rare, since they do not have
an income.[...] However, if they raise their children by telling
how valuable and important tax paying is, and explain that
paying taxes is a result of patriotism, they perfectly fulfill their
duty against their government.

Therefore, we can say that schoolgirls were being inculcated with nationalist
ideas, with a strong emphasis on motherhood and child education. Being good mothers

was told to be the greatest, most important and sacred patriotic mission, which turned a

“woman’” into a “citizen”.

' Kadinlar bu sereften (askerlik) mahrum iseler de onlar da bagka cihetten yine bu serefe istirdk

edebilirler. Mesela: erkek cocuklarina td ¢ocukluktan itibdaren askerligin faziletini anlatirlar, askerlikten
korkmamalari icin onlara nasihat verirler.Muharebede bulunan askerlere ¢corap, mintdn, don dikip
gonderirler, sehit olmus bir askerin cocuguna, karisina karst idnede bulunurlar,ve hele iyi bir asker
olacak surette vatana giirbiiz, kuvvetli evldd yetistirirler ise askerlik serefine erkeklerden ziydde istirdk
eylemis olurlar. Ali Seydi, Kizlara Mahsus Terbiye-i Ahlakiye, 57-58.

30 Véakia kadinlar icinde vergi verenler pek azdur. Ciinkii onlarin kazanct yoktur. [...] Lakin ¢cocuklarina
verginin nasil krymetli, ehemmiyetli bir bor¢ oldugunu ve bunu vermenin hamiyet-i vataniyeden ileri
gelecegini giizelce anlatirlar, onlart oyle yetistirirler ise iste hiikiimete karsi olan vazifelerini, vazife-i
medeniyelerini tamamuyla ifd etmis olurlar. 1bid.,58.
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V.1.3. Health

Hygiene and health protection methods were among the most important issues
an Ottoman girl had to know, since “a healthy man is born from a healthy mother.*”!
Therefore, the future mothers had to be careful in protecting their bodies in order to have
children with perfect minds and bodies:

Our material duty is to keep our body strong, clean all the time,
and to do the things which are necessary to have an orderly life:
to respect the rules of health protection while we are eating,
drinking, and sleeping, to care for cleanliness and do gymnastics.
The body of a person who cares about these will always be
healthy and strong; and he will always be cheerful and full of
life. Both the mind and descendants of a person with a healthy
body will be strong. Such people see and perceive everything
well. Their children are also born strong and powerful. If you
look carefully, you will see that the mothers of thin, sick children
are thin and sick as well.**?

Except for the emphasis made on motherhood, the advices given to students
about having a healthy life are quite similar in textbooks prepared for boys and girls. It
was repeatedly told that boys had to pay attention to their health in order to become good
and straight soldiers in the future, in most books for boys. In A. Riza’s book, which was

written for the primary schools for boys, it was also stated that a man who wants to get

married must not have serious genetic illnesses which were possible to be transmitted to

31t is important to note here that only the book of Ali Seydi makes an explicit emphasis on the direct
relationship between the health of the mother and her offsprings. The other books, although stressing the
importance of cleanliness, open air, and proper nutrition, do not explicitly mention the importance of the
health of the woman’s body and the harms of abortion.

32 Cismani vazifemiz: viicudumuzu ddima kavi, saglam, temiz, pak bulundurmak, haydti intizim icinde
gecirmek icin yapimasi lazim gelen seylerden ibdrettir ki bu da: yiyip icmek, yatip kalkmak hususlarinda
hifz-i sthhate ridyet, nezdfete dikkat ve bir de cimnastik, idmdn yapmakla olur. Bunlara dikkat eden
adamin viicudu ddima saglam ve kavi olur, negsesi yerinde bulunur, diinyadan, hayattan haz duyar.
Saglam viicutlu bir adamn fikri de, ziirriyeti de saglam olur. Boyle adamlar her seyi iyi goriir, iyi
diistiniir, ileride doguracagi ¢cocuklar da saglam, giirbiiz olarak diinyaya gelir. Dikkat ederseniz
goriirstiniiz ki: ekseriya siska, marazli ¢ocuklarin valideleri de siska, marizedir. Ali Seydi, Kizlara
Mahsus Terbiye-i Ahldkiye ve Medeniye, 5-6. Also see Nazim, Kizlara Mahsus Terbiye-i Ahldkiye ve
Ictimaiye, 185-189.
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his children.*®* As can be seen, the health of the future mothers and fathers was vitally
important in the construction of good generations. However, as told above, the education
and discipline of the descendants were totally related to the mothers.

On the other hand, an important aspect of a “healthy lifestyle”, gymnastics, was
emphasized in almost all Moral and Civic Knowledge Books for boys. Nevertheless, the
domestic position of schoolgirls was also reflected to this topic. While school boys were
walking, running, ball-playing, racing and playing games in the woods during their spare
time®*, girls were told to do housework to have a healthy body: “Cleaning battens, doing
the laundry, and walking a little bit in open air every morning and evening can be
counted as gymnastics for women and girls.”*>

Every Ottoman citizen had to have a healthy body, since they were responsible
for their country: “We do not belong only to ourselves, because we were not born with
our free will. We belong to ourselves, our fathers and mothers, and our nation at the same
time.”*>¢ Therefore, committing suicide was a betrayal towards the nation, since it meant:
“depriving the homeland and the nation of one’s body and service.”’ Similarly, all
women were responsible to give birth to healthy, strong and clever children, especially
male children who will be the future citizens of the state. Therefore, abortion, which was
both against the law and the rules of Islam, was the work of “thoughtless, ill-mannered

and immoral women” who are not ashamed of killing a person:

33 A. Riza, Ahlak ve Malumat-i Medeniye Dersleri Birinci Kitap (istanbul: Matbaa-i Jirayir Keteon,
1328), 128.
34 See Ahmed Cevad, Mektepte Malumat-i Ahldakiye ve Medeniye Dersleri, 10-12 , Ali Seydi, Vezaif-i
Medeniye, 19- 20 and A.Riza, Ibtiddilere Malumdt-i Ahldkiye ve Medeniye (Dersaddet: Necm-i Istiklal
Matbaasi, 1328), 10-11.
35 Al Seydi, Kizlara Mahsus Terbiye-i Ahldkiye ve Medeniye, 12.
356 11,

Ibid., 15.
*7 Ibid., 18.
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...This is a great betrayal for the homeland and the nation.
Because, that aborted child belongs to the homeland and nation,
as well as his/her mother. He/she would be born, and grown up.
If it was a boy, he would protect his country by becoming a
soldier. He would pay taxes by becoming a merchant or farmer;
or serve his nation by becoming a civil servant. If it was a girl,
she would raise many children beneficial to the state, and create
numerous descendents. The hundred millions of people on earth
have born from Adam and Eve. Therefore, a man and a woman
are capable of being the parents of millions of people. In this
case, abortion is a murder and betrayal not only against the
country and the nation, but also against all humanity [...] women
who engage in abortion torture themselves as well. Most of them
who engage in this evil act die, and the ones who manage to
survive become physically disabled.*®

As can be seen from this quotation, motherhood was presented as the one and
only way of becoming a good citizen. “Giving birth to men”, or to “women who will give
birth to men” was the sole purpose of being a mother. When we compare these words
with the information included in a Hygiene book for girls written during the Hamidian
Era, only three years before the Young Turk Revolution, we will see that the latter did not
include any information or reference regarding motherhood, or abortion.®” The strong
emphasis on motherhood during the Second Constitutional Era can be explained as the
nationalist policies of the Young Turks, aiming to construct healthy, strong and beneficial
generations in order to guarantee the continuation of the nation. We know that marriage

was made mandatory for Ottoman women by the age of 21 and men by the age of 25

38 Saniyen- Bu hal vatana, millete karg: biiyiik ihdnettir. Ciinkii: o diisiiriilen cocuk; yalmz validesinin

malr degil vatanin ve milletin de malidir. O dogacak, biiyiiyecek. Erkek ise asker olup vatani muhafaza
eyleyecek, tiiccdr, ziirrd olup vergi verecek, memur olup millete hizmet verecek idi. Kiz ise ileride vatana
bir ¢cok hayiwrli cocuklar yetistirecek, ondan bir¢ok ziirriyet hdsil olacak idi. Diinya iizerindeki yiiz
milyonlarla insanlar bir Hazret-i Adem ile bir Hazret-i Havvad’dan viicilda gelmistir.Demek ki bir erkek ile
bir kadin milyonlarca insanin anasi, babast olmak kuvvetini, kabiliyetini hdizdir. Bu hdle karsi cocuk
diisiirmek elbette vatana ve millete ve belki biitiin insdniyete karst bir ihdnet, bir cindyet demektir. Sdlisen,
Cocuk diisiiren kadinlar kendi nefislerine de biiyiik zuliim etmis olurlar. Bu fendligt irtikdp edenlerin bir
cogu oliir, telef olur. Olmeyip kurtulanlar da hi¢ olmazsa sakat kalir. Tbid.,16-17.

% See A. Riza, Kizlara Mahsus Hifz-i Sthhat (istanbul: Karabet Matbaasi, 1321).
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during the World War, as a result of the loss of a great portion of the male population.*®
However, it is important to note that the passages about mother health and abortion
quoted here were derived from the book of Ali Seydi, which was printed even before the
Balkan Wars. Therefore, it is possible to say that the importance given to motherhood

was related to the “citizen creating project” of the Young Turks.

V.1.4. Housework

As told above, in the textbooks housework was presented as one of the most
important duties of an Ottoman woman, and it was stated that young girls had to learn its
basics during the Home Economics (/ddre-i Beytiye) courses at school, and make practice
by helping their mothers at home. Since most of the girls who had the opportunity to
receive secondary public education were the daughters of the middle or upper-class
Ottoman families employing maids for cleaning, cooking and other kinds of housework,
warnings like this were added into the school books:

You probably have witnessed some thoughtless women say “I do
not even know how to cook an egg, to make coffee, to wash a
handkerchief or to cover a bed”, as if they are behaving politely.
You should not even treat such women as human beings!
Knowing how to cook, how do the laundry, how to cover a bed
are among the duties of all women [...] A rich man naturally
would not make his wife cook, wash the clothes, or cover the
beds. However, nobody knows how long wealth will exist. One
day, a person can find himself/ herself in a position unable to hire
cooks, washerwomen or servants. Who will do all these jobs
then? Of course the woman, not the man!>%!

3% Deniz Kandiyoti, End of Empire, 31.

%' Bazi ham fikirli kadinlar, “ben bir yumurta, kahve pisirmesini, bir mendil yikamasin, bir yatak
sermesini bilmem” gibi giiya kibarlik ediyormuscasina sozler soylediklerine elbette tesddiif etmistirsiniz.
Bu kabil kadinlara insan nazariyla bile bakmamalisiniz! Yemek pisirmek, camasir yikamak, yatak
yapmasu bilmek her kadinin ciimle-i vezdifindendir. Bunu bilmemek vazifeyi bilmemek demektir. Zengin
bir adam, elbette zevcesine yemek yaptirmaz, elbette ona camasir yikatmaz, elbette ona yatak yaptirtmaz.
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A good housewife, regardless of her social and economic position, had to learn
cooking in order to be capable of controlling the work of her servants, and must be
skillful enough to cook the meals of her family in extreme cases, without asking for
someone else’s help. Housework was as important as education for a woman, since an
educated woman would not be able to maintain happiness in her family, unless she had
the domestic skills necessary to keep her household clean and orderly.362

It was also told that women from all classes must be skillful in handcrafts such
as sewing, knitting and embroidery, to produce the clothes of the family members at
home, instead of buying from stores, or paying for a tailor. These advices can be
explained with the “national economy” policy explained in the previous chapter. The
mothers of the future were inculcated with the importance of home production, and
thriftiness:

When your mother gets tired, you take her place in order to fix a
set of table linens or fix a cloth. By doing so, you serve to use the
money that would be paid to the tailor, for another necessity of
yours. Learn the handcrafts, this way you will get rid of many
expenses and become a skillful woman. 363

The Home Economics books include numerous other stories and topics on the
importance of thriftiness, and it was always told that a good housewife must be aware of

the expenses of her home, and control them for the purpose of saving money. Buying

things from stores were the major sources of waste, which diminished family wealth:

Lakin zenginligin ne kadar bekd bulacagini kimse bilemez. Oyle bir giin gelir ki: insanin as¢i, camastret,
hizmetci tutamayacagi olur. O zaman bu isleri kim yapacak? Elbette erkek degil, herhalde kadin! Ali
Seydi, Kizlara Mahsus Terbiye-i Ahldkiye ve Medeniye, 37.

362 Ahmed Cevad, Musahabat-i Ahlakiye (Istanbul: Kitaphane-i Islam ve Askeri, 1330), 91.

3 Valideniz yoruldugu vakit bir sofra takumini veya bir sokiigii birakngt isleri tamir etmek iizere onun
makamina gecgersiniz. Boylece terziye verilecek paralarin baska bir ihtiyaciniza sarf edilmesine hizmet
etmis olursunuz. El hiinerleri dgreniniz, bu sayede masraftan kurtulur ve marifetli bir kadin olursunuz.
Nazim, Kizlara Mahsus Terbiye-i Ahlakiye ve Ictimdiye, 101-102.
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Most young housewives buy food which they do not know how
to cook, and some useless things from outside. By doing so, they
waste their domestic income. However, a housewife must behave
prudently in the procurement of the food, like in all other issues,
and buy the primary necessities in reasonable amounts.***

Therefore, an ideal housewife was also responsible for saving money and
checking the expenses of the household in detail everyday. Otherwise, she would fail to
control the family budget and waste resources.’® As well as controlling the expenses of
the household, she had to minimize her personal expenses without having a desire for
fancy clothes and luxury:

Some women count the expensive things for the upper-class
people as a part of their necessities and do not hesitate paying
huge amounts for them. On the other hand, some others, although
not having a desire for various clothes and promenades, make
lots of unnecessary expenses at home. As a result, they spoil their
savings for their primary necessities.”®

Young boys were also told to marry with girls who were skillful in housework
and thrifty enough to control the family budget:

...well-educated wives who have realized the meaning of real life
are required. Women who only think of their costume to wear at
a wedding, or the sample clothes they ordered from the
dressmaker, or who never think or ask where the money earned
by their husbands come from, are not good family women, and
housewives. A wife, with the position of life companion, must be
aware of her husband’s sources of income. She must know how
to manage a wealth which must be acquired honorably, and must

% Ekser geng ev kadinlart nasil pisirilecegini ve ne yolda muhafaza edilecegini bilmedikleri gidalart ve

bazi liizumsuz seyleri satin alirlar. Bu yiizden varidat-1 beytiyelerini suistimdl ederler. Halbuki ev kadini
her seyde oldugu gibi mevadd-1 miistehlikenin teddrikinde dahi miidebbirdne hareket etmek, birinci derece
lazim olan seyleri fazla ve noksan olmamak iizere almak mecburiyetindedir. Nazim, Iktisdd-i Beyti
(Dersaadet: Orhaniye Matbaasi, 1336), 168.

 Ibid., 159.

366 (bazi kadinlar) haricen kibarlara mahsus pahali seyleri ihtiyaglarindan addederek bunun icin
kiilliyetli paralar sarf etmekten cekinmezler, bazilari da bunlar gibi cesit cesit libdslara, gezmelere,
yiiriimelere meyl ve ragbet gostermezler; halbuki evlerinde isrdfa ve bir ¢cok beyhiide masarifa kapilirlar.
Boylece hevaig-i asliye tizerinde yaptiklar: iddrenin semeresi- mukdvemetsiz bir hevesle- liizumsuz ve
beyhiide seyler icin hebd olup gider. Ibid., 160.
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control her expenses, not only thinking of her own desires, but
also the needs of her husband and family.*®’

V.2. Family Life

V.2.1. Marriage and Gender Hierarchy

As told above, family was presented as the smallest social unit, which had the
power to determine the fate of the whole society. Similarly, women were presented as
important social agents who were maintaining peace and order in the family, therefore
playing a crucial role in the happiness, health and peace of the society. However,
Ottoman girls were frequently warned about their real status in the family, and told that
they were going to have a relatively “inferior” position when compared to the father of
the household, in their future lives. According to the school books the father, being the
“breadwinner” of the family, had the greatest authority at home; and the mother’s
authority was defined within the limits determined by the father’s role. In other words,
although the mother was the “director” of the household (evin reisesi), she was always
responsible to obey the orders of a higher authority, her husband:

In a family, the dominant person, the minister is the man. The
woman is the director. There is a great difference between a

minister and a director. Therefore, men are superior than women
in terms of power, solidity, courage, education, and talent. For

367 .iyi terbiye gormiis, haydt-1 hakiki nedir anlamis zevceler lazimdir. Yalniz diigiine giderken giyecek

elbisesini, modistradan getirttigi numuneleri diisiinmek, kocasinin verdigi paralarin nereden geldigini
anlamak, sormak hatirina bile gelmeyen kadinlar aile kadini, ev sdhibesi degildir. Bir zevce refika-i haydt
sifatiyla kocasinin mendbi-i variddtina vakif olmalidir. Namuskarane kazanilmis olmast gereken bir
serveti hiisn-i iddre etmenin tarikini bilmeli, yalniz kendi arzusunu degil, kocasinin, ailesinin ihtiyacdtini
da diisiinerek sarfiydtini ona gore tanzim etmelidir. Hakki Behic, Malumat-i Medeniye ve Ahlakiye,116.
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that reason, women have to be respectful and obedient towards
their husbands.*®®
Since men were maintaining the needs of their family members by working
hard, women always had to be aware of their own inferiority:
In most cases, the wife makes her living out of the money her
husband earns, and meets all her needs with it. Therefore, the
man is the benefactor of his wife. Respect and obedience towards
one’s benefactor is a duty in terms of religion, reason and
morals.*®
However, economic dependence was not the only factor determining the
secondary status of women. According to the textbooks, women had a much lower
capacity to learn, think and work, which was a result of their nature (hilkdr). Ali Seydi
gave some ‘“‘scientific” examples from the animal world, for the purpose of persuading
the little girls about their weak nature as “females’:
If we look at all the animals in the world, we will see that the
males of all animals are victorious over their females. They are
more dominant, powerful and clever than the females. The
females are always defeated in front of and obedient to their
males. Therefore, this is a rule of the nature, which includes all
creatures with souls.’””
Similarly, the status of women as “educated housewives” was explained by

giving examples from the birds. The author told that it was the male bird who brought the

necessary materials to make a bird’s nest, and it was the female bird who prepared the

38 Bir ailede hakim, nazir olan erkektir. Kadin ise miidiirdiir. Nazir ile miidiir arasinda fark-i azim vardr.

Bundan anlasuyor ki, erkekler kuvvetce, metdnetce, cesdretce, tahsilce, mdrifetce kadinlara faiktirler.
Onun icin kadinlar kendi zevclerine hiirmete, itadte mecburdurlar. Ali Seydi, Kizlara Mahsus Terbiye-i
Ahlakiye, 36-37.

3% Ekser ahvalde erkegin kazandigi para ile kadin gecinir, biitiin ihtiyacdtini o para ile teddrik eder. Su
halde erkek zevcesinin velinimeti demektir. Velinimete hiirmet ve itadt ise dinen ve alken ve ahliken
farzdir. Tbid., 37.

70 Diinyadaki biitiin hayvandta dikkat edecek olursak goriiriiz ki: her hayvamn erkegi disisine galiptir.
Disisinden daha hdakim, daha kavi, daha zekidir. Disiler ddima erkeklerin oniinde maglup, onlara
muti’dir. Demek bu bir kdnun-i tabi’dir. Zi-ruh olanlar bu kdnuna tabidirler. Ibid., 36.
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nest and fed the baby birds.”’' As can be seen, for the purpose of reinforcing the
traditional gender roles in the society, the issue was explained “by reason”, depending on
the scientific “facts”. On the other hand, the boys were also inculcated with the idea that
they always had to be superior to girls:

The holiday came, and both children had good grades. However,

since she was older and more hardworking, Hikmet’s grades

were a bit higher than Cehdis’. Seven year old Cehdi was jealous

about the superiority of his elder sister, who was two years older

than him. Although he did not say anything, a girl’s superiority,

even though it was his own sister, was bothering him; and he was

promising himself to study harder and receive better grades in

the future. >’
Therefore, the relationship between the partners in a marriage had to be in accordance
with these gender roles, and women always had to be in an inferior position when
compared with their husbands.

The greatest duty of a wife in a marriage was to behave truthfully and
obediently towards her husband, since the honor and virtue of a family was directly
related to the behaviors of the wife. Wives who engage in the shameful act of cheating on
their husbands were defined as ‘“dishonorable”, and the other undesired immoral
behaviors of married women were listed:

Wandering in the streets with revealing clothes, staying behind
an open window without shame, smiling at the behaviors of some
ill-mannered and cruel men who bother women in streets and call

this as “compliment”, intermingling with men... are all against
unfaithfulness.’”

7 Tbid., 31.

372 Jste tatil gelmis, cocuklarin her ikisi iyi numerolar kazanmus idi. Hikmet daha biiyiik ve daha gayretli
oldugu icin kazandigi numerolar Cehdi’ninkilerden biraz fazla idi. Ancak yedi yasinda olan Cehdi
kendisinden iki yas biiyiik olan ablasimin bu takaddiimiinii bir tiirlii cekemiyordu. Bir sey soyleyemiyorsa
da ablast dahi olsa bir kizin faikiyeti ona pek dokunuyor, ilerde calismaya ve iyi numerolar kazanmaya
icinden ahdediyordu. Ahmed Cevad, Aile Arasinda Malumdt-i Ahldkiye, 26.

33 Sokaklarda agik sacik gezmek, bild perva agik pencere éniinde dolasmak, sokaklarda suna buna séz
atan bir takim terbiyesiz, vicddnsiz erkeklerin “iltifat” dedikleri hallerine giiliimsemek, giiler yiiz
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It was also stated that if a married woman, who is under the “possession” of her husband

‘ . . 74
‘becomes and instrument for another man’s desires”

, this would require a divorce
(talak). Interestingly, unfaithfulness and its result, the taldk are explained according to
the traditional norms of the society rather than religious rules. It was told that women
should not be dishonest to their husbands primarily for their own benefit and reputation:
Nobody will marry a woman who has divorced because of
unfaithfulness. Even if she returns to the household of her father,

she will not be respected as before. She will be disagreed and
shameful; and will not be able to achieve worldly happiness. *"°

V.2.2. Finding the Ideal Companion of Life: Partner Selection

Since most Muslim Ottoman women were not actively selecting their marriage
partners at the beginning of the twentieth century, clues for selecting the ideal husband
were very rare, in the textbooks prepared for girls. Although the duties of a husband were
explained in most books, and it was told that the would-be husband, the benefactor of the
family, must have either an occupation or a considerable amount of family wealth to
maintain the needs of his children, the essentials of partner selection were excluded. Only
in the Moral and Civic Knowledge book prepared by Ali Seydi, there is a footnote
warning the girls about men who abuse their right of divorcing their wives:

There are many cruel men who divorce their wives without any

reason. Therefore, the primary duty of a girl or woman who is
going to get married with a man is to investigate in detail

gostermek, erkekler ile ldubdli olmak... hep saddkate mugayirdir. Ali Seydi, Kizlara Mahsus Terbiye-i
Ahldkiye, 36-37.

™ Hakki Behic, Malumat-i Medeniye ve Ahlakiye, 127.

35 Béyle sadakatsizlik yiiziinden bosanan bir kadint bir daha kimse almaz. Pederinin hdnesine gitse de
eski itibarmi bulamaz. Miisteskil, mayib olur, saddet-i diinyeviyeden mahrum olur. Ali Seydi, Kizlara
Mahsus Terbiye-i Ahldkiye, 24-25.
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whether that man had divorced a woman before and if he had the
reason for him to do so. If they do not investigate this, they will
throw themselves into danger and trouble. If he had divorced his
wife for a good reason, then there is no problem. 376

On the other hand, the features of an ideal wife were explained at length in most
of the textbooks for boys. Since the boys were the ones who will most probably select
their partners in the future, they had to be aware of the basic social rules and necessities
of establishing a household. I will analyze these parts regarding the selection of the ideal
bride, since they are useful in discovering the characteristics of an idealized twentieth-
century Ottoman woman, the “Mesrutiyet woman” according to the norms set by the
rulers.

In the textbooks, young school boys were strongly encouraged to get married
and have a family of their own, in order to have a regular life and fulfill one of the most
important social responsibilities of an Ottoman citizen, to have children:

Raising a beneficial successor is a service which is much more
important than leaving a library full of eternal books. [...] A
person needs to include a woman into his life, in order to fulfill
this duty [...] The natural motives which make a person have a
relationship with a woman are much stronger than the others. If it
is not turned into a legitimate marriage, it may have ill results in
terms of body health and morality. Therefore, by including a

respected wife into our private sphere, we protect ourselves from
the disgusting gaps of dissipation and philalnder.3 7

70 Bizde pek cok vicdansiz erkekler vardir ki: sebepli sebepsiz kart bosarlar. Iste kocaya gidecek bir kiz

veya kadinin en evvel tahkik edecegi cihet o adamun evvelce kart bosayp bosamadigi ve bosamis ise ne
icin bosadigini etraflica tahkik etmelidirler. Eger boyle yapmazlar ise Kendi elleriyle kendilerini tehlikeye,
beldya atnug olurlar. Eger mazeret iizerine kart bogsamis ise onun zarart yoktur. Ali Seydi, Kizlara
Mahsus Terbiye-i Ahldkiye, 34.

7 Bir hayirlt halef yetistirmek bir kiitiiphdne dolusu asar-i miihellede birakmaktan daha biiyiik bir hizmet
[...] Insan: bir kadinla tevlid-i mindsebete sevk eden sevdik-i tabiiye sevdik-i sdireden daha sedid, daha
tahammiilsiizdiir. Bunu mesru bir ddire-i izdivdca ircd kabul olmazsa hem sithhat ve seldmet-i beden hem
de ahval-i ahldkiye nokta-i nazarindan fend neticeler verebilir. Binaenalleyh ddire-i mahremiyetimize bir
zevce-i muhtereme almakla kendimizi sefahdtin, capkinligin igreng ucurumlarindan vikdye etmis oluruz.
Hakki Behi¢, Malumdt-1 Medeniye ve Ahldkiye,109.
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The crucial importance of selecting good wives was emphasized, since the
families which were going to be established as a result of this critical selection would
have an important role in the development and elevation of the nation.’”® First of all,

since it was the mother who had the greatest effect on the education of children, young

379

boys were told to marry their social equals (kiifv)””~ and investigate the cultural

formations of the would-be brides prior to the wedding, in order to have a peaceful and
harmonious marriage:

If a person marries a woman whose parents have a much lower
or higher status than his, he will not be able to share the same
ideas and customs (with his wife). Therefore, since the husband
and wife will not have a perfect union and the relationship
between their families will be deficient, achieving a harmony
will be very difficult.”®

After that, they were told to analyze the nature and personality of the would-be
bride, since the happiness of the family depended on the behavior and attitudes of
women:

In selecting a wife, referring to an honorable family whose status
is similar to yours is not enough. Considering especially the
morality and nature of the would-be wife is also necessary. A
man marrying a naive woman knows that the money, which is
supposed to maintain the prosperity and happiness of his family,
will be wasted for dissipation and adornment.*®!

7% A.Riza, Birinci Kitap, 129. .
37 Ahmed Cevad, Musahabat-i Ahldkiye, Sthhiye, Medeniye, Vataniye ve Insdniye (1stanbul: Hilal
Matbaasi, 1330), 104.

30 Ebeveyni kendisinin mevkiinin pek ma-dinunda veyahud pek ma-fevkinde bulunan bir kadinla izdivag
eden ayni efkdr ayni itiyaddti goremeyeceginden ve iki ailenin miinasebdti ndkis olacagindan hiisn-i
dameyzis pek miiskiil olur. A .Riza, Birinci Kitap, 129.

31 Bir zevce intihabinda ndmuslu ve mevkii kendi mevkiine sebih olan bir aileye miiracadt etmek kafi
olmayp bdhusus izdivag olunacak kadinin ahldk ve tabiatint nazar-i dikkate almak iktizd eder. Bir safiye
kadinla izdivdg eden ailesinin refah ve saddet hdlini temin edecek paranin sefahate, siise sarf olunacagint
(bilir). Tbid.
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Also, it was stated that an ideal house wife was a woman who was
knowledgeable in housework, regardless of her family’s wealth or social status. Being the
director of the household, the wife should have all the authority to maintain the order,
cleanliness, and happiness of the house, and she definitely must be talented in housework.
An ideal wife also had to be warm, caring and gentle towards her husband: “She must
first of all be a good companion for her husband. She must provide consolation for his
sorrow, join his happiness, and make him full of life.” **

As can be seen, the schoolboys of the Ottoman Empire were also told about the
importance of motherhood in the happiness of the family, and were given clues about
selecting the best wives, who will raise good citizens, manage the family budget, and

provide happiness to the whole family by using their knowledge, personality, culture and

skills as housewives.

V.2.3. Women’s Rights in Marriage

Especially in the textbooks for boys, the students were warned about being
polite and gentle towards their future wives, since their psychology directly affected the
upbringing of children in the family. The primary reason for protecting the personal
rights of women, and treating them well was presented as the vital importance to raise
children in a peaceful and intimate environment. Women and girls were always seen as
“potential mothers” who would help construct the new generations of the Ottoman
Empire. Therefore, their peace and mental health were important components of a

peaceful society:

%2 Hakki Behig, Malumat-1 Medeniye ve Ahldkiye (Dersaadet: ikdam, 1327), 115.
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There are some fathers who do not respect the rights of their poor
wives and torture them by behaving despotically in their intimate
spheres. Since woman is the most emotional element in a family,
her sorrow destroys the happiness and order of the whole family.
A mother who complains about her husband from time to time
cannot hide her unhappiness from her child, no matter how she
tries. The child, before understanding the meaning of life,
realizes the conflict between his/ her parents [...] and has a
tendency to fear from his/her father [...] eventually, he/she
becomes deeply pessimistic and cannot find the strength and
desire to work and live, as a result of his/her unhappiness. These
results c%&struct the young bodies to be raised for the future of the
society.

It was also told that the mother of a family must concentrate on the education
and discipline of her children, and become a good wife rather than spending all her time
doing housework. The father had the responsibility to hire servants and maids within the
limits of his economic power, for the purpose of providing his wife the opportunity to
fulfill her primary duties of becoming a good mother and wife:

We must not forgive that if we make women live like servants
doing the laundry, cooking, and being instruments for all our
desires, our children would be degraded as well. No woman has
to wash the clothes of her husband and cook his meals by herself.
Her duty is to be a wife and a mother. Women who are good

cooks, washing women and ironers; these poor women, who are
forced to be like that, cannot be good mothers and wives.3

3% Bizde ne pederler goriiliir ki zavalli zevcesinin hi¢cbir hukukuna riayet etmeyerek ailesinin o mukaddes

daire-i samimiyetinde tatbik ettigi miithis istibddd ile bigcdre zevceye hayati zehir eder. Kadin bir ailenin
en miitehessis unsuru oldugu icin onun bedbaht olmasi, biitiin ailenin siikiit-i intizdnmini, saddetini zdyi
etmis demektir. Ara sira td kalbinden kopup gelen bir ciimle-i ferydt ile pederden sikdyet eden vilide
evlddina ne kadar gostermek iste(me)se de bu bedbahtiyesini yine belli eder. Cocuk daha haydtin ne
demek oldugunu ogrenmeden pederiyle validesi arasindaki bu uygunsuzluga dikkat eder [...] babasindan
korkmaya.. baslar [...] Yavas yavas yasanaktan derin bir bedbinlik hiisn eder. Mesut olamamak illetiyle
calismak, yasamak icin kuvvet ve istiydk kalmaz. Bu iki netice de cemiyet-i beseriyenin istikbdli icin
yetisecek zavalli nev-nihaldtt ifsad eder. Ibid., 110-111.

¥ Kadinlari evlerde camagir ytkayan, yemek pisiren, her arzumuzun icrdsina vdsita olan birer hizmetgi
gibi yasatirsak istikbdle hediye edecegimiz cocuklarimizin da bu zilletten tamamen nasibddr olacaklarini
unutmamaliyiz. Hicbir kadin kocasinin camasirlarini bizzdt ytkamak, yemegini bizzdt pigirmek
mecburiyetinde degildir. Onun vazifesi zevce ve valide olmaknir. Iyi bir as¢i, iyi bir camasirct veya iyi bir
iitiicii olan kadwinlar, boyle olmaya mecbur edilen zavallilar hicbir zaman iyi bir valide olamazlar, iyi bir
zevce vazifesi goremezler. Ibid., 113-114.
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The reasons for backwardness and internal and external crises in the Ottoman
Empire were explained with the inferior status of women in society, and the importance
of elevating their status was presented as a key to develop the family, therefore the whole
society:
We have the old custom of treating women in an insulting way.
Since we do not respect our women, we could not elevate and
lost the order in our families and progress in our society [...] The

most important responsibility of a husband is to respect the rights
of his wife.”

V.3. Fashion and Luxury

The spread of the European fashions and the increasing number of shops selling
fancy and trendy clothes had created a great interest among Ottoman women, as told in
the second chapter. Starting from the second half of the nineteenth century, Muslim
women tried new ways of following these fashions, without totally abandoning the
Islamic style of veiling.

Since the educating cadres of the Second Constitutional Era aimed to inculcate
the new generations with the importance of thriftiness, they warned the young girls about
the harms of having a strong desire in fashion. Almost all textbooks for girls tell the
school girls to abandon the usage of fancy and expensive clothes, which were defined as
frivolity, and concentrate on more serious and important things:

A person who spends her time on useless and unnecessary things,

instead of concentrating on the serious and important things in
life is called “flighty”. I know a girl who enjoys being concerned

3% Bizde éteden beri kadinlara nazar-i hakaretle bakmak itiyadi vardir. Ve kadinlarimiza hiirmet
etmedigimiz icindir ki simdiye kadar teali edemedik, ailelerimizde intizdm, heyet-i ictimaiyemizde terakki
kalmadi [...] Bir zevcin en biiyiik vazifesi zavcesinin hukuk-i nisviyetine riayet etmek, ona hiirmet
eylemektir. Ibid., 113.
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with such useless things. She does not think of anything except
her own amusement. This girl can spend two hours in front of the
mirror to fix her hair, without getting bored or tired! As she grew
up, her interest in such things increased. Now, she spends every
Thursday and Friday concerning about her looks, in order to
impress the women she will come across in Fenar Baggesi or
other promenades.|[...] Today, she is at the age of becoming a
housewife, but how can she maintain the happiness of the family
that she is going to establish?”*
As can be seen, popular culture and the fashionable promenades which were
explained in detail in the second chapter were presented as serious threads for
establishing a happy family and becoming a good housewife. Therefore, the “mother

citizens” of the future had to concentrate on more serious things, such as having

education, and raising their children.

In this chapter, I analyzed selected topics from various textbooks written for
both male and female students, for the purpose of presenting the gender dimension of the
“citizen creation process” during the Second Constitutional Era. After comparing the
indoctrination of boys and girls on education, patriotic duties, family life and social roles,
we can say that girls, unlike boys, did not have citizenship status as children. While boys,
who were presented as the “little citizens”, always had the chance to express their
patriotism in various ways, (like celebrating the Ottoman National Fest, making military
practice in their spare time and planning for their future careers as beneficial citizens),

girls did not have an explicit way of proving their love towards their homeland. It is

3 Hayann ciddi ve ehemmiyetli seyleriyle mesgul olarak zevk alacagi yerde bos ve bi-esas mevadd ile

vakit geciren bir kimseye “havai mesrep” denilir. Boyle fdidesiz seylerle ugrasmayi seven bir kiz tanirim
ki, tuvaletinden, eglencesinden bagka bir sey diistinmez. Bu kiz basimin saglarint intizima koymak igin
vakit olur ki iki saatini ayna karsisinda gecirir! Usanmaz, yorulmaz. Biiyiidiikce merdk: biiyiimeye
basladi. Artik haftanin Persembe ve Cuma ertesi giinlerini, ertesi giinii fendr bagcesinde ve sdir tenezziih
mahallinde tesddiif edecegi hanimlara gosteris yapmak icin kendisine ne yolda ceki diizen verecegini
diisiinmekle gecirir. [...] Bugtin bir aile reisesi olabilecek bir yastadir. Fakat tegkil edecegi ailenin esbab-i
saddetini hangi meziyetle taht-i temine alacak? Nazim, Kizlara Mahsus Terbiye-i Ahlakiye, 164-165.
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conspicuous that girls achieved the citizenship status when they got married, and had
children. Therefore, the importance of motherhood for the future of the state was strongly
emphasized, and the school girls were inculcated with the idea of becoming “mother
citizens”, who will prove their patriotism by raising the citizens of the future. Women
were regarded as the most important social agents who had the power to change, develop
and elevate the whole nation, by controlling its smallest unit, the family. For that reason,
the importance of female education and health was repeatedly emphasized, and abortion
was condemned since it deprived the nation of the service of many future citizens.

The crucial importance of motherhood and its relation with the rising Turkish
nationalism during the Young Turk Era was expressed in many ways, in the textbooks. It
was mentioned that Turkish women had to receive education in order to be able to
inculcate their children with patriotism and the basic principles of Mesrutiyet, while they
were in their cradles. Giving birth to healthy babies, doing housework, protecting wealth
by producing the clothes of the family members at home were presented as the sacred
missions of a mother citizen.

On the other hand, the relative inferiority of women when compared to men was
always emphasized either explicitly giving “scientific” examples from the nature, or
through stories including implicit messages directed towards the sub-conscience.
Therefore, and ideal Megsrutiyet woman was an educated, self-confident, patriotic
housewife, who was proud of her domestic position and secondary status in the family. It
is possible to say that there was a gendered division of labor in a Megrutiyet family, in
which domesticity was highly praised. Since men were still presented as the benefactors
of the Ottoman families, women had to be obedient towards the orders of their husbands,

and concentrate on child rearing.
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Despite a considerable amount of Muslim Ottoman women had been working in
public service and in various charity organizations at the time, the educators of the
Second Constitutional Era chose to inculcate the school girls with domesticity. Therefore,
we conclude that although the public female education during the Young Turk Era
praised motherhood and housewifery, it also reinforced the traditional gender hierarchy,
by totally neglecting the feminist movement, which had its genesis in the late nineteenth
century, and the continuous emancipation of women through legal and social

achievements.
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CHAPTER VI

CONCLUSION

The woman question emerged as a result of the changes in the Ottoman society
during the nineteenth century. As the process of modernization accelerated, women were
seen as the protectors of the traditions, by the intellectuals of the time. Since women were
given the duty to educate and discipline the new generations, they were always expected
to behave within the limits of the religious rules and the traditional moral values. The
moral degeneration and ignorance of women were accepted as the most important reasons
for the backwardness of the state. To put it differently, the problems in the society and the
undesired political and economical situation of the Empire were always explained by the
situation of women. As we have seen in the second chapter, “woman” was often used as a
metaphor of the state, for the purpose of explaining the problems of the state during the
Tanzimat period and the Hamidian Era. Especially the Young Ottomans advocated that
women had to receive good education in order to become capable of educating their
children properly.

Similarly, the “social engineers” of the Second Constitutional Period perceived

women as ‘“‘constructive social agents”, crucially important for the realization of their
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social projects. The Young Turks tried to reform the Ottoman educational system, for the
purpose of transforming the former “subjects” of the Empire into self-confident, creative
and free “citizens”, attached to the new regime. For that purpose, they concentrated on
the education system, particularly the education of girls, who would be the mothers of the
future generations. Although the Islamist, Turkist and Westernist intellectuals had
different ideas on the emancipation of women, there was a consensus on the importance
of female education. They targeted to inculcate the mothers of the future citizens with the
principles of Mesrutiyet, in order to spread their ideologies easily.

During the nationalist atmosphere in the aftermath of the Balkan Wars, the
success of the Balkan nations was explained by the quality of education given in their
schools, and an educational reform was inaugurated. As we saw in Chapter IV, the
textbooks which were written under the influence of Ottomanism were replaced with new
ones with a much more nationalist tone. At the same time, Turkish mothers were given an
important duty: to indoctrinate their children with Turkish nationalism when they were in
their cradles.

Therefore, the concepts of motherhood, womanhood and citizenship were
reconstructed in a nationalist framework, for the purpose of educating the “mother
citizens” of the state. When the Second Constitutional Period Textbooks are analyzed
through the gender lens, it is easy to recognize that being beneficial for the homeland was
equated to having children, in most books for girls. In other words, girls, unlike boys, did
not have citizenship status as children. While boys, who were presented as the “little
citizens”, always had the chance to express their patriotism in various ways, (like
celebrating the Ottoman National Fest, making military practice in their spare time and

planning for their future careers as beneficial citizens), girls did not have an explicitly
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stated way of proving their love towards their homeland. It is conspicuous that girls had
the chance to become beneficial to their state, when they got married, and had children.
Having children and inculcating them with patriotism were presented as the most
important duties of a female citizen.

On the other hand, little girls were oriented towards domesticity, by exalting the
classical gendered division of labor in the society. In an era in which a significant number
of women had been working in civil service, the textbooks for girls were not even
mentioning female labor, except for some extreme cases. Therefore, we can say that the
status of women in society was defined according to their relationships within the family.
Little girls were indoctrinated with the crucial importance and sanctity of becoming
caring mothers and successful housewives, to become beneficial to their homeland.

After analyzing the ideologies of both the nineteenth and twentieth century
intellectuals regarding the woman question, we can conclude that emancipation of
women was desired for utilitarian purposes. In other words, it was widely accepted that”
women had to be educated for the development of their nation, not for their individual
development.” Female education of the Second Constitutional period, although praising
motherhood and housewifery in a nationalist spirit, was just a reinforcement of the

traditional gender hierarchy.
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